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The 2018 edition: 

 Is more gender-sensitive - it eliminates asking children to identify as a boy or 
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 Includes updated photos (especially early childhood) 

 Corrected some typos 
 
 
 
 
 



Jewish Education Center of Cleveland        

3 

 

                                            TABLE OF CONTENTS                           page 
PREFACE 

 
5 

GETTING STARTED 
What You Need to Know 

…about Hebrew Through Movement 
…about HTM in Jewish educational settings  
…about young learners and Hebrew Through Movement 
…about the learning model 
…about language production (speaking) 
…about using the curriculum over multiple years 
…about teacher background 
…about the use of teachers 
…about staff training 
…about group size 
…about arranging the learning space 
…about getting and making props 
…about flashcards (not!) 
…about creating learning scripts 
…about typing Hebrew in Microsoft Word 

 

7 

Organization of the Curricular Units 
Curriculum Map 

16 

Learning Goals and Assessment 19 

The Learning Principles behind Hebrew Through Movement 21 

Formative Assessment of Teacher’s Implementation of HTM Learning Principles 23 

  

THE FOUNDATIONAL LANGUAGE UNIT 25 

Introduction and Getting Started 27 

Level 1 28 

Level 2 32 

Level 3 34 

Level 4 36 

Level 5 38 

Level 6 39 

Level 7 40 

Level 8 42 

Level 9 44 

Level 10 46 

Appendix A:  List of Nouns in the Foundational Language Unit and their Genders 48 

 
 

 

 



Jewish Education Center of Cleveland        

4 

 

THE HOLIDAY UNIT 49 

Introduction 51 

Shabbat 1 54 

Shabbat 2 60 

Rosh Hashanah and Yom Kippur 68 

Sukkot 76 

Simhat Torah 82 

Hanukkah 84 

Tu BiSh’vat 92 

Purim 94 

Pesah 100 

Yom Ha’atzmaut 106 

Shavuot 108 

Appendix B: List of Nouns in the Holiday Unit and their Genders 111 

  
THE SYNAGOGUE UNIT 117 

            Introduction 119 

            Synagogue Objects 120 

  
PRAYER UNIT 125 

General Teaching Principles for Teaching Prayers with HTM 127 

Examples of Activities for Teaching Prayers with HTM  

  
PRINT LITERACY 131 

            Sight Words 133 

            Integration into Blessings and Prayers 135 

            Sample Activities 136 

  

ASSESSMENT OF LEARNING  145 

Overview 147 

Chart: Progression of Vocabulary Attainment 149 

Chart: Comprehension Checklist (sample and blank form) 151 

Chart: Goal Progression 155 

Rubric: Integration of Learning Principles 157 



Jewish Education Center of Cleveland        

5 

 

PREFACE 

Shalom and welcome to Hebrew Through Movement, a language acquisition strategy in 

which students learn Hebrew by hearing and responding to Hebrew commands. Hebrew 
Through Movement (HTM) has been energizing Hebrew learning across North 
American for years!1 HTM brings laughter and smiles to the learning of Hebrew. And, 
because of its kinesthetic nature, Hebrew is sticking deep in the kishkes of its learners.  
 
Based on the number of teachers who enrolled in the Jewish Education Center of 
Cleveland’s online seminar (over 1100 by mid-2018), it would be easy to suggest that 
over the years, 10-15,000 youngsters have been jumping, running and pointing their 
way to Hebrew learning.   
 
Hebrew Through Movement is an adaptation of James J. Asher’s Total Physical 
Response (TPR).2  TPR was designed by Asher as the foundation of a full language 
learning program, but has also been effective in situations with limited language goals. 
Hebrew versions of Total Physical Response are used in Jewish day schools, camps, 
early childhood and part-time educational programs. HTM builds the sounds of Hebrew 
in the ears and hearts of learners, making it a key part of the sound-to-print learning that 
is at the foundation of the #OnwardHebrew initiative (http://OnwardHebrew.org). 
 
The curriculum for Hebrew Through Movement (HTM) starts by building a foundation in 
modern, communicative Hebrew. However in part-time Jewish educational settings, its 
ultimate goal is making the prayers in our siddur, as well as synagogue and Jewish life 
vocabulary, more easily accessible. In other settings (early childhood, day schools and 
camps) HTM offers beginning steps toward modern Hebrew language learning. [A guide 
specifically for Jewish camps may be downloaded at no cost from the homepage of 
http://HebrewThroughMovement.org.]  
 
Hebrew Through Movement was developed by faculty at Siegal College of Judaic 
Studies and then spread locally and nationally via courses and community workshops.  
As with TPR curricula for any world language, HTM introduces Hebrew in a playful and 
meaningful way, creating a positive link between children and Hebrew.  Hebrew 
Through Movement is supported by the latest brain research on learning, providing an 
aural, visual and kinesthetic foundation for Hebrew that opens the door to more facile 
Hebrew decoding and reading.   
 

HTM’s learning model is based on ways that children learn naturally: 

 They learn by moving about and doing. 
They learn in an environment of positive emotional support. 
They learn when they feel safe from the embarrassment of “not knowing.” 

                                                 
1 As of July 2018, the JECC was aware of its use in Israel, Hong Kong, Australia and Germany! 
2 Detailed information on the program can be found on Asher’s TPR website (http://www.TPR-world.com/) 
and in the classic TPR manual authored by Asher: Learning Another Language Through Actions, 7th 
edition. Los Gatos, CA : Sky Oaks Productions, 2009.  Bina Guerrieri, a former staff member of the BJE 
of San Francisco, was one of the pioneers in adapting TPR to Jewish settings. 

http://hebrewthroughmovement.org/
http://www.tpr-world.com/
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They learn when they can move forward at their own pace. 
They learn best when learning is joyful and playful. 

 
Hebrew Through Movement takes minimal time - lessons are generally 15 minutes 
each, taught with a specific structure that creates success. In part-time Jewish 
educational settings, HTM is scheduled each time that children are in session, once or 
twice a week. Early childhood programs, camps and day schools often schedule 
multiple sessions weekly. 
 
Following the natural flow of a young child’s language learning, there are no 
expectations for learners to produce language in a Hebrew Through Movement lesson. 
Rather, the teacher offers commands and the students react to the language.  When 
learners hear ת they stand up, and when they hear ָלקּום  בֶׁ  they sit down. To lower the ָלשֶׁ

stress that often accompanies language learning, HTM learners are encouraged to 
watch and then mimic others, if needed. This creates a very social experience, bringing 
everyone into the fun and learning process.  
 
This curriculum is a guide and not a recipe or blueprint; HTM works best when it is 
responsive to specific individuals, groups and settings.  Educators are encouraged to 
start with the Foundational Unit and select or adapt other units that are right for them -- 
this is what makes Hebrew Through Movement most effective.   
 
We hope you enjoy using this guide and will be pleased with how happily and 
productively your children learn.   
 
 
 

                  QUICK PEEKS AT HTM LEARNING 
For an overview of Hebrew Through Movement, watch the video on the 
top right-hand side of http://HebrewThroughMovement.org. 
 
 
For a look at how Hebrew Through Movement can be used to teach the 
vocabulary of rituals, prayers and blessings, watch the Pesah video here: 
http://www.hebrewthroughmovement.org/pesah.html.  It shows the use of 
Hebrew Through Movement commands to teach core Hebrew vocabulary 
of two lines of the Four Questions. At the end of the session, when we 
turned off the video camera, the children had strange looks on their faces. 
When asked why, they said, “we never knew what the words meant 
before.” The application of Hebrew Through Movement to the rituals of 
our tradition is truly its power! 

 

 
 

http://hebrewthroughmovement.org/
http://www.hebrewthroughmovement.org/pesah.html
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What Educators Need to Know …. 

…about Hebrew Through Movement: 
Hebrew Through Movement is based on the premise that the human brain is 
naturally programmed to learn languages and that we can teach more effectively 
if we follow the process by which infants acquire their first language.  This 
involves a ‘conversation’ between adult and child during which the adult suggests 
actions to the child (“take the bottle,”  “wave bye-bye”) and the child reacts 
physically.  Children are not expected to respond orally in the first year or so of 
life – there is a long silent period before the child speaks his or her first words 
and then sentences.  Grammar is not taught formally (“repeat after me: I take, he 
takes, she takes, you take”) and vocabulary is not memorized (“here are ten 
objects found in a kitchen; learn them all in the next two days”).  Language for a 
baby, however, is often controlled, with short phrases and sentences clearly 
enunciated (“say bye-bye,” instead of “give your aunt a big hug and kiss good-
bye, and wish her a good trip”).   
 
Based on many of the same principles by which a baby learns his or her mother 
tongue, Hebrew Through Movement is:  

 Playful – Students enjoy and have fun doing Hebrew Through Movement. 

 Experiential – In addition to movement, rich experiences are provided through 
use of props, pictures, and manipulation of objects. 

 Based on language patterns – Hebrew Through Movement assumes that 
language patterns are as important as vocabulary.  Students internalize 
language patterns that they hear repeatedly without having to formally learn 
rules of grammar.  A core pattern is the use of the infinitive (for example, 
 which in Hebrew initially avoids students needing to learn different (ָלקּום

grammatical verb forms for males and females; it also respects gender 
neutral language. 

 Based on novelty, using language in many ways – Students are surprised by 
new and novel commands, and ideally cannot anticipate the teacher’s next 
steps. 

 Systematic – New terms are introduced in a sequential and carefully 
controlled way.  In Hebrew Through Movement, teachers choose the 
vocabulary of movement (“stand up and sit down”), as well as vocabulary that 
students encounter in the synagogue and in Jewish living. 

LOOKING OVER THE SHOULDER OF A NOVICE TEACHER                
BEING INTRODUCED TO HTM 

For two videos of a supervisor offering an overview of Hebrew Through 
Movement to a novice teacher, click the video link on the right side of this 
webpage:  http://www.hebrewthroughmovement.org/background.html.   

http://www.hebrewthroughmovement.org/background.html
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…about Hebrew Through Movement in Jewish educational settings 
Teaching Hebrew via movement (i.e., “Hebrew Through Movement”), offers 
incredible learning power in Jewish educational settings, whether 
congregational/part-time, day school, early childhood or camp.  Students 
internalize Hebrew, rather than memorize it.  While it may seem awkward to use 

the infinitive ( תלָָ בֶׁ שֶׁ ) rather than the proper conjugated-command-form, the 

infinitive enables an immediate understanding of the command – only one form is 
used for males and females, or for an individual or group. 
 
HTM is ideally taught each time students are in session, whether once a week or 
more frequently. Of course, those who are exposed to Hebrew Through 
Movement multiple times a week become more proficient in Hebrew learning 
than those who are exposed to it less often. The early work of Bina Guerrari at 
Congregation Beth Am (Los Altos Hills, CA), showed that once-a-week of 
learning, 15 minutes at a time, moves students along comfortably. Conversely, 
learning is stymied when programs choose to schedule HTM every other week or 
monthly – there is too much time between learning blocks for learners to 
progress. 

 
…about young learners and Hebrew Through Movement 

Children develop at different rates and have different strengths, thus, some 
children will pick up Hebrew Through Movement more quickly than others.   
 
Hebrew Through Movement assumes that when learning a second language, 
children should, to the extent possible, be in an environment that enables them to 
use the same kind of strategies they used naturally to acquire expertise in their 
mother tongue.  This means spending a great deal of time hearing a language 
and responding to it through movement before attempting to speak.  Hebrew 
Through Movement follows the same sequence.  There is a long period of 
exposure to the language before expecting children to speak.  Language 
production is never forced (e.g., they never repeat commands and vocabulary 
after the teacher), instead, children communicate when they are ready.   
 
Children learn more easily in an atmosphere that is joyful and low-stress.  In 
Hebrew Through Movement, the teacher does not correct mistakes, but rather 
models the correct response to errors.  Just as parents show excitement with 
children’s first approximations of words, teachers honor and show enthusiasm for 
partial successes. In addition, students are encouraged to learn from one another 
and to look to their friends if they are not sure what to do. 

 
Hebrew Through Movement also assumes that a foundation in oral language 
supports literacy. Children build templates in their brains for the sounds and 
patterns of their mother tongue before they are taught to decode or read.  
Hebrew Through Movement follows this principle.   
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… about the learning model 
Learning begins with Foundational Units that teach basic vocabulary – learners 
literally get up and move.  In lessons taught completely in Hebrew, students are 
introduced to commands: Get up, sit down, stop, run, jump, spin, point to, lift up, 
etc. To fit short bursts of learning time (15ish minutes) the Hebrew infinitive is 
used ָלקּום  (stand up) rather than the command forms directed to one male  , קּום

one female קּוִמי, or a group קּומּו. Indeed, once or twice a week of learning 

doesn’t provide enough time to help novice language learners gain all the 
grammatical nuances. Infinitives, used in command form, are combined with 
nouns, for example: 

Run to the door. ָל תלֶָׁדֶָׁהָ ָלרּוץָאֶׁ  
Point to a book. ָל ָאֶׁ ְצִביע  רְלה  ֵספֶׁ  

Stand up and jump to the window. ְָלֹוןָלקּוםָו ח  לָה  ִלְקּפֹוץָאֶׁ  
 

All lessons begin with a review of past vocabulary. The teacher then models the 
meaning of 3 new words, bringing students into the movements and thus, the 
learning. Each lesson ends with an integration of the new learning with previous 
knowledge.  

 
… about language production (i.e., speaking)  

The end goal of Hebrew Through Movement is not communicative Hebrew. 
While students may progress to another learning model on the foundation of 
HTM,3 this program was designed to capitalize on passive language learning – 
students hear and react, but don’t necessarily produce, i.e., speak. Indeed, it’s 
fine if students complete multiple years of HTM without ever offering a verbal 
response. But, as with very young children learning their mother tongue, the 
desire to speak often upstages listening. Teachers or directors report hearing 
children spontaneously use Hebrew in the halls or other settings. After a few 
months of HTM, parents often report that children are using Hebrew commands 
at home. Indeed, one teacher reported that she was having a hard time keeping 
a group of children together on a field trip, when suddenly a child called out  
ֲעצֹור   .everyone screeched to a stop and control was established -  ל 

 
There comes a point when many teachers integrate role reversal into their 
lessons, offering the opportunity for a couple of students to come forward and 
offer a few commands for the class to follow. Some teachers prefer doing this at 
the very beginning of a lesson (during the warm-up/review) and others wait till the 
end when new and old learning are integrated. Either part of the lesson is 
fine.Teachers are encouraged not to rush this element – passive Hebrew 
learning gains much, since teachers have the skill to pronounce vocabulary 
correctly and use correct grammar; students not necessarily so. 

 
 

                                                 
3 Day schools and other settings with more time to teach language either use HTM as a foundation upon 
which to shift to communicative Hebrew, or as a complementary learning model to more easily introduce 
vocabulary. They also shift from the generalized command form to more normative conjugations.  
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… about using the curriculum over multiple years 
Educational programs that never move beyond the Foundational Language Unit 
lose out on the power of HTM to introduce specialized vocabulary for Jewish 
holidays, rituals, prayers and blessings. Normally, students progress through at 
least five Foundational levels before branching off into thematic vocabulary. 
Hebrew Through Movement curriculum includes a focus on holidays, 
prayers/blessings, as well as avenues to support decoding/reading of Hebrew 
prayers and blessings.4 HTM may also be used to teach/reinforce Jewish Life 
Vocabulary (JLV),5 one of the approaches that comprise #OnwardHebrew.6 
 
Hebrew Through Movement is used successfully from early childhood through 
Grade Six and even beyond. A normative sequence in part-time Jewish 
educational settings divided by grade levels is: 

 Kindergarten (or the first year that HTM is introduced in an educational 
program) – Foundational Units 

 First Grade – Review Foundational Units and move to the first segments 
of the Holiday Units. Integrate JLV, as appropriate. 

 Second Grade – Review Foundational Units and integrate the first and 
second segments of the Holiday Units (some programs complete all of the 
Holiday segments in this grade). Integrate JLV, as appropriate. 

 Third Grade (or whichever year that blessings and prayers are introduced) 
- Review Foundational and Holiday Units, introduce the Synagogue Unit, 
and choose select prayers/blessings.4 Integrate JLV, as appropriate. 

 Fourth Grade – Review all previous learning and introduce Sh’ma and Its 
Blessings (or whatever prayers/blessings are focused on this year).4  JLV. 

 Fifth Grade – Review all previous learning and introduce the Amidah (or 
whatever prayers/blessings are focused on this year).4  JLV as appropriate 

 Sixth Grade – Review all previous learning and introduce whatever 
prayers/blessings are focused on this year.7 JLV, as appropriate. 

Early childhood programs often start with Foundational Units and then branch out 
to other vocabulary appropriate to the setting – food, clothing, names for the 
room’s learning centers, etc. 

 
An education program may certainly use the Foundational Vocabulary to teach 
any other Hebrew learning it desires – for example a song, locations in the 
synagogue, ritual objects, and of course, Jewish Life Vocabulary. 
 
Note that students who enter an educational program beyond the first year(s) 
that HTM is introduced, catch up quite easily when teachers assure them that 

                                                 
4 Note that HTM curriculum to support teaching the Sh’ma and its blessings, the Amidah, and a few other prayers are 

available for easy and free download from http://www.hebrewthroughmovement.org/prayers--blessings.html or 
http://JECC-jPrayer.weebly.com (both sites have the same materials). 
5 https://www.onwardhebrew.org/jewish-life-vocabulary.html  
6 http://OnwardHebrew.org  
7 Note that the JECC has integrated HTM for the Torah blessings in the curriculum guide found here: 
http://www.jeccmarketplace.com/torah-blessings/  

http://www.hebrewthroughmovement.org/prayers--blessings.html
http://jecc-jprayer.weebly.com/
https://www.onwardhebrew.org/jewish-life-vocabulary.html
http://onwardhebrew.org/
http://www.jeccmarketplace.com/torah-blessings/
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they may look to any other child in the room to gain the meaning of a word or 
command they don’t understand or remember. 
 

… about teacher background 
The most ideal Hebrew Through Movement teachers are fluent speakers. That 
said, one doesn’t need to be a native Hebrew speaker to teach HTM well. Some 
modern Hebrew background – in one’s past as a day school or college student, 
or as adult learner– is sufficient because in HTM lessons, the language is 
controlled and well-planned in advance. However, teachers do need to: 

 read Hebrew comfortably enough to access the curriculum guide 

 have attained basic Hebrew vocabulary 

 write or type their learning scripts 

 be committed to teaching in Hebrew 99% of the time. 
 
Teachers who don’t approach HTM having learned most of the vocabulary will 
find it difficult to plan scripts and teach comfortably. There are no translations 
accompanying the curriculum guide’s vocabulary lists, though there are a number 
of supports provided on the HebrewThroughMovement.org website for those with 
less-than-fluent Hebrew background:  

 On the left side of each webpage for the Foundational and Holiday Units is 
a short video that pronounces and translates each of the vocabulary 
words. 

 On the right side of each webpage is a short video that explains 
grammatical issues that teachers may have. 

 
… about use of teachers 

Two different models are employed across the country: 

 Some programs hire classroom teachers who commit to devoting 15ish 
minutes to HTM during each learning session. Classroom-based HTM 
teachers do well in this role when their Hebrew background is 
sophisticated enough to handle HTM and they are committed to teaching it 
on a consistent basis. When either premise is not true, classroom 
teachers “forget” to teach Hebrew Through Movement regularly, and thus 
the benefits are lost. 

 Many educational programs hire Hebrew Through Movement specialists, 
i.e., teachers with Hebrew background and excitement for working with 
this model. When specialists arrive in another teachers’ classroom, or 
when students are scheduled to come to them, they are consistently able 
to build learning from one session to another. 

 
…about staff training 

It might be tempting to assume that formal training isn’t needed for teachers of 
Hebrew Through Movement, but it is. Hebrew Through Movement lessons have 
three distinct parts that create success for learners (teachers, too), as well as 
guiding principles that support the learning model.  
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The Jewish Education Center of Cleveland has developed a 10 module seminar 
that is available 24/7 online. Because the JECC assigns each teacher a learning 
facilitator who offers feedback on each of the module assignments, there is a 
tuition charge. The asynchronous online seminar takes approximately 10 total 
hours of learning and may be completed individually (even in one’s pajamas in 
the middle of the night), or with learning partners or small groups. The seminar is 
fast, it’s efficient, and teachers with the training are much more successful 
developing lessons and teaching them, compared to those who “wing it.”  
 
Recognizing that supports are helpful to teachers taking on new skills, the JECC 
offers a no charge director/supervisor slot in the online HTM seminar when an 
educational program enrolls three teachers or more in any given year (generally 
May of one year through April of the next). More information is available on the 
registration page of the HebrewThroughMovement.org website.  
 
A number of communities and educational programs offer communities of 
practice for Hebrew Though Movement teachers, creating an opportunity for 
teachers to share successes, challenges and supports to each other. The benefit 
of this professional development model is that teachers working with other 
teachers quickly become more sophisticated users of HTM. 
 
Finally, a relatively active Facebook group offers teachers and directors an 
opportunity to celebrate successes, to post questions and respond to those of 
others. The group loves seeing photos and videos from HTM classrooms, 
however, the person posting needs to attain parental permission for Facebook on 
behalf of any children in view. On Facebook search for “Hebrew Moves Me!”  
 

…about group size 
The best HTM learning happens with up to 15 learners; group dynamics are 
more manageable at this size. However, there are programs that have larger 
class sizes. Directors and teachers who have more than 15 students should be 
alert to the challenges that might arise. 

 
…about arranging the learning space 

So as to see the teacher and one another, students sit in a semi-circle either on a 
carpet or on comfortable-enough chairs.  They should be able to get up and 
move about easily. The teacher sits center-front with a table or shelf for props 
nearby, and a board or easel for pictures. 
 
If the learning space does not lend itself to this set-up, search out another 
location in your building that better supports Hebrew Through Movement. 
Members of the “Hebrew Moves Me!” Facebook group have thoughts on making 
the best use of one’s space – feel free to post the question or search for a past 
thread on this topic. 
 
 



Jewish Education Center of Cleveland        

13 

 

TIPS FOR SETTING UP A LEARNING SPACE 
For a Powerpoint showing how to set up a classroom use this link: http://tinyurl.com/gkscrzm  

 
…about getting and making props 

Props are essential for conveying the meaning of many of terms.   
Wherever possible teachers use multiple examples of authentic objects – 
more than one hanukkiyah or m’zuzzah will help children identify the 
“class” of object (i.e., “all of these are examples of this word, hanukkiyah”) 
as compared to one particular item.   

 
Photographs may be used when an actual object is hard to obtain, or a 
concept would benefit by several illustrations. The JECC has provided 
these for a number of Holiday Units (check the 
HebrewThroughMovement.org website) and most of the blessing/prayer 
units (check lessons posted here 
http://www.hebrewthroughmovement.org/prayers--blessings.html or here 
http://JECC-jPrayer.weebly.com; both websites have the same materials 
available for free and immediate download). 
 
Food may be a very useful prop, nevermind that eating helps bond 
memory.  After learning words like hallah, or l’vivot, offer students an 
opportunity to eat these foods. 

 
Teachers should have a supply of props in their rooms for quick and easy 
access.  These may be grouped by unit (in boxes or bags), or placed together in 
a large bin or box.  The latter allows for more integration between units because 
all of the necessary props are available to the teachers at all times. These may 
be donated (especially real ritual objects) or purchased. One school using 
Hebrew Through Movement to teach Hebrew for a number of years has gathered 
the following:8 

 Jewish holiday wooden sets from Kid Kraft 

To get price comparisons SEARCH: 

Jewish holiday wooden sets 

 Plush Judaica objects like hallah, lulav, 

etrog, and Torah  

To get price comparisons SEARCH: 

Jewish plush toys 

 Judaica ritual objects bought on sale 

from stores such as Target, Bed Bath 

and Beyond, and Tuesday Morning, or 

                                                 
8 With thanks to Gloria Grischkan, The Temple – Tifereth Israel, for assembling this list. 

http://tinyurl.com/gkscrzm
http://www.hebrewthroughmovement.org/prayers--blessings.html
http://jecc-jprayer.weebly.com/
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from local garage sales 

 Jewishly themed posters and matzah paper available from the JECC’s 

Teacher Center (http://JECCMarketplace.com) 

 Dreidels from Israel as well as the United States 

 Different kinds of candles (Shabbat, birthday, havdallah, Hanukkah, 

scented, etc.) 

 Crayons, fruit and other items in assorted colors 

 Plastic replicas of different types of bread (helpful for representing 

hametz) 

To get price comparisons SEARCH: toy bread set 
 

 Photographs of props and ritual items when authentic ones are not 

available 

 
A list of specific props for each learning unit, developed by Temple Isaiah, 
Lafayette, CA, may be found at the bottom of this page: 
http://www.hebrewthroughmovement.org/background.html  In addition, Teacher 
Tip videos on attaining and organizing props are found at the top of this 
webpage: http://www.hebrewthroughmovement.org/teacher-tips.html  

 
Itinerant HTM teachers often use wheeled containers, pushcarts or shlep bags to 
bring their supplies to students. 
 

… about flashcards (not!)  
Babies learn language through listening, responding physically and eventually 
speaking. Reading occurs at a much later stage. Hebrew Through Movement, as 
a language acquisitional model, 
does not encourage the use of 
Hebrew flashcards in the first 
few years of the program. 
 
However, as noted in the Print 
Literacy Unit, there are a 
number of ways that Hebrew 
decoding and/or reading (the 
latter infers gaining meaning 
from the printed word) may be 
integrated into the learning 
process at a later stage.  
 

http://www.hebrewthroughmovement.org/background.html
http://www.hebrewthroughmovement.org/teacher-tips.html
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Yes, some older learners do better when seeing print is part of their language 
learning process. That said, HTM is designed to be mostly aural and kinesthetic. 
The flashcards on the http://HebrewThroughMovement.org Foundational 
Language and Holiday Unit webpages were provided to support print literacy at a 
later stage of learning. In addition, the JECC created picture cards with Hebrew 
words for posting in the room, though not for use as flashcards. Search 
http://JECCMarketplace.com for Hebrew Through Movement picture cards.  

 
…about creating learning scripts 

This guide (in your hands) includes many sample scripts, but they should be 
adapted to each particular group. In addition, new ones need to be written for 
specific situations.  Teachers are encouraged to practice all scripts so that when 
in class, they can be referenced automatically and flexibly, freeing them to pay 
close attention to student responses. 
 

…about typing Hebrew in Microsoft Word. 
Microsoft Word may be set up for Hebrew language.  Go to the “Control Panel,” 
click on “Regional and Language Options,” and then on “Languages”.  Add 
Hebrew.  Under “Language Bar” allow for the bar to be displayed on your 
desktop.  
 
After accessing the window to add the Hebrew keyboard, choose “Hebrew” and 
then click on options – select “regular Hebrew” and delete the standard option. 
 
To change keyboard languages, click the icon on your toolbar to shift from ENG 

to עבר. One may also simultaneously hit ALT/SHIFT on the right side of the 

keyboard to shift to Hebrew, and then ALT/SHIFT on the left side to return to 
English. 
 
To insert the vowel signs, place your cursor to the left of the Hebrew letter you 
wish to work with. Lock your caps (CAPS LOCK), press SHIFT and 
simultaneously push the key with the vowel sign you wish to insert.  
 
Letters and Vowel signs may be entered with the assistance of this keyboard 
chart: http://tinyurl.com/KeyboardHebrew The Hebrew in this curriculum guide 
was developed using the font David, at size 14. 

 
 

 

http://hebrewthroughmovement.org/
http://jeccmarketplace.com/
http://tinyurl.com/KeyboardHebrew
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Organization of the Curricular Units 

There are four basic Hebrew Through Movement units: Foundational Language, 

Holiday, Synagogue, and Prayer. 

 The Foundational Language Unit9 introduces the students to the Hebrew 
Through Movement method and provides the vocabulary that enables them to 
move about and to begin to manipulate objects. At a more advanced level, the 
Foundational Unit furthers students’ abilities to perform classroom tasks in 
Hebrew, such as the integration of Jewish concepts and prayer vocabulary.   
 
No matter the age or experience level of the learners, teachers consistently 
review Foundational Unit vocabulary. 

MODEL LESSON: FOUNDATIONAL 
For an example of a Foundational lesson in action, watch this video: 
http://www.hebrewthroughmovement.org/level-1.html    
[Click on Level 2 or 3, too] 

 
 

 The Holiday10 and Synagogue11 Units introduce and reinforce related concepts 
and vocabulary.  They may be introduced at any age once students have 
completed Foundational Level Five.  

MODEL LESSON: HOLIDAYS 
For an example of a Holiday Unit in action, see the Hanukkah video 
here: http://www.hebrewthroughmovement.org/hanukkah.html  

 
 

 The Prayer Unit12 offers avenues for Hebrew Through Movement to enhance 
student understanding of Hebrew prayers, blessings and rituals. Curriculum for 
specific prayers and blessings is available for free and immediate download from 
this webpage: http://www.hebrewthroughmovement.org/prayers--blessings.html  

MODEL LESSON: RITUAL 
For an example of HTM being used to teach the words to a ritual, see 
the Pesah video that introduces vocabulary from the Four Questions:  
http://www.hebrewthroughmovement.org/pesah.html. 

  
The reading of Hebrew print may be reinforced with Hebrew Through Movement 
learning techniques.  By the time the teacher begins to integrate the Literacy Strand,13 

the students will usually have completed the Foundational Unit, as well as many of the 
Holiday, Synagogue and Prayer lessons.   

 

                                                 
9 Beginning on page 25 
10 Beginning on page 49 
11 Beginning on page 117 
12 Beginning on page 125 
13 Beginning on page 131 

http://www.hebrewthroughmovement.org/level-1.html
http://www.hebrewthroughmovement.org/hanukkah.html
http://www.hebrewthroughmovement.org/prayers--blessings.html
http://www.hebrewthroughmovement.org/pesah.html
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All of the early Foundational units are divided into levels that are further divided into 
segments.  The number of sessions it takes to complete a level or a unit depends on 
the group’s responsiveness, how frequently the classes meet, and the length of each 

session.  Generally, Hebrew Through Movement is taught in short learning-segments 

-- 15 minutes is the average amount of time designated in part-time educational 
settings.  The length of a Hebrew Through Movement session may increase as the 
children acquire more and more language. 
 
A lesson is created around “teaching scripts” (or alternatively “learning scripts”); these 
are plans for conducting the lesson.  For the first three Foundational Levels, sample 
scripts are provided.  From Level 4 and onward teachers are expected to plan scripts 
suitable for their own students, integrating holiday, synagogue and ritual material 
appropriately.  Sample scripts are provided for Holiday and some Prayer units. 
  

To make it easier for the teacher to create original scripts, vocabulary for each unit is 
found in charts arranged according to parts of speech.  The new vocabulary for each 
unit is written in bold.  The printed Foundational charts are cumulative to make it easier 
for the teacher to incorporate vocabulary from past levels when creating teaching 
scripts. A sample chart is below: 
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Curriculum Map 

The Holiday, Synagogue and Prayer Units are best introduced after students complete 
Level 5 of the Foundational Unit.  All of the holiday units are optional, and may be 
introduced in any order but should be connected to the yearly calendar and other 
curricular areas of study.  Each of these units may be introduced when seasonably 
appropriate, following the chart below. 

 FOUNDATIONAL LEVEL AT WHICH 
HOLIDAY, SYNAGOGUE AND PRAYER UNITS MAY BE INTRODUCED 

 

Foundational Units, 
Levels 1 - 5 

 

 

No other units are to be introduced until these units are completed. 

Students are ready for the following units AFTER Foundational Unit Level 5. 

o Holiday Unit, 1 ָבת  ש 

o Holiday Unit, ָשָנהְָויֹוםִָכיּפּור  רֹאשָה 

o Holiday Unit, ֲחנָֻכה 

o Any Prayer/Blessing Unit 

 

Foundational Unit,  
Level 6 

 

 
 

After the verbs ָלֵתת and ת ח   are introduced in Level 6, students could study the ָלק 

units below concurrently with this level.  Otherwise, wait until Level 6 is complete 
before introducing them:   

o Holiday Unit, 2 ָבת  ש 

o Holiday Unit, ֻסכֹות 

o Holiday Unit, תָּתֹוָרה  ִשְמח 

o Holiday Unit, ט"ּוִָבְשָבט 

o Holiday Unit, ּפּוִרים 

o Holiday Unit, ח ס   ּפֶׁ

o Holiday Unit, ְצָמאּותָיֹום ָהע   

o Any Prayer/Blessing Unit  

o Synagogue Unit 

 

Foundational Units, 
Levels 7-10 

 

o Any Holiday Unit 

o Synagogue Unit 

o Any Prayer/Blessing Unit  

o Print Literacy for prayers and blessings (after Level 8) 

A chart titled, “Progression of Vocabulary Attainment,” is found on page 149 of this 
guide, It offers a helpful way to track specific learning from class to class and year to 
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year. Teachers use it for themselves and then share it with their students’ next year’s 
teacher. 

 
 
Learning Goals and Assessment  

 

In Hebrew Through Movement, informal assessment goes hand-in-hand with teaching.  
The teacher constantly monitors the group in order to know when to add new 
vocabulary or patterns.  It is helpful for a person (a madrih, other teacher, or friendly 
supervisor) to periodically observe classes with a checklist of words and phrases to 
record how the students are responding to the commands.  A sample comprehension 
checklist is found on page 151 of this guide, and a blank form follows on the next page.  
This format offers a way to track student comprehension of one word commands and 
nouns.  Similar checklists can be created for recording how students respond to other 
Hebrew commands and vocabulary. 
 
While one may assess student learning based on the amount of vocabulary learned, 
Hebrew Through Movement progresses to increasingly complex language beyond 
individual words. Teachers should consider the number of years their students have 
been exposed to HTM and general responsiveness of the group as they choose more 
advanced learning goals. Achievement will vary with different groups of students and 
hours of instruction. Note that HTM learning flows between all these phases, without 
demarcation; a teacher will access elements of Phase 1 simultaneously with Phase 2. 
 
Phase 1 
The students will be able to: 

 Follow single commands. 

 Follow two commands. 

 Manipulate objects within the classroom. 

 React correctly to some holiday and synagogue-based vocabulary. 

 Reverse roles with the teacher and begin to offer commands of their own. 
 
Phase 2 
The students will be able to: 

 Follow more complex commands. 

 Integrate holiday and classroom themes with Hebrew Through Movement 
commands. 

 Respond ֵכן and לֹא to simple questions or commands. 

 Offer some novel responses when giving commands14. 

 Integrate Jewish value words with Hebrew Through Movement commands. 

                                                 
14 When students are given the opportunity to internalize the language patterns they will speak in novel 

ways – that is, using the vocabulary to which they have been exposed, they will say things they never 
heard the teacher say. For example, in this video, a boy offers what he thinks is the plural of the word 
hallah: http://tinyurl.com/m7w7f5n    
 

http://tinyurl.com/m7w7f5n
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Phase 3 and beyond 
The students will be able to: 

 Extend all of the above, with the addition of literacy activities. 

 Follow more complex chains of commands. 

 Respond to commands with masculine and feminine adjectives. 

 Expand role reversal. 

 Use their Hebrew Through Movement Hebrew knowledge to better understand 
Jewish prayers and ritual. 

 

In a part-time educational setting, Phases 1 and 2 will generally (but not always) be 
accomplished during the years a child is in kindergarten through second grade; this 
timing assumes that not all children will be enrolled in the school when the first level is 
introduced.  Phase 3 assumes that students are introduced to Hebrew 
prayers/blessings, and eventually decoding.  
 
A form is available on page 155 of this document to chart student progression through 
these three phases over the course of the year. The form may be shared with next 
year’s teacher, but a new one should be started each year. 
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The Learning Principles behind Hebrew Through Movement  
 

Hebrew Through Movement principles form the foundation of all learning. They are used 
in all levels of student learning and modified according to the students’ needs.  The 
techniques provide multiple learning pathways to increase memory, thereby enhancing 
greater internalization and comprehension. 
   
 The teacher prepares for learning by thinking through and writing out a lesson plan 

called a “learning script.” 
o Consideration is given in advance to how vocabulary will be introduced – 

through hand motions, gestures, body language, props, pictures, or some 
other way. 

o Props and pictures are gathered and placed in a convenient spot for the 
teacher to access. 

o The timing and pacing of the lesson is thought out in advance. 
 

 The teacher creates a rich learning environment with pictures and other items at 
hand.  

o Authentic props are key to learning! As much as possible, use the “real 
thing” – for example, classroom and ritual objects. Where needed, feel 
free to locate and print pictures (children tell us they prefer photographs 
over drawings or clipart).  

 Photos of HTM commands could be placed around the room, 
perhaps with the Hebrew words typed on them. [The JECC has 
these available through the JECCMarketplace.com] 

 
PICTURE SOURCE: http://tinyurl.com/mu8hpx9  

(Jerusalem Marathon) 

 A class that is learning synagogue vocabulary would ideally move 
to the sanctuary. If that is impossible to schedule, items could be 
brought to class (a Torah scroll, tallit, siddur) OR photos placed 
around the room. 

 

 The teacher sets a playful and safe tone in the classroom.   
o The teacher is upbeat, smiles and laughs. 
o Commands, as appropriate, may be silly (“Put the paper on Sarah’s head” 

or “Sit under the table”). 
o Children who make mistakes are not made to feel badly. 

 ָלרּוץ
 

http://specials.forbes.com/photo/04Fi7if7f1cTm
http://tinyurl.com/mu8hpx9
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 The teacher follows a three-part learning progression. The teacher: 
o Starts with a warm-up, using previously heard commands, thus reviewing 

earlier learning. Often old terms are used, but in novel ways. [For 
example, if children learned the Hebrew word for book in a previous 
lesson, the teacher might have a child place one book on the window and 
then have everyone jump over to it.] 

o Introduces three new terms, either verb commands, nouns or adjectives. 
o Integrates old and new learning. 

  

 The teacher directs commands to small numbers of learners and then to the entire 
group. 

o This novelty keeps children engaged, both watching and listening. 
o It also allows some children to simply observe the actions of others, rather 

than be “on” the entire time. 
o By never asking a student to do a command alone, the social nature of 

HTM is reinforced and a student who may not know the vocabulary will not 
be put on the spot. 

o When small groups are “in action,” make sure to limit their segment to 2-3 
command sequences, otherwise the rest of the group will lose interest. 
 

 The teacher checks comprehension by observing student action and language. 
o New vocabulary is introduced when approximately 65% of the class 

comprehends and acts on the old vocabulary, fluently and correctly. 
o In the warm-up and integration learning segments, the teacher stands and 

observes students, modeling only when necessary. This helps students 
gain confidence, and breaks their dependence on the teacher. [Yes, it’s 
perfectly fine for students to watch each other.] It also allows the teacher 
to identify students who are competent and those that need extra support. 

 The teacher models new vocabulary in sets of no more than three new terms. 
o Too many new terms becomes overwhelming. 
o Too few items do not prompt learners to think (i.e., with only two choices, 

the response can only be one or the other). 
o The number of new sets in a session varies with each group. 

 The teacher has no expectation for any verbal response from students until after a 
minimum of 10 hours of exposure.   

o The children’s verbal contributions are never forced.  
o Children will voluntarily and naturally begin to use speech, perhaps in 

class and in the halls before school begins.  Another clue may be that 
parents report that their children are using Hebrew at home. 

o Students will give indications that they are ready to reverse roles and offer 
commands to their classmates.  For instance, they may speak 
spontaneously during the HTM lesson or during informal activities after 
several months of consistent exposure to Hebrew Through Movement.   
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o Children who begin to offer verbal responses may be encouraged to 
reverse roles with the teacher, offering commands for others in the class 
to follow. 

Note that the Hebrew Through Movement model does not call for students 
simultaneously saying or repeating words with the teacher during a lesson. This 
becomes a distraction to learners who then can’t hear vocabulary pronounced 
clearly and accurately. Just as a baby doesn’t repeat words or sentences offered by 
a more fluent speaker, students listen and respond physically, not orally. 

 

 The teacher receives all children’s responses with enthusiasm. 
o S/he models and redirects behavior when children are uncertain about 

their response.   
o S/he frequently uses words of encouragement, like: 

Nice  יֹוִפי 
Excellent  ְמצּוָין 

Very good טֹובְָמֹאד 

Very nice  הְָמֹאד  ָיפֶׁ
Well done  ָכבֹוד    ָכלָה 
Applaud  ִיים ּפ   ִלְמחֹואָכ 

 

 The teacher encourages children to support one another. 
Hebrew Through Movement is a social learning activity, one 
that is cooperative, not competitive. 
 

 Others may reinforce Hebrew Through Movement learning. HTM may be 
complemented by other adults that students also come in contact with. When the 
Judaics teacher and madrihim (teen assistants) participate in Hebrew Through 
Movement lessons with their students, they eventually gain enough language 
background to use HTM commands organically – to line students up and walk with 
them to other locations, to pick up learning supplies, etc. Clergy, educators and 
other adults powerfully complement student learning by using HTM commands in 
assemblies or other settings, and reinforcing the Hebrew words for latkes, Hanukkah 
“donuts,” graggers, and more. 

 
 
 

Formative Assessment of Teacher’s Implementation of HTM Learning 
Principles  
 

It can take a number of years for teachers to integrate into their teaching all of the HTM 
learning principles, above. There is a lot to remember and do. In his role as Curriculum 
and Special Programs Coordinator at Larchmont Temple (NY), Ted Dreier developed an 
incredible rubric to help teachers follow their progression working with the principles, 
and lucky for us, he was open to sharing. A copy of the rubric, updated after 
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conversation on the Hebrew Through Movement Facebook group15, is found on pages 
157-159 at the end of this guide. 
 
The rubric is scored using a very informal rating system borrowed from the Cleveland 
HTM Community of Practice called: roses, buds and thorns. 

 Roses are identifiable actions or practices that a teacher does really well. 

 Buds are identifiable actions or practices that are just beginning to take shape. 

 Thorns are identifiable actions or practices that need improvement. 
 
A few notes about using the rubric: 

 The goal for the lesson observation is identified by the teacher, whether 
independently or with whomever might be observing.  

o This could be a principle in the rubric that s/he wishes to work on (e.g., to 
offer some novel commands in the lesson, or perhaps to keep the props 
better organized). Or, 

o The goal could be unit-specific, for instance to make a connection 
between the Hebrew command ּסּוָכה תָב  בֶׁ ָָלשֶׁ  and the ending of the 

blessing for sitting/dwelling in a sukkah ֻּסָכה    .ֵליֵשבָב 

 An observer (another teacher or a supervisor) uses a highlighter to indicate the 
actions/practices seen during the lesson.  

 The bud column is for handwritten notes on practices that could be nurtured into 
roses. 

 A richer conversation will develop if the teacher self-assesses the lesson on another 
copy of the form before meeting with the observer. 

 

 
 
 

                                                 
15 On Facebook search for “Hebrew Moves Me!” 
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THE 
FOUNDATIONAL 
LANGUAGE UNIT 

 

 

 
 

 

 

 ִלְקּפֹוץ
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Pages in the first part of the Foundational Language 

Unit have been designed to lie flat (i.e., lessons begin on 

the left side of the page and continue to the right), 

allowing for easier reading of the language progression 

and teaching ideas. 
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INTRODUCTION 

The Foundational Language Unit lays 
the groundwork for all subsequent 
Hebrew Through Movement units. It 
introduces students to the Hebrew 
Through Movement method and 
provides the vocabulary that enables 
students to move about and to begin to 
manipulate objects. The Foundational 
Unit can be introduced at any age level 
from early childhood on.   
 
 

GETTING STARTED 
 
With the children sitting in a semi-circle, and with props you will be using at hand, 
introduce the program.  In English, tell the children that they are going to learn to 
understand Hebrew by hearing Hebrew, seeing what it means and then following along.  
Explain that their job is to listen to what you say (point to your ears), to watch what you 
do (point to your eyes), and then when they are asked, to do what you say (point to the 
students).   Emphasize that this is going to be a fun and easy way to learn Hebrew! This 
first day you use English to start, but your goal is to quickly move to all Hebrew. 
 
During the initial sessions invite two students to come forward, one to sit on either side 
of you. These two children will be the first to do the actions with you. With pantomime, 
remind the students to listen to what you say and watch what you do.    

 State the command – and then model it. 

 State the command and, through hand gestures, invite the students sitting next to 
you to do the action. 

After several times, watch to see if the children perform the action before you model it.  
Repeat this process with 1-2 other pairs of children, then with larger groups within the 
class, and then with the entire class.  When approximately 65% of the children perform 
the command without looking at you, it indicates their readiness to be introduced to new 
vocabulary.  When introducing new vocabulary, do so in sets of three terms.  A “set” is a 
coherent unit of teaching. 
 

A DIRECTOR’S INTRODUCTION TO A NOVICE TEACHER 

For two videos of a supervisor explaining to a novice teacher how to get started with 

Hebrew Through Movement, see:  http://www.hebrewthroughmovement.org/background.html.  

[Click the video link on the right side of the page.]  Part two of the video includes both 

an explanation and demonstration of the first lesson.   

 

 ִלְקּפֹוץ
 

http://www.hebrewthroughmovement.org/background.html
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Level 1 
 
On the first level, teachers give simple commands consisting of one verb per action. 
While the HTM model calls for three new words to be introduced at a time, the small 
number of words in this first level will make that impossible. 
 

 

 Verbs Nouns Adjectives Adverbs Misc. 

1st segment ָלקּום 
ת בֶׁ  ָלשֶׁ

 

    

2nd segment כֶׁת  ָללֶׁ
 ַלֲעצֹור

 ָלרּוץ
 

    

3rd segment ִלְקּפֹוץ 
 ְלִהְסּתֹוֵבב

 

    

 

 
Sample scripts for Level 1: 
1st Segment: 

Invite two students to sit on either side of you. Tell them to listen (point to your ears) and 
watch (point to your eyes). 

Say  .and stand up  ָלקּום

Say  ת בֶׁ ָלשֶׁ and sit down. 

Repeat each of these commands two times, while modeling.  

Now repeat these words while gesturing to the children to 
accompany you. 

Repeat these words without modeling and wait to see if 
the children initiate the actions. 

Gesture to all the students to follow the commands.  

 
 

2nd Segment: 

Invite two different students to sit on either side of you and follow the same procedure. 

Say ָלקּום and get up.  

Note that all vocabulary in the Foundational and 
Holiday units are pronounced and translated 
online. As an example, for Level 1 click the video 
on the left side of this page: 
http://www.hebrewthroughmovement.org/level-1.html 

In addition, on the right side of the same 
webpage there is a video explaining grammatical 
issues that trip up some teachers.  

http://www.hebrewthroughmovement.org/level-1.html
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Say כֶׁת כֶׁת and begin to walk.  Repeat ָללֶׁ  a few times as you walk (i.e., don’t repeat a ָללֶׁ

Hebrew word consistently as you model an action; one to three times is enough). 

Say ֲעצֹור  .and stop ל 

Repeat  ָת כֶׁ ָללֶׁ and ֲעצֹור  .as you model the actions two times ל 

Gesture to the two children sitting by your side and repeat the commands. 

Say ָת                  ָלקּום כֶׁ ֲעצֹור                  ָללֶׁ  .and repeat the actions with the students ל 

After doing this twice give the command, but wait to see if the students begin to move 
before you do. 

Select 1-2 different groups of children to follow these commands.  Then, have the entire 
class follow the commands.  

Now repeat these words while gesturing to the children to accompany you. 

 

Indicate with gestures that you are going to do something new. Point to your ears 
(signaling “listen”) and point to your eyes (signaling “watch”). 

Say ָלקּום and get up.  

Say ָלרּוץ and begin to run.   

Say ֲָע צֹורל   and stop 

Say ֲעצֹור                ָלרּוץ                ָלקּום  .and repeat the actions with the students ל 

Repeat these words without modeling and wait to see if the children initiate the actions. 

Select 1-2 different groups of children to follow these commands.  Then, have the entire 
class follow the commands.  

Now repeat these words while gesturing to the children to accompany you. 

When most children are following the commands without modeling by you, call on 
children in groups of two or three to follow the commands.  Have the children return to 
their seats by way of commands.  For example: “Annie, Michael, and Jane: ָלקּום          
כֶׁת ת and (pointing to their seats) ָללֶׁ בֶׁ  ”.ָלשֶׁ

 



Jewish Education Center of Cleveland        

30 

 

3rd Segment: 

By now, you should have an idea of how to 
introduce new commands.  Introduce 16ִלְקּפֹוץ 

and ְלִהְסּתֹוֵבב based on the sample scripts from 

the first two segments.  

Remember to work with the vocabulary words in 
many different combinations so that they 
become internalized by the students.  Sufficient 
practice in many different combinations is a 
key to success in Hebrew Through Movement.  

                                                     

 

 

LEVEL 1 MODEL LESSON, WITH FEEDBACK 
For a video of a novice teacher introducing Level 1 (with supervisor 
feedback), see: http://www.hebrewthroughmovement.org/level-1.html 

 

 

 

Pacing of lessons is always a challenge. Remember to add more vocabulary after 65% 
of the students demonstrate understanding of words they are working with. It will 
generally take three to four sessions to move through each level.  

 Don’t expect perfection from your students. 

 Don’t rush, but also don’t stay stuck “forever.”  

If you feel students are not catching a particular level or learning segment for a few 
weeks, move on by introducing new vocabulary. Circle back to the words students didn’t 
learn. Hebrew Through Movement is supposed to be fun and energizing – keep it so! 

 

                                                 
16 Among HTM users there is an eternal debate about this word being pronounced ִלְקּפֹוץ or ִלְקפֹוץ. An 

explanation is provided in this video: http://tinyurl.com/krnaw69 (also found in on the Teacher Video Tips 
page of the HTM website). The JECC has chosen to pronounce the word with a Pay, but teachers may 
make their own decision as long as there is consistency in an educational program. 

http://www.hebrewthroughmovement.org/level-1.html
http://tinyurl.com/krnaw69
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Level 2 

Level 2 introduces some adverbs to allow teachers to modify actions, as well as some 

nouns to make it possible to address sections of the class. 

New vocabulary throughout this manual is introduced in bold letters. 
 

 Verbs Nouns Adjectives Adverbs Misc. 

1st segment  ָלקּום 
ת בֶׁ ָָלשֶׁ
ת כֶׁ ָָללֶׁ
ֲעצֹור ָל 
ָָלרּוץ

ִָלְקּפֹוץ
ְָלִהְסּתֹוֵבב

 

ָ
 

  
 
 
 
 
 
 

 ְלַאט
 ַמֵהר

 ַבָמקֹום
 

 

 

2nd segment  ָ
 ּכּוָלם

 ה א'צָ בּוְק *
 ּ'ה בצָ בּוְק *
 

   

 

Sample scripts for Level 2:  
1st Segment:  
 
Reinforce differentiation in pace by introducing the words ט ֵהר and ְלא   using a ,מ 

tambourine or other percussion instrument to reinforce the difference in these words.  
  

Say ָלקּום and get up.  

Say  כֶׁת  .and begin walking ָללֶׁ

Say ֵהר כֶׁת מ   .and begin walking fast (in an exaggerated way) ָללֶׁ

Say  ט כֶׁת ְלא   .and begin walking slowly (in an exaggerated way) ָללֶׁ

Say ָמקֹום כֶׁת ב   .and begin walking in place ָללֶׁ

Follow the same procedure, inviting children first in groups of two, then in larger groups, 
to follow these commands. Tell the children to stand, to walk, to walk fast, to walk 
slowly, repeating the Hebrew words as you change pace. Intermittently command them 
to stop. Modify other verbs with these two adverbs. 
 

Previous editions introduced ָבִנים and ָבנֹות in this 

lesson. With increased societal gender sensitivity, we 

are suggesting that children be be given stickers or 

lanyards with Hebrew letters and referred to as 

' or ְקבּוָצהָא'  There could be groups ְקבּוָצהָבּ

labeled ג and a ד as well, depending on numbers. 

While sample HTM videos may still refer to boys 

and girls, we are moving forward with “groups,” 

instead of gender labels. 
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Be sure to interject words of encouragement ָ!ָכבֹוד  ְמצּוָין,ָטֹובְָמֹאד,ָָכלָה 
 

From the very beginning, vary the terms that children know.  Change the order, and 
work with individuals and groups. Refer to individuals by name.  If a child or children 
respond incorrectly, simply demonstrate the correct movement. You are ready to move 
on to a new segment when children can respond quickly and accurately to the 
commands in the segment. 
 
 
2nd segment: 
 
Use the new terms to address groups of students, pairs of students, and the whole 
class with the verbs that they have already learned. 
 
For example, say:  

 כּוָלם,ָָלקּום.

 
Then call on the children in ְקבּוָצהָא’  by name, pointing to the Alef that identifies them 

and then give the command: 
ֵהר’ְקבּוָצהָא ,ִָלְקּפֹוץָמ    Jeremy, Elana, Avraham 

 
Then call on the children in ְקבּוָצהָב’  by name, pointing to the Bet that identifies them 

and then give the command: 
ט’ְקבּוָצהָב ,ְָלִהְסּתֹוֵבבְָלא   Sarah, Ben, Samantha. 

Etc. 

LEVEL 2 MODEL LESSON 
For a video of a master teacher introducing Level Two, 
see: http://www.hebrewthroughmovement.org/level-2.html   
Scroll down to find “Sample Lesson: Level 2.” Remember 
that while boys and girls are referred to in this lesson, we 
are suggesting creating groups of children with alefbet 
labels 

 

At this point, it would be helpful for you to try your hand at writing a script for a group 
of children with whom you are working.  Write out your commands and then practice 
saying them until they come fluently and naturally. 
  
Take the time to write practice scripts before each lesson, making sure to begin with a 
warm up of previously learned terms and then introduce new terms appropriately.  
Pay special attention to using terms in novel ways. 
 
Writing scripts is not as easy as one may think, so stick to it!  Feel free to check your 
grammatical usage with someone else who knows Hebrew better than you.  And, save 
your scripts for future reference. 

http://www.hebrewthroughmovement.org/level-2.html
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Level 3 

Level 3 introduces more nouns, as well as some smaller words and word parts that are 
incorporated without direct instruction. 
 
By this level you should be able to introduce new terms without having the children go 
to the chairs next to you. 
 

 Verbs Nouns Adjectives Adverbs Misc. 

1st segment 
 

ָ
ָָלקּום
ת בֶׁ ָָלשֶׁ
ת כֶׁ ָָללֶׁ
ֲעצֹור ָל 
ָָלרּוץ

ִָלְקּפֹוץ
ְָלִהְסּתֹוֵבב

 

ָ
ָכּוָלם

ָ’ְקבּוָצהָא
ָ’ְקבּוָצהָב

 
 
 
 

ת לֶׁ  )ַה(דֶׁ
שּוְלָחן()הַ   

 )ַה(ִּכֵסא
 

  
ט ְָלא 
ֵהר ָמ 

ָמקֹום ָב 
 

 

 
 
 
 
 
 

ל  אֶׁ
 ַעְכָשיו

 ַרק
 לֹא

 וְ 
 

2nd segment 
 

 

 

 

 
ה   )ַה(מֹורֶׁ
 )ַה(מֹוָרה

   )ַה(ַמְדִריְך
ָ)ַה(ַמְדִריָכה

 

   

3rd segment 
 

 

 

ָ
 )ַה(ּלּוחַ 

 )ַה(ַחלֹון
 )ָה(ִרְצָּפה

 

   

 
*At this point, introduce the students as direct or indirect objects.  For example, instead 
of simply saying in Hebrew “Rebecca, jump,” now begin to use commands such as 
“Rebecca, jump to Michael.” 
 

Introduce the new vocabulary following the procedures outlined for the first level.   
Introduce new vocabulary with pictures, objects, or gestures.  When absolutely 
necessary, it is permissible to use the word in translation when introducing it, though try 
to do this only once.  Most lessons will be conducted completely in Hebrew. 
 
Use verbs with as many of the nouns as you can.  After introducing the new nouns, 
combine them with verbs in novel ways.  While some examples are presented here, feel 
free to combine the terms in other ways. 

1st segment 

  
ת בֶׁ  ָלשֶׁ

כֶׁת   ָללֶׁ

ֲעצֹורָָָָָָָָָָָָָָָ  ל 
רּוץ  ל 

 ִלקּפֹוץָָָָָָָָָָָָָ
 ְלִהסתֹוֵבב
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Students need to feel successful.  If you see that they are hesitant, model the correct 
behavior for them.  If you notice the group becoming restless, vary the pace, change the 
number of active participants, and/or introduce a humorous command. 
 
 
Start with your two children sitting next to you 

ל תָאֶׁ כֶׁ ת. ָללֶׁ לֶׁ דֶׁ ָה 

ִכֵּסא. לָה   ִלְקּפֹוץָאֶׁ

When the children reach the chair, continue  
ת.ָָָלקּום. בֶׁ ִכֵּסא.ָָָלשֶׁ לָה  ֵהרָאֶׁ תָמ  כֶׁ ֲעצֹור.ָָָללֶׁ ת.ָָל  לֶׁ דֶׁ לָה   ָלרּוץָאֶׁ

 

לָהָ ִלְקּפֹוץָ שּוְלָחןאֶׁ  
Repeat the above with two more students, instead of the entire group. 

Add some small words in context and without explanation  

ְכָשיו ק         וְָ          לֹא           ע   ר 

Examples: 
ת.ָ לֶׁ דֶׁ לָה  ִכֵּסאְָואֶׁ לָה  ִָלְקּפֹוץָאֶׁ

ל ת. ִלְקּפֹוץָאֶׁ לֶׁ דֶׁ ָה 

ִכֵּסא.ָ לָה  ְכָשיוָָלרּוץָאֶׁ ָע 

תָ כֶׁ טָללֶׁ ִכֵּסא ְלא  לָה  ת.ָ”shake your head “no>> . אֶׁ בֶׁ ָלֹאָָלשֶׁ

Combine all terms in novel ways, for example 

ל ָלרּוץ ֲעצֹור אֶׁ מֹוָרה.ָל  ָָ.ְלִהְסּתֹוֵבבּו ה 

ת. בֶׁ ְכָשיו,ָָלשֶׁ  ע 

ָמקֹום.’ְקבּוָצהָא ָ,ָָלרּוץָב 
Use verbs and nouns from all modules, for example 

ל תָאֶׁ כֶׁ ת. ָללֶׁ לֶׁ דֶׁ ָה 

ל ִלְקּפֹוץ . אֶׁ ּלּוח  ָה 

לְָלִהְסּתֹוֵבב לֹון. אֶׁ ח  ָה 

ל ָלרּוץ מֹוָרה. אֶׁ ָ ה 

LEVEL 3 MODEL LESSON 
For a video of a master teacher introducing Level 3, see: 
http://www.hebrewthroughmovement.org/level-3.html  (scroll down). 

http://www.hebrewthroughmovement.org/level-3.html
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Level 4 

For this level and all that follow, continue with the procedures outlined earlier.  Increase 
the number of chains in a command.  Try to say the unexpected.  Modify the commands 
according to the capacity of the children as determined by your observations. 
 
At this level, and beyond, the levels are not divided into segments.  Continue to 
introduce three new vocabulary terms at a time.  Be sure to use new words with 
previously learned terms. 
 

Verbs Nouns Adjectives Adverbs Misc. 
ָָלקּום
ת בֶׁ ָָלשֶׁ
ת כֶׁ ָָללֶׁ
ֲעצֹור ָל 
ָָלרּוץ

ִָלְקּפֹוץ
ְָלִהְסּתֹוֵבב

 
 
 
 
 
 
 
 ְלַהְצִביַע ַעל...*
ל...*  ְלַהְצִביַע אֶׁ

 ָלַגַעת ב...
 

ָכּוָלם
ָ’אְקבּוָצהָ

ָ’ְקבּוָצהָב
ת לֶׁ (דֶׁ ָ)ה 

) שּוְלָחן)ה   
(ִכיֵסא  )ה 
ה (מֹורֶׁ ָ )ה 
(מֹוָרה ָ)ה 
ְדִריְך (מ  ָ  )ה 

ְדִריָכה (מ  ָ)ה 
(ּלּוחָ ָ ָ)ה 

לֹון (ח  ָ)ה 
 )ָה(ִרְצָּפה

ט  ְָלא 
ֵהר ָמ 

ָמקֹום ָב 
 

ל ָאֶׁ
ְכָשיו ָע 

ק ָר 
ָלֹא
ָוְָ
ָ
ָ
ָ
ָ
ָ
ָ
 
 
 

 ַעל

 

ל... ָע  ְצִביע  *ְלה   is used when pointing to something close by 

ל...ָ ָאֶׁ ְצִביע   is used when pointing to something at a distance ְלה 

 
As with all languages, it’s important to pay attention to the correct prepositions 
connected to each Hebrew verb. Not including a preposition is as incorrect as using the 
wrong one. In English we know to say “I sat on the chair” as compared to saying “I sat 
at the chair.” And certainly, “I sat chair” makes no sense to an English speaker or 
reader. Hebrew needs such attention, too, so prepositions are included with the verbs 
for which it makes a difference. 
 

Some examples: 
ָ ְצִביע  לְלה  ּלּוחָ ָאֶׁ ָה 

תָ ע  ִָרְצָּפהבָ ָלג 

תָ בֶׁ שּוְלָחןהָ ַָעלָלשֶׁ  
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Be sure to include commands that will be entirely unexpected and that will provide 
entertainment and humor such as directing a child to sit on another child. 

Sethָל תָע  בֶׁ  Jeremy,ָָלשֶׁ

Role Reversal: 
 

At this point, after the children have responded to several hours of commands, you may 
begin to hear them spontaneously beginning to utter Hebrew phrases. 
   
When this happens, ask for volunteers to give the commands. Encourage students to 
participate, but only call on those who volunteer. Ask them to speak loudly.  Do not 
correct for pronunciation.  If you understand the meaning, lead the other students in 
performing the command.   You will be surprised to find that some students will utter 
commands in new combinations - ones that they have not heard from you. 
 
Note that student speaking is not necessary for this program to work in Jewish 
educational settings - but speaking does enhance recall. 
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Level 5 

Verbs Nouns Adjectives Adverbs Misc. 
  

ָָלקּום
ת בֶׁ ָָלשֶׁ
ת כֶׁ ָָללֶׁ
ֲעצֹור ָל 
ָָלרּוץ

ִָלְקּפֹוץ
ְָלִהְסּתֹוֵבב

ל... ָע  ְצִביע  ְָלה 
ל... ָאֶׁ ְצִביע  ְָלה 

תָב... ע  ָָלג 
ָ
ָ
 
 
 

 ְלָהִרים
 ְלהֹוִריד

ַעל... ָלִשים  
 

ָ
ָכּוָלם

ָ’ְקבּוָצהָא
ָ’בְקבּוָצהָ
ת לֶׁ (דֶׁ ָ)ה 

) שּוְלָחן)ה   
(ִכיֵסא  )ה 
ה (מֹורֶׁ ָ )ה 
(מֹוָרה ָ)ה 
ְדִריְך (מ  ָ  )ה 

ְדִריָכה (מ  ָ)ה 
(ּלּוחָ ָ ָ)ה 

לֹון (ח  ָ)ה 
ָ)ָה(ִרְצָּפהָ

 
 ָיַדִיים \ָיד

 רֹאש
ל  גֶׁ  ַרגַלִיים \רֶׁ

 ֵעיַנִיים \ ןַעיִ 
ן טֶׁ  בֶׁ

 

 

 
ט ְָלא 
ֵהר ָמ 

ָמקֹום ָב 
 

 
ל ָאֶׁ

ְכָשיו ָע 
ק ָר 
ָלֹא
ָוְָ

ל ָע 
ָ
 
 
 
 
 
 
 

 ַיד -ַעל
 ַּתַחת

 

 

Some examples of commands for this level: 
ְָלָהִריםָָיד

לָהָ ִשָלָָ תָָהרֹאשָע  שּוְלָחןיםָאֶׁ  

לָהָ  ָע  ְצִביע  ןְלה  טֶׁ ָבֶׁ

לִשָלָָ ּלּוחָ ָי ד-יםִָכֵּסאָע  ָה 

ת בֶׁ ת ָלשֶׁ ח  ָשּוְלָחןהָ  ּת 
 

While Hebrew Through Movement is NOT a version of “Simon Says” (ר  it is (ִשְמעֹוןָאֹומֶׁ

possible to play the game after completing one’s formal lesson. ר  works ִשְמעֹוןָאֹומֶׁ

nicely after the next unit as well, where students will learn more body parts. Remember 

to always use the full verb form students know from HTM ( ר לָהָ ְָלַהְצִביעַ ִָשְמעֹוןָאֹומֶׁ ןע  טֶׁ בֶׁ ); 
do NOT simply say  ָןה טֶׁ בֶׁ ל  ִיים ע   ָיד 
 
At this point, the students know enough vocabulary that you may introduce Shabbat 1, 

h, as is seasonally appropriate.anukkaH and/or, Yom Kippurand  hanahRosh Has 
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Level 6 

Verbs Nouns Adjectives Adverbs Misc. 
  

ָָלקּום
ת בֶׁ ָָלשֶׁ
ת כֶׁ ָָללֶׁ
ֲעצֹור ָל 
ָָלרּוץ

ִָלְקּפֹוץ
ְָלִהְסּתֹוֵבב

ל... ָע  ְצִביע  ְָלה 
ל... ָאֶׁ ְצִביע  ְָלה 

תָב... ע  ָָלג 
ְָלָהִרים
ְָלהֹוִריד

ל...ִשָלָָ ָיםָע 
 
 
 
 
 
 
 

 ָלַקַחת
 ָלֵתת

 

ָ
ָכּוָלם

ָ’ְקבּוָצהָא
ָ’ְקבּוָצהָב
ת לֶׁ (דֶׁ ָ)ה 

) שּוְלָחן)ה   
(ִכֵּסא  )ה 
ה (מֹורֶׁ ָ )ה 
(מֹוָרה ָ)ה 
ְדִריְך (מ  ָ  )ה 

ְדִריָכה (מ  ָ)ה 
(ּלּוחָ ָ ָ)ה 

לֹון (ח  ָ)ה 
ָ)ָה(ִרְצָּפהָ

ִייםָ\ָיד ָָיד 
ָרֹאש
לָ גֶׁ ִייםָ\רֶׁ גל  ָר 
ִיןָ ִייםָ\ע   ֵעינ 
ן טֶׁ  בֶׁ

 
ן   ָאְזַנִיים \ֹאזֶׁ
ה  ּפֶׁ

 ְּכֵתַפִיים
 ִעָּפרֹון
ר   ְסָפִרים \ֵספֶׁ
 טּוש
 ִּכּפֹות \ִּכָּפה 

 ירגִ 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
<<note that the 
kahmatz under  

ִייםזְָאָָ נ   is 

pronounced “oh” 
(e.g., ohz-nayim) 

 
ט ְָלא 
ֵהר ָמ 

ָמקֹום ָב 
 

 
ל ָאֶׁ

ְכָשיו ָע 
ק ָר 
ָלֹא
ָוְָ

ל ָע 
ל ָי ד-ע 

ת ח  ָּת 
 

 
 
Some examples of commands for this level: 

ִייםָ יםִשָלָָ לָָהָאְזנ  ִייםָע  ָיד  תָה  ָאֶׁ

Jeremyָל תָָהִעָּפרֹוןָשֶׁ תָאֶׁ ח  Rebeccaָ,ָָלק 

רָלְָ’ְקבּוָצהָב ָ’ְקבּוָצהָא,ָָלֵתתֵָספֶׁ
ָ

 
 
Once students learn ת ח   they generally have enough vocabulary for all the ָלֵתת and ָלק 

holidays (as are seasonally appropriate), the Synagogue Unit and all the prayers and 
blessings. 
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Level 7 

Verbs Nouns Adjectives Adverbs Misc. 
  

ָָלקּום
ת בֶׁ ָָלשֶׁ
ת כֶׁ ָָללֶׁ
ֲעצֹור ָל 
ָָלרּוץ

ִָלְקּפֹוץ
ְָלִהְסּתֹוֵבב

ל... ָע  ְצִביע  ְָלה 
ל... ָאֶׁ ְצִביע  ְָלה 

תָב... ע  ָָלג 
ְָלָהִרים
ְָלהֹוִריד

ל...ִשָלָָ ָיםָע 
ת ח  ָָלק 
ָָלֵתת

 

ָ
ָכּוָלם

ָ’ְקבּוָצהָא
ָ’ְקבּוָצהָב
ת לֶׁ (דֶׁ ָ)ה 

) שּוְלָחן)ה   
(ִכֵּסא  )ה 
ה (מֹורֶׁ ָ )ה 
(מֹוָרה ָ)ה 
ְדִריְך (מ  ָ  )ה 

ְדִריָכה (מ  ָ)ה 
(ּלּוחָ ָ ָ)ה 

לֹון (ח  ָ)ה 
ָ)ָה(ִרְצָּפהָ

ִייםָ\ָיד ָָיד 
ָרֹאש
לָ גֶׁ ִייםָ\רֶׁ גל  ָר 
ִיןָ ִייםָ\ע   ֵעינ 
ן טֶׁ ָבֶׁ
ןָ ִייםָ\ֹאזֶׁ ָָאְזנ 
ה ָּפֶׁ

ִיים ְָכֵתפ 
ִָעָּפרֹון
רָ ְָסָפִריםָ\ֵספֶׁ
ָטּוש
ִָכּפֹותָ\ִכָּפהָ

ָירגִָ
 

ָ
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

ַבע  *ְבצֶׁ
 ָּכחֹול
 ָאדֹום
 ָירֹוק
 ָצהֹוב
 חּום

 ָשחֹור
 ָלָבן

 

 
ט ְָלא 
ֵהר ָמ 

ָמקֹום ָב 
 

 
ל ָאֶׁ

ְכָשיו ָע 
ק ָר 
ָלֹא
ָוְָ

ל ָע 
ל ָי ד-ע 

ת ח  ָּת 
 

 
*At this point, be sure to only use colors after the word ע ב   because matching the ְבצֶׁ

gender of nouns with the correct adjective is too complex for the students at this level of 
Hebrew Through Movement learning. 
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Some examples of commands for this level: 
ַבע טּוש ְלָהִרים ָָכחֹולְָבצֶׁ

לִָכָּפהָ - ’ְקבּוָצהָא ָאֶׁ ְצִביע  ַבעְלה  ָָירֹוקְָבצֶׁ

תְָבִגירָ- ’בְקבּוָצהָ ע  ַבעָלג  ָָלָבןְָבצֶׁ

ַבע,ָָלֵתתִָעָּפרֹוןָּוִמְרָים  יֹוִסי  ִניָנהָצהֹובִָלּפְְָָבצֶׁ

 

 
 
 
 

  
 
 
 
 
 
 
 
 

 
 
 

This teacher is using mini-chairs of different colors 

 
 
 
 
Students know enough vocabulary that you may introduce any of the holiday levels, as 
are seasonally appropriate.  Additionally, the students now have enough vocabulary to 
introduce the Synagogue Unit.  
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Level 8 

Verbs Nouns Adjectives Adverbs Misc. 
  

ָָלקּום
ת בֶׁ ָָלשֶׁ
ת כֶׁ ָָללֶׁ
ֲעצֹור ָל 
ָָלרּוץ

ִָלְקּפֹוץ
ְָלִהְסּתֹוֵבב

ל... ָע  ְצִביע  ְָלה 
ְצִביעָ  ל... ְלה  ָאֶׁ
תָ ע  ָב...ָלג 
ְָלָהִרים
ְָלהֹוִריד

ל...ִשָלָָ ָיםָע 
ת ח  ָָלק 
ָָלֵתת

 

 

 

 

 

 

 

 

 

 

 

 

 

 ִלְקרֹוא*
 ִלְכּתֹוב ב...*

 

ָ
ָכּוָלם

ָ’ְקבּוָצהָא
ָ’ְקבּוָצהָב
ת לֶׁ (דֶׁ ָ)ה 

) שּוְלָחן)ה   

(ִכֵּסא(  ה 
ה (מֹורֶׁ ָ )ה 
(מֹוָרה ָ)ה 
ְדִריְך (מ  ָ  )ה 

ְדִריָכה (מ  ָ)ה 
(ּלּוחָ ָ ָ)ה 

לֹון (ח  ָ)ה 
ָ)ָה(ִרְצָּפה

ִייםָ\ָיד ָָיד 
ָרֹאש
לָ גֶׁ ִייםָ\רֶׁ גל  ָר 
ִיןָ ִייםָ\ע   ֵעינ 
ן טֶׁ ָבֶׁ
ןָ ִייםָ\ֹאזֶׁ ָָאְזנ 
ה ָּפֶׁ

ִיים ְָכֵתפ 
ִָעָּפרֹון
רָ ְָסָפִריםָ\ֵספֶׁ
ָטּוש
ִָכּפֹותָ\ִכָּפהָ

ָירגִָ
 

ָ
ע ב  ְָבצֶׁ
ָָכחֹול
ָָאדֹום
ָָירֹוק
ָָצהֹוב
ָחּום

ָָשחֹור
ָָלָבן
ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ

 
ט ְָלא 
ֵהר ָמ 

ָמקֹום ָב 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 ָקִדיָמה
 ָאחֹוָרה
 ָיִמיָנה

 ְשמֹאָלה
 ֹּפה

 ָשם
 

 
ל ָאֶׁ

ְכָשיו ָע 
ק ָר 
ָלֹא
ָוְָ

ל ָע 
ל  י דָ-ע 

ת ח  ָּת 
 
 
 
 
 
 
 
 
ָ
ָ
ָ
 
 
 
 
 
 
 

 ִעם

 

*Use  ִלְכּתֹובָב... in the contexts of both ְבִגירִָלְכּתֹוב ,ִלְכּתֹובְָבטּוש ,ִלְכּתֹובְָבִעָּפרֹון  as well 

as ר ֵּספֶׁ  .ִלְכּתֹובָב 
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Some examples of commands for this level: 
 

תָָאחֹוָרה כֶׁ ְכָשיו,ָָללֶׁ תָָקִדיָמה.ָָע  כֶׁ  ָללֶׁ
ָ

תָָשם בֶׁ ְכָשיוָָלקּוםְָוָלשֶׁ תָֹּפה.ָָע  בֶׁ ָָלשֶׁ

ָ,ָָלרּוץִָעםְָשלֹוִמית’בְקבּוָצהָ

ר ִָלְקרֹואְָבֵספֶׁ

ע ְבטּושִלְכּתֹובָ ב  ָָאדֹוםְָבצֶׁ

רְָבִעָּפרֹון ֵּספֶׁ ִָלְכּתֹובָב 

 

Students know enough vocabulary that you may introduce any of the holiday levels, as 
are seasonally appropriate.  Additionally, the students have enough vocabulary for the 
Synagogue and Prayer units. 
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Level 9 - Singulars with Adjectives 

Verbs Nouns Adjectives Adverbs Misc. 
  

ָָלקּום
ת בֶׁ ָָלשֶׁ
ת כֶׁ ָָללֶׁ
ֲעצֹור ָל 
ָָלרּוץ

ִָלְקּפֹוץ
ְָלִהְסּתֹוֵבב

ל... ָע  ְצִביע  ְָלה 
ְצִביעָ  ל... ְלה  ָאֶׁ

תָב... ע  ָָלג 
ְָלָהִרים
ְָלהֹוִריד

ל...ִשָלָָ ָיםָע 
ת ח  ָָלק 
ָָלֵתת

ִָלְקרֹוא
ִָלְכּתֹובָב...

 

ָ
ָכּוָלם

ָ’ְקבּוָצהָא
ָ’ְקבּוָצהָב
ת לֶׁ (דֶׁ ָ)ה 

) שּוְלָחן)ה   
(ִכֵּסא  )ה 
ה (מֹורֶׁ ָ )ה 
(מֹוָרה ָ)ה 
ְדִריְך (מ  ָ  )ה 

ְדִריָכה (מ  ָ)ה 
(ּלּוחָ ָ ָ)ה 

לֹון (ח  ָ)ה 
ָ)ָה(ִרְצָּפהָ

ִייםָ\ָיד ָָיד 
ָרֹאש
לָ גֶׁ ִייםָ\רֶׁ גל  ָר 
ִיןָ ִייםָ\ע   ֵעינ 
ן טֶׁ ָבֶׁ
ןָ ִייםָ\ֹאזֶׁ ָָאְזנ 
ה ָּפֶׁ

ִיים ְָכֵתפ 
ִָעָּפרֹון
רָ ְָסָפִריםָ\ֵספֶׁ
ָטּוש
ִָכּפֹותָ\ִכָּפהָ

ָירגִָ
 

ָ
ע ב  ְָבצֶׁ
ָָכחֹול
ָָאדֹום
ָָירֹוק
ָָצהֹוב
ָחּום

ָָשחֹור
ָָלָבן
ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ
 

 
 דֹוָלהגְ  \דֹול גָ 

 *ְקַטָנה \ָקָטן 
 

 
ט ְָלא 
ֵהר ָמ 

ָמקֹום ָב 
ָָקִדיָמה
ָָאחֹוָרה
ָָיִמיָנה

ְָשמֹאָלה
ָֹּפה
ָָשם

 

 
ל ָאֶׁ

ְכָשיו ָע 
ק ָר 
ָלֹא
ָוְָ

ל ָע 
ל  י דָ-ע 

ת ח  ָּת 
 ִעם

 
*Introducing students to adjectives also introduces them to gender differentiation. 
 
 
Adjectives are introduced only after students have a significant number of nouns they 
can manipulate.  Some of these nouns can come from the Foundational Language Unit, 
however, many of the nouns that they know from this unit are irregular in either their 
gender or their plurals.  Therefore, it is recommended that adjectives not be introduced 
until the students know some holiday and/or synagogue words as well.  Care should be 
taken to use only words that are regular (i.e., one should introduce ִכָּפהָ ְגדֹוָלה and not 

דֹוָלהגְָ ן   because the former is regular, while the latter sounds as if it should take the ֹאזֶׁ

masculine adjective, when in fact it does not).  To determine which nouns are and are 
not regular, see Appendix A (page 48). 
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For example, the teacher might introduce: 

ָּלהָ ָּלהָָ\ְגדֹוָלהָח  ָנהח  ְָקט 

ָנהֲחנִֻכָיהָָ\ְגדֹוָלהֲָחנִֻכָיהָ ְָקט 

ָנהְלִביָבהָָ\ְגדֹוָלהְָלִביָבהָ ְָקט 

ָָקָטןשֹוָפרָָ\דֹולָגָָשֹוָפרָ

ָָקָטןלּוָלבָָ\דֹולָגָָלּוָלבָ

לָ גֶׁ לָָ\דֹולָגָָדֶׁ גֶׁ ָָקָטןדֶׁ

רָ רָָ\דֹולָגֵָָספֶׁ ָָקָטןֵספֶׁ

 ָקָטןִָכֵּסאָ\דֹולָגִָָָכֵּסא

 

 

 

ע ָקָטןִָכֵּסא ב  ָָכחֹולְָבצֶׁ
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Level 10 - Plurals with Adjectives 

Verbs Nouns Adjectives Adverbs Misc. 
  

ָָלקּום
ת בֶׁ ָָלשֶׁ
ת כֶׁ ָָללֶׁ
ֲעצֹור ָל 
ָָלרּוץ

ִָלְקּפֹוץ
ְָלִהְסּתֹוֵבב

ל... ָע  ְצִביע  ְָלה 
ְצִביעָ  ל... ְלה  ָאֶׁ

תָב... ע  ָָלג 
ְָלָהִרים
ְָלהֹוִריד

ל...ִשָלָָ ָיםָע 
ת ח  ָָלק 
ָָלֵתת

ִָלְקרֹוא
 ִלְכּתֹובָב...

 
 
 
 
 
 
 
 
 
 
 

ָ
ָכּוָלם

ָ’ְקבּוָצהָא
ָ’ְקבּוָצהָב
ת לֶׁ (דֶׁ ָ)ה 

) שּוְלָחן)ה   
(ִכֵּסא  )ה 
ה (מֹורֶׁ ָ )ה 
(מֹוָרה ָ)ה 
ְדִריְך (מ  ָ  )ה 

ְדִריָכה (מ  ָ)ה 
(ּלּוחָ ָ ָ)ה 

לֹון (ח  ָ)ה 
ָ)ָה(ִרְצָּפהָ

ִייםָ\ָיד ָָיד 
ָרֹאש
לָ גֶׁ ִייםָ\רֶׁ גל  ָר 
ִיןָ ִייםָ\ע   ֵעינ 
ן טֶׁ ָבֶׁ
ןָ ִייםָ\ֹאזֶׁ ָָאְזנ 
ה ָּפֶׁ

ִיים ְָכֵתפ 
ִָעָּפרֹון
רָ ְָסָפִריםָ\ֵספֶׁ
ָטּוש
ִָכּפֹותָ\ִכָּפהָ

ָירגִָ

ָ
עבְָ ב  ָצֶׁ

ָָכחֹול
ָָאדֹום
ָָירֹוק
ָָצהֹוב
ָחּום

ָָשחֹור
ָָלָבן

ָדֹוָלהגְָָ\דֹולָגָָ
ָנהָ\ָקָטןָ ְָקט 

ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ
ָ
 
 דֹולֹותגְ  \דֹוִלים גְ 

 ְקַטנֹות \ְקַטִנים 
 

 
ט ְָלא 
ֵהר ָמ 

ָמקֹום ָב 
ָָקִדיָמה
ָָאחֹוָרה
ָָיִמיָנה

ְָשמֹאָלה
ָֹּפה
ָָשם

 

 
ל ָאֶׁ

ְכָשיו ָע 
ק ָר 
ָלֹא
ָוְָ

ל ָע 
ל  י דָ-ע 

ת ח  ָּת 
 ִעם

 
Adjectives in the plural are introduced only after students have a significant number of 
nouns they can manipulate and after they have encountered gendered adjectives in the 
singular (Level 9).  As in Level 9, some of the nouns that they can manipulate come 
from the language unit, however, many of the nouns that they know from this unit are 
irregular in either their gender or their plurals, and so it is recommended that adjectives 
in the plural not be introduced until the students know some holiday and/or synagogue 
words as well.  Care should be taken to use only words with that follow similar patterns 
and have regular endings.  To determine which nouns are and are not regular, see 
Appendix A (page 48). 
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For example, the teacher might introduce: 
נֹותִכּפֹותָָ\דֹולֹותָגְִָכּפֹותָ ְָקט 

ּלֹותָ ּלֹותָָ\דֹולֹותָגְָח  נֹותח  ְָקט 

ּצו ּצוָ\דֹולֹותָגְָֹתָמ  נֹותֹתָמ  ְָקט 

נֹותֻסְפָגִניֹותָָ\דֹולֹותָגְָֻסְפָגִניֹותָ ְָקט 

נֹוֻסכֹותָָ\דֹולֹותָגְָֻסכֹותָ ָתְקט 

ִניםְסָפִריםָָ\דֹוִליםָגְְָסָפִריםָ ְָקט 

ִניםְדָגִליםָָ\דֹוִליםָגְְָדָגִליםָ ְָקט 

ִניםְסִביבֹוִניםָָ\ְגדֹוִליםְָסִביבֹוִניםָ ְָקט 

ְתרֹוִגיםָ ְתרֹוִגיםָָ\דֹוִליםָגְָאֶׁ ִניםאֶׁ ְָקט 

ּפּוִחיםָ ּפּוִחיםָָ\דֹוִליםָגְָּת  ִניםּת   ְקט 

 

 

ָ

http://tinyurl.com/ktxxo7fPicture Source:  

 
 

 

 

http://tinyurl.com/ktxxo7f
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Appendix A:  List of Nouns in the Foundational Language Unit and their Genders 

ןָ) ִייםֹאזֶׁ ְָנֵקָבהָ(ָאְזנ 

ן טֶׁ ְָנֵקָבהָבֶׁ

ְָנֵקָבהָ’ְקבּוָצהָב

ָָזָכרָ’ְקבּוָצהָא

ָָזָכרָירגִָ

תָ)ְדָלתֹות( לֶׁ ְָנֵקָבהָדֶׁ

לֹוןָ) לֹונֹות(ח  ָָזָכרָח 

ָָזָכרָטּושָ)טּוִשים(

ִים( ְָנֵקָבהָָידָ)ָיד 

ָָזָכרָכּוָלם

ָָזָכרָ)ִכְסאֹות(ִכֵסאָ

ְָנֵקָבהִָכָּפהָ)ִכּפֹות(

ִים ְָנֵקָבהְָכֵתפ 

ָ)לּוחֹות( ָָזָכרָלּוח 

ְדִריִכים( ְדִריְךָ)מ  ָָזָכרָמ 

ְדִריָכהָ ְדִריכֹות(מ  ְָנֵקָבהָ)מ 

ְָנֵקָבהָמֹוָרהָ)מֹורֹות(

הָ)מֹוִרים( ָָזָכרָמֹורֶׁ

רָ)ְסָפִרים( ָָזָכרֵָספֶׁ

ִים( ִיןָ)ֵעינ  ְָנֵקָבהָע 

ְפרֹונֹות( ָָזָכרִָעָּפרֹוןָ)עֶׁ

הָ)ִּפיֹות( ָָזָכרָּפֶׁ

ָָזָכרָרֹאשָ)ָראִשים(

ִים( ְגל  לָ)ר  גֶׁ ְָנֵקָבהָרֶׁ

ְָנֵקָבהִָרְצָּפה

ָָזָכרָנֹות(חָָ)שּולְָָ שּוְלָחן
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The Holiday Unit 

 

 ְלַהְדִליק
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Pages in the Holiday Unit have been designed to lie flat 

(i.e., lessons begin on the left side of the page and 

continue to the right), allowing for easier reading of the 

language progression and teaching ideas.
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INTRODUCTION 

The Holiday Unit extends Hebrew Through Movement to the Jewish festivals.  Holiday 
Units are based on vocabulary specific to each holiday.  Unlike the Foundational Unit, 
the vocabulary for any given holiday is not dependent on the vocabulary from a previous 
holiday.  For example, the Passover level can be taught regardless of whether the 
students learned the vocabulary for Purim. 
 
The vocabulary for the holidays is divided into levels making it easier to build on student 
learning from year-to-year.  Teachers should keep track of the levels introduced to each 
class of students.  Since it is not a problem to introduce the words in a different order 
than found here, or add or remove vocabulary, variations should also be documented 
and communicated to the next year’s teacher. A sample form is available on page 149 
of this curriculum guide. 
 
In the Holiday Unit, the vast majority of the new words are nouns.  Terms that are 
marked with an asterisk (*) are likely to already be familiar to the students.  Be sure to 
combine nouns with verbs from the Foundational Language Unit (i.e. have the students 
point to, walk to, run to, touch, etc. the new nouns).  When writing your scripts it will be 
helpful to note the page of the Foundational Unit your children have reached, in addition 
to the specific Holiday Unit you are working on. 
 
Sample scripts are included following each holiday unit, but be sure to extend them to 

add novelty and to meet your particular group’s needs.  Note that ָבת  contain 2&1 ש 

scripts that serve as models for other Holiday Units; the curriculum refers you back to 
them frequently. 
 

As you teach the Holiday Units, remember to… 
 

 Seat the students in a semi-circle. 

 Use authentic props, when possible.  Find photographs for some of the 

vocabulary or concepts. These may sometimes be found in holiday-specific 

pages of the HebrewThroughMovement.org website. 

 

 Present three new words at a time, and wait until most of the students have 

mastered them before introducing more words. 

 

 Present commands in unique combinations. 

 

 Integrate fun and humor. 

 

 Model a command several times before asking students to do it. 
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 Use words from previous units to reinforce memory 

 

 Vary the way you call on students:  different groups of students, individuals, and 

the whole class. 

 

 Remember that the concepts around the holidays are taught elsewhere in your 

education program’s curriculum in English.  The Hebrew Through Movement 

activities only reinforce the Hebrew terms associated with these concepts; the 

bigger ideas are not the focus of HTM. 

 

Note that each of the holiday scripts have combinations that may be adapted for other 

holidays. 

Note also when using food items for play, use artificial items (lacquered, stuffed toys, 

wooden play sets).  Use the real item when the children will actually eat the food or say 

a ְבָרָכה. 

 

Note that all vocabulary in the Holiday unit are 
pronounced, translated and posted to the 
HebrewThroughMovement.org website, filed by 
holiday. For example, for Shabbat see the video 
on the left side of this page: 
http://www.hebrewthroughmovement.org/shabbat.html 

 

In addition, on the right side of each of the 
HebrewThroughMovement.org holiday 
webpages (example, above), teachers will find a 
video explaining grammatical issues that trip up 
non-fluent Hebrew speakers.  

http://www.hebrewthroughmovement.org/shabbat.html
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 ַשָבת 1

(Students should have already completed Foundational Level 5) 

 Verbs Nouns Adjectives Adverbs Misc. 

Level 1 
 

 ַשָבת* 
 ֹותַחּל/ַחָּלה*

 ּושִקד
 (ּכֹוס ַיִין) ַיִין
 

  *words with an 

asterisk are 
ones students 
probably know 
from other 
contexts 

Level 2 
 
 
 

 

 

 

 

 
 ְלָבֵרְך

 ְלַהְדִליק
 

ָבת ָש 
ָּלה ָח 
ָּושִקד
ִין ִין) י   (כֹוסָי 

  ֵנרֹות/ֵנר
 ִטיםָּפמֹו/ ָּפמֹוט

ָ

   

Level 3  *ָבת ָש 
ָּלה* ָח 

ָּושִקד
ִין ִין) י   (כֹוסָי 

ָ ֵנרֹות/ֵנר
ִָטיםמֹוּפָָ/ ָּפמֹוט

ָ
ם חֶׁ  לֶׁ

 ּושּכֹוס ִקד
 ַהְבָדָלה ֵנר
ָ

   

 
Regarding the food items:   
Where possible, use bread from a toy-set when introducing terms. However, knowing that real 
food creates lasting memories, you may wish to treat children to a snack.  Remember that any 
food that children eat needs to have been handled in a sanitary way.  Therefore, don’t place 
food directly on a table without a napkin or plate underneath.  Don’t allow children to eat food 
that has been touched with unwashed hands or placed on someone’s head. [Yeah, “thanks, 
Mom!”] 

 SHABBAT MODEL LESSONS 
Two model lessons are available for viewing. While both show the same teacher 
covering similar vocabulary (mostly Level 2 words), there are nuances to the learning: 

http://tinyurl.com/jy72kty 
http://www.hebrewthroughmovement.org/shabbat.html 

Once the latter video is complete, keep watching. At the end of the lesson, a student 
offers her thoughts on learning Hebrew using this method. 

Note that the plural of ָּפמֹוט can 

be either ִטיםָּפמֹו  or ֹותטָּפמֹו .  

The version in this guide is 

the masculine-sounding form. 

http://tinyurl.com/jy72kty
http://www.hebrewthroughmovement.org/shabbat.html
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Level 1 
Examples of phrases that integrate the Foundation Unit with the Shabbat Unit: 
 

ּׁשּולְָ לָה  ָןחְָָלִהְסּתֹוֵבבָאֶׁ

ְצִביעָ  ָּלהְָלה  ח  לָָה  ָע 

ת ע  ָּלהָָלג  ח  ב   
 

ָּלה ח  תָה  ְָלָהִריםָאֶׁ

ָּלה ח  תִָעםָה  כֶׁ ֲעצֹורָ .ָללֶׁ ָל 

לֹות יםְלָהִרָ ָח 

ָּלה ח  לֹוןִָעםָה  ח  לָה  ִָלְקּפֹוץָאֶׁ

ּׁשּולְָ לָה  ָןחָָָלרּוץָאֶׁ

לָָהרֹאשִשָלָָ ָּלהָע  ח  תָה  ָיםָאֶׁ

 

ּׁשּולְָ לָה  תָאֶׁ כֶׁ ָןָּוְלָהִריםֵָנרחָָָללֶׁ

ֵנר ִָלְקּפֹוץִָעםָה 

ִכּסִֵָשָלָָ לָה  ֵנרָע  תָה  ָאיםָאֶׁ

ל...ִשָלָָ לָָהרֹאשָשֶׁ ֵנרָע  תָה  ָיםָאֶׁ

ֵנר  ְלִהְסּתֹוֵבבִָעםָה 

 
 
 
Level 2, Script 1 
Place several pairs of Shabbat candlesticks and candles on the table  

Point to a candlestick and say 
ְצִביעָ  ל ְלה   ָ ָּפמֹוטהָ ָע 

ָ
Point to two candlesticks and say  

ִָטיםָּפמֹו
 

Lift a candle and place it in the candlestick and say 
ָּפמֹוטָלִשיםֵָנרָבָ   
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Place two candles in the candlesticks and say 
ִָטיםָּפמֹוָלִשיםֵָנרֹותָבָ 

ָ
Pantomime lighting one candle and say 

ְדִליקֵָנר  ְלה 
Repeat the pantomime of candle lighting and repeat the phrase. 

 
 
Then, pantomime lighting of two candles and say 

ָבת לָש  ְדִליקֵָנרָשֶׁ   ְלה 

Have children respond to commands until they do so easily. 

 

Level 2, Script 2 

Pantomime lighting the Shabbat candles and say  
ל ְדִליקֵָנרָשֶׁ ָבתְָלה   ש 

Demonstrate the circling motion (three times around) that people do with their hands 
before covering their eyes, then say and model 

ִים לָָהֵעינ  ִיםָע   ָלִשיםָָיד 

Say 
ֵנרֹות לָה  ְָלָבֵרְךָע 

Then recite the blessing 

ָּתהָָברּוְך ְךֱָאֹלֵהינּו,ָייָא  לֶׁ ר,ָָהעֹוָלםָמֶׁ ְדִליקְָוִצָּונּו ,ְבִמְצֹוָתיוִָקְדָשנּוֲָאשֶׁ לֵָנר ְלה  ָבתָשֶׁ ָ.ש 
ָ

Call on several children to do the following: 
Note: The commands, below, break down the steps and model the traditional way to light and bless the Shabbat 
candles. 

ּׁשּולְָ לָה  תָאֶׁ כֶׁ ָןחָָָללֶׁ

ִָטיםָּפמֹוִשיםֵָנרֹותָָבָ לָָ
ָ
ָ

ָבת לָש  ְדִליקֵָנרָשֶׁ ְָלה 

ִים לָָהֵעינ  ִיםָע  ָָָלִשיםָָיד 

ֵנרֹות לָה  ְָלָבֵרְךָע 

After each child recites the blessing and opens his/her eyes, say  ָםָבתָָשלֹוש  

allahhwine and the  forsaid Similarly model the blessings  
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ָּתהָָברּוְך  ְךֱָאֹלֵהינּו,ָָייָא  לֶׁ ןְָּפִריָָבֹוֵרא,ָָהעֹוָלםָמֶׁ ָגפֶׁ .ה        WINE 

ץ.    םִָמןָָהָארֶׁ חֶׁ מֹוִציאָלֶׁ ְךָָהעֹוָלם,ָה  לֶׁ ָּתהָיי,ֱָאֹלֵהינּוָמֶׁ  HALLAH  ָברּוְךָא 
 

Note that anytime blessing or prayer vocabulary is taught, a lesson should conclude 
with students reciting the blessing aloud. This helps them cement the meaning of the 
vocabulary within an actual ritual. 

 

Level 2, Script 3 

Have on a table two candlesticks and two Shabbat candles. 

Call on three children 
 ָלקּום

ּׁשּולְָ לָה  תָאֶׁ כֶׁ ןחָָָללֶׁ  

   ְלָהִרים ָּפמֹוט

ָּפמֹוטְלהֹוִרידָ  

ָבת לָש  לֵָנרָשֶׁ ָע  ְצִביע   ְלה 

 
 
 

 
Call on a group of children and say 

ֵנרָבָ  תָה  ָבתְָוָלִשיםָאֶׁ לָש  תֵָנרָשֶׁ ח    ָּפמֹוטָלק 

ֵנר תָה   ְלָהִריםָאֶׁ

ה לָֹמשֶׁ לָָהרֹאשָשֶׁ ֵנרָע  תָה   ָלִשיםָאֶׁ

ֵנרָבָ  תָה  ָּפמֹוטָלִשיםָאֶׁ   

ֵנר תָה  ְדִליקָאֶׁ   ְלה 

ִים לָָהֵעינ  ִיםָע   ָלִשיםָָיד 

ָבת לָש  לֵָנרָשֶׁ  ְלָבֵרְךָע 
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Prompt students to say the blessing 

ָּתהָָברּוְך ְךֱָאֹלֵהינּו,ָייָא  לֶׁ ר,ָָהעֹוָלםָמֶׁ ְדִליקְָוִצָּונּו ,ְבִמְצֹוָתיוִָקְדָשנּוֲָאשֶׁ לֵָנר ְלה  ָבתָשֶׁ ָ.ש 
 

Repeat the above in different ways 
ְדִליקָכּוָלם:ָ ָבתְלה  לָש  ֵנרָשֶׁ  

ִים לָָהֵעינ  ִיםָע   ָלִשיםָָיד 

ָבת לָש  לֵָנרָשֶׁ  ְלָבֵרְךָע 

After children light candles say 

ָבתָָָשלֹום ָש 

 

ָ
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 ַשָבת 2

(Students should have already completed Foundational Level 6) 
 

 Verbs Nouns Adjectives Adverbs Misc. 

Level 1 ְדִליק ְָלה 
 ְלָבֵרְך

 

 

 

 

 
ָ

  ְלהֹוִציא
ֱאכֹול  לֶׁ

ָבת* ָש 
ָּלה* ָח 

ָּושִקד
ִין ִין) י   (כֹוסָי 

ָ ֵנרֹות/ֵנר
ִָטיםָּפמֹו /ָּפמֹוט

ָ
ָ

ם חֶׁ  לֶׁ
 ּכֹוס ִקידּוש

 קּוְפָסה
  

   
*words with an 

asterisk are 
ones students 
probably know 
from other 
contexts 
 

 

Level 2  ְדִליק ְָלה 
ְָלָבֵרְך

 ְָלהֹוִציא
ֱאכֹול  לֶׁ

ָבת* ָש 
ָּלה* ָח 

ָּושִקד
ִין ִין) י   (כֹוסָי 

ָ ֵנרֹות/ֵנר
ִָטיםָּפמֹו / ָּפמֹוט
ם חֶׁ ָלֶׁ

ָּושכֹוסִָקד
 קּוְפָסה

  
ְך לֶׁ  מֶׁ

ָעֹוָלם
 אֹור

ְך  חשֶׁ
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 Verbs Nouns Adjectives Adverbs Misc. 

Level 3  
This is 
appropriate to 
do only if the 
students have 
learned about, 
and perhaps 
experienced 
the Havdallah 
ceremony. 
 
 

ְדִליק ְָלה 
ְָלָבֵרְך

 ְָלהֹוִציא
ֱאכֹול  לֶׁ

ָבת* ָש 
ָּלה* ָח 

ָּושִקד
ִין ִין) י   (כֹוסָי 

ָ ֵנרֹות/ֵנר
ִָטיםָּפמֹו / ָּפמֹוט
ם חֶׁ ָלֶׁ

ָּושכֹוסִָקד
 קּוְפָסה

ְך  לֶׁ ָמֶׁ
ָעֹוָלם
ָאֹור
ְך  חשֶׁ

 
 ַהְבָדָלה

שקֹ   דֶׁ
 חֹול

 

   

 

 
 
Regarding the food items:   
Where possible, use bread from a toy-set.  Remember that any food that children eat 
needs to have been handled in a sanitary way.  Therefore, don’t place food directly on a 
table, without a napkin or plate underneath.  Don’t have children eat food that has been 
touched with unwashed hands, etc.   
 

 
 
 
 
Sample scripts for each of the segments begin on the next page. 
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Level 1  

Holding a piece of bread (preferably from a toy set), say and model these commands 
םָ חֶׁ ּלֶׁ תָה   ְלָהִריםָאֶׁ

ם חֶׁ ּלֶׁ תָה   ְלהֹוִרידָאֶׁ

Hold a ָּלה  and model these commands (again, preferably from a toy set) ח 
ָּלה ח  תָה   ְלָהִריםָאֶׁ

תָ ָּלהְלהֹוִרידָאֶׁ ח  ה    

Give out some bread and some ָּלה  to the students and say ח 
ם חֶׁ ּלֶׁ תָה   ְלָהִריםָאֶׁ

לֹון ח  לָה  םָאֶׁ חֶׁ ּלֶׁ  ָלקּוםְָוָלרּוץִָעםָה 

ּׁשאִֶָׁלְקּפֹוץָ ןחָָּולְָלָה   

ּׁשּולְִָשָלָָ לָה  םָע  חֶׁ ּלֶׁ תָה  ןחָָיםָאֶׁ  

 

תָ ָּלהְלָהִריםָאֶׁ ח  ָה   

תִָשָלָָ ָּלהיםָאֶׁ ח  רֹאשָּוְלִהְסּתֹוֵבבָה  לָה  ע   

תָ ָּלהְלהֹוִרידָאֶׁ ח  ה   

Point to a box and say 
 קּוְפָסה

ּקּוְפָסה םָב  חֶׁ ּלֶׁ תָה   ָלִשיםָאֶׁ

ּל ח  תָה  ּקּוְפָסהָלִשיםָאֶׁ ֹותָב   

Demonstrate taking the bread out and say 
 ְלהֹוִציא

םאְֶָׁלהֹוִציאָ חֶׁ ּלֶׁ תָה   

ּלאְֶָׁלהֹוִציאָ ח  ֹותתָה   

Have the children take out the bread and ָּלה  .from the box as you give the commands ח 

Model. 
תְָלָהִרים ּלָאֶׁ ח  ֹותה   

תְָלָהִרים םָאֶׁ חֶׁ ּלֶׁ ה   
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Call on two or three children and say 
 ָלקּום

 
שּוְלָחן לָה  תָאֶׁ כֶׁ  ָללֶׁ

קּוְפָסה ָּלהִָמןָה  ח  תָה   ְלהֹוִציאָאֶׁ

ָּלהָ ח  לָה   ְלָבֵרְךָע 

Prompt the children to say the blessing over ָּלה  .ח 

ָּתהָָברּוְך ְךֱָאֹלֵהינּו,ָייָא  לֶׁ מֹוִציא,ָָהעֹוָלםָמֶׁ םָה  חֶׁ ץִָמןָלֶׁ .ָהָארֶׁ  

Then say 
תָ ֱאכֹולָאֶׁ ָּלהלֶׁ ח  ה   

 
Make sure that the students do not eat bread that has 

been placed on the window or on someone’s head! 

 

Repeat this script substituting םלֶָׁ  ָחֶׁ for ָּלה  :Then continue with  .ח 
 ָלקּום

שּוְלָחן לָה  תָאֶׁ כֶׁ  ָללֶׁ

תָ םְלהֹוִציאָאֶׁ חֶׁ ּלֶׁ קּוְפָסהָה  ִמןָה   

ם חֶׁ ּלֶׁ לָה   ְלָבֵרְךָע 

Place enough pieces of ָּלה  on a napkin or plate on the table for all the children.  Say ח 
ָּלה ח  לָה  טָאֶׁ תְָלא  כֶׁ  כּוָלם,ָָללֶׁ

     : לָ ָּלהְלָבֵרְךָע  ח  ה   

ָּתהָָברּוְך ְךֱָאֹלֵהינּו,ָייָא  לֶׁ מֹוִציא,ָָהעֹוָלםָמֶׁ םָה  חֶׁ ץִָמןָלֶׁ .ָהָארֶׁ  

ָּלה ח  תָה  ֱאכֹולָאֶׁ  לֶׁ

 

 

As a non-Hebrew Through Movement activity, ask students what they think the 

connection is between ְלהֹוִציא and מֹוִציא  .ה 
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Level 2, Script 1 

Give each student one picture of the world, and a picture of a king.  After teaching these 
two words say 

ְך לֶׁ מֶׁ תָה   ְלָהִריםָאֶׁ
 

תָ ְךְלהֹוִרידָאֶׁ לֶׁ מֶׁ ה   
ָ

תָָהעֹוָלם ְָלָהִריםָאֶׁ
 

תָ ָהעֹוָלםְלהֹוִרידָאֶׁ  
 

ְצִביעָ  ל ְלה  ְךָע  לֶׁ מֶׁ ָה 
ָ

תְָלָהִרים  ָהעֹוָלםָאֶׁ

 
תָ ְךָלִשיםָאֶׁ לֶׁ מֶׁ לָָהרֹאשָה   ע 

 
תָ ְךָלִשיםָאֶׁ לֶׁ מֶׁ לָה  לָָהרֹאשָשֶׁ  ָשָרה ע 

 
תָָהעֹוָלםִלְקּפֹוץִָעםָ לֶׁ דֶׁ לָה  ָאֶׁ

Ask students to listen carefully to you reciting the blessing for the Shabbat candles.  As 
you get to words that they know, either show the photos or objects you have been using 
to illustrate the words, or pantomime the actions. 

ָּתהָָברּוְך ְךֱָאֹלֵהינּו,ָייָא  לֶׁ ר,ָָהעֹוָלם מֶׁ                 ְלַהְדִליקְָוִצָּונּו ,ְבִמְצֹוָתיוִָקְדָשנּוֲָאשֶׁ
ל ֵנר  .ַשָבת שֶׁ

As a non-Hebrew Through Movement activity, ask students what they understand about 
the blessing. [Be sure to address the issue of God not being a “real king” but that using 
a term we know can help us think of God as being powerful like a king or queen.] 

 

Script 3Level 2,  
 
Give to two students pictures that indicates light and give to two other students pictures 
that indicates dark.  After modeling the two concepts, say to the class  

ְצִביעָ  ל ְלה   ָהאֹורָע 
ָ

ְצִביעָ  ל ְלה  ְךָע  חשֶׁ  ה 

 

To the students with the pictures say 
תָָהאֹור  ְלָהִריםָאֶׁ

 
לָָהרֹאש תָָהאֹורָע  ל ָלִשיםָאֶׁ  ָשָרהָשֶׁ

ָ
תָָהאֹור  ְלהֹוִרידָאֶׁ
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ְך חשֶׁ תָה   ְלָהִריםָאֶׁ

 
ְך חשֶׁ תָה   ְלהֹוִרידָאֶׁ

 
לָָהרֹאשָ תָָהאֹורָע  לָלִשיםָאֶׁ ְשֹלֹמהָשֶׁ  

 
לֶׁת דֶׁ לָה  ִָלְקּפֹוץִָעםָָהאֹורָאֶׁ

 
An alternative lesson is to be in a darkened room you label as ְך  and then with the חשֶׁ

light on, labled as אֹור. 

 

Level 3, Script 1 [Include this piece on Havdallah only if the students have learned 

about this ceremony in advance. Because you probably won’t have more than a few 

Havdallah candles, this should be demonstrated with a small group.] 

Point to the Shabbat candle, say and model  
ָבת לָש   ְלָהִריםֵָנרָשֶׁ

ָבת לָש   ְלהֹוִרידֵָנרָשֶׁ

Point to the Havdallah candle and say 
ְבָדָלה  ְלָהִריםֵָנרָה 

ְבָדָלה  ְלהֹוִרידֵָנרָה 

Direct two to three children 
ָבת לָש   ְלָהִריםֵָנרָשֶׁ

ְבָדָלה ָבתָּוְלָהִריםֵָנרָה  לָש   ְלהֹוִרידֵָנרָשֶׁ

ְבָדָלהְָוָלֵתתְָל...ְלָהִריםָ ֵנרָה   
 

ְבָדָלה  ָלקּוםִָעםֵָנרָה 
 

תִָעםֵָנרָ לֶׁ דֶׁ לָה  תָאֶׁ כֶׁ ְבָדָלהָללֶׁ ה    
 

ְבָדָלה  ִלְקּפֹוץִָעםֵָנרָה 

  ִלְקּפֹוץ,ִָלְקּפֹוץ,ִָלְקּפֹוץ

ֲעצֹור  ל 
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Level 3, Script 2 
Place bread, ָּלה  wine, Shabbat candles and a Havdallah candle on the table.  If the ,ח 

Hanukkah holiday unit has been taught, add those candles as well.  A birthday candle 

תָ) דֶׁ  .may also be used (ֵנרָיֹוםָֻהּלֶׁ

 
Model several actions 

ִין י  לָה  ָע  ְצִביע  ְָלה 
  

ָּלה ח  לָה  ָע  ְצִביע  ְָלה 

ְבָדָלה לֵָנרָה  ָע  ְצִביע  ְָלה 

ָבת לָש   ְלָהִריםֵָנרָשֶׁ

ְבָדָלהְלהֹו ָבתְָּוְלָהִריםֵָנרָה  לָש  ִרידֵָנרָשֶׁ  

תְָוָלֵתתְָל...ְָלָהִרים  דֶׁ ֵנרָיֹוםָֻהּלֶׁ  

 
Distribute various candles to children. Point to the ones with a Havdallah candle and 
say 

ְבָדָלהָ  ָלקּוםָ- ֵנרָה 
 

ְבָדָלה תִָעםֵָנרָה  לֶׁ דֶׁ לָה  תָאֶׁ כֶׁ   ָללֶׁ
 

ָבתָָלקּום לָש  ִעםֵָנרָשֶׁ  

ָבת לָש    ִלְקּפֹוץִָעםֵָנרָשֶׁ

  ִלְקּפֹוץ,ִָלְקּפֹוץ,ִָלְקּפֹוץ

ֲעצֹור  ל 

Point to the ones with a birthday candle and say 

ת דֶׁ   ָלקּום - ֵנרָיֹוםָֻהּלֶׁ

ת דֶׁ   ְלָהִריםֵָנרָיֹוםָֻהּלֶׁ

ןָלִשיםָ טֶׁ בֶׁ לָה  תָע  דֶׁ ֵנרָיֹוםָֻהּלֶׁ  

תָלקּוםִָעםֵָנרָ דֶׁ יֹוםָֻהּלֶׁ   

תָָלִשיםָ דֶׁ קּוְפָסהֵנרָיֹוםָֻהּלֶׁ ב   

תְלהֹוִציאָ דֶׁ ֵנרָיֹוםָֻהּלֶׁ  

תְלִהְסּתֹוֵבבָ דֶׁ ִעםֵָנרָיֹוםָֻהּלֶׁ   

ֲעצֹור   ל 
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ּׁשּולְָ לָה  ְבָדָלהָאֶׁ תִָעםֵָנרָה  כֶׁ ןחָָָללֶׁ  

ְבָדָלהָלִשיםָ קּוְפָסהֵָנרָה  ב   

ְבָדָלהָָלִשיםָ  לֵנרָה  ִיןי דָ-ע  י  ה     

 
לֵָנרֲָחנָֻכה ָע  ְצִביע    ְלה 

ת  דֶׁ תְָבֵנרָיֹוםָֻהּלֶׁ ע  ָלג   

 
 

 

3Script  3,Level  

To illustrate the ideas of ָֹשק דֶׁ  and חֹול, you’ll need to find items and photos that 

represent each of these ideas.  Place these on your desk divided into two sets, one 
representing  ָֹשק דֶׁ  and one representing חֹול.    

 

Items that can represent  ֹשק דֶׁ   Items that can represent  חֹול 
 Torah, in book form 

 Tallit (tzitzit( 

 M’zuzzah 

 Siddur 

 Aron Hakodesh (picture) 

 Shabbat (picture) 

 Wine glass 

 Candlesticks 

 Any book 

 Shawl 

 A photo of two people just sitting  

 A ring 
 
Point to the ָֹשק דֶׁ  group and say the word ָֹשק דֶׁ . Then point to the חֹול group and say the 

word  חֹול.   

 

Use the kinds of commands you’ve introduced with other Hebrew Through Movement 
segments so that students manipulate the object and photo cards. In this case, they 
could lift up (or jump with, or put on the chair, etc.) ANY of the items that represent חֹול 

or ָֹשק דֶׁ . Note that teaching conceptual words is a bit trickier, but as modeled, above, it 

can easily-enough be accomplished. 

 

******************************************* 
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 ֹ אש ַהָשָנה ְויֹום ִּכּפּורר  
 (Students should have already completed Foundational Level 5 for the first two levels of this unit   

and Level 6 for the third and fourth levels of this unit) 
Terms marked with * may already be familiar to your students from other experiences.  

 
 

 Verbs Nouns Adjectives Adverbs 

Level 1 ְלָבֵרְך 
ֱאכֹוללֶׁ   

 שֹוָפר*
 ּפּוחַ ַּת 

 ָּלה*חַ 
 ַבשְד 
 ְרִטיס ּכַ 
* ֹ  אש ַהָשָנהר
 ֲחְזֹורמַ *
 דּורִס *

 ֹוָבהט \ ֹובט
 גּוָלהעֲ 

 
 
 
 
 
 

 

Level 2 ְלָבֵרְך 
 ֱאכֹוללֶָׁ
 

 

 

 

 

 
 ְשמֹועַ לִ 
 קֹועַ ְּת לִ 

 

 שֹוָפר
ָָּלהָחָ 
ָּפּוחָ ּת ָ
שְדָ ָב 
ְָרִטיסכָ 
ָֹ ָּׁשָנהר ָאשָה 
ֲָחְזֹורמָ 
ָדּורִסָ
 

 ֹולק
 ִקיָעהְּת 
 ָבִריםְש 
 רּוָעהְּת 

ָטֹוָבהָ\ֹובָט
 ָגּוָלהעֲָ
 
 
 
 
 
 
 
 
 
ָ

 

Optional 
Level 3 

 

 ְלָבֵרְך
ֱָאכֹוללֶָׁ
ְָשמֹועָ לִָ
ְתקֹועָ לִָ  

 
 
 
 
 
 
 
 

ֲעשֹותלַ   
 ָלֵּתת

 

 שֹוָפר
ָָּלהָחָ 
ָּפּוחָ ּת ָ
שְדָ ָב 
ְָרִטיסכָ 
ָֹ ָּׁשָנהאשָר ָה 
ֲָחְזֹורמָ 
ָדּורִסָ
ָֹולק
ִָקיָעהְּתָ
 ָבִריםְשָ
ָרּוָעהְּתָ
 
 שּוָבהְּת *
 ָדָקהצְ *
 

ָטֹוָבהָ\ֹובָט
ָגּוָלהעֲָ
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 Verbs Nouns Adjectives Adverbs 

Level 4 ְלָבֵרְך 
ֱָאכֹוללֶָׁ
ְָשמֹועָ לִָ
ְתקֹועָ לִָ  
ֲעשֹותלָ   

 ָלֵּתת

 

 

 

 

 

 

 

 
 ְשתֹותלִ 
םצּולָ   

 שֹוָפר
ָָּלהָחָ 
ָּפּוחָ ּת ָ
שְדָ ָב 
ְָרִטיסכָ 
ָֹ ָּׁשָנהאשָר ָה 
ֲָחְזֹורמָ 
ָדּורִסָ
ָֹולק
ִָקיָעהְּתָ
ָָבִריםְשָ
ָרּוָעהְּתָ
ָשּוָבהְּתָ
ָָדָקהצְָ
ָ
 ֹוםצ

ָטֹוָבהָ\ֹובָט
ָגּוָלהעֲָ
 

 

 

Regarding the food items:   
Where possible, use bread from a toy-set.  Remember that any food that children eat 
needs to have been handled in a sanitary way.  Therefore, don’t place food directly on a 
table, without a napkin or plate underneath.  Don’t have children eat food that has been 
touched with unwashed hands, etc.   
 
 
Level 1  Introducing vocabulary 
 
Place several different kinds of שֹוָפרֹות, apples of different sizes and colors, and braided 

and round לֹות  on a table.17 ח 
 

Point to the רפָָֹוש  and say 
רפָָֹוש  

Point to braided  ָהָּלָָח  and say 

ָבת לָש  ּלָָהָשֶָׁ  חָ 
Point to the round  ָהָּלָָח , pantomime “round,” and say 

גּוָלהעֲָהָּלָָחָ   

 
ָֹהָשֶָּׁלָָחָ  הנָָשָָהָ ָאשלָר  

Point to the apple and say 
חָ ּוּפּת ָ  

 
Direct the children to point to the objects when you give the commands. 

                                                 
17 While there are four different objects, the ָּלָָה  .should already be familiar to the students שֹופָָר and חָ 
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Level 1, Script 1 
 
Say and model actions 

רָפָָֹויםָשִרָהָָלְָ    

חָ ּוּפלָּת ָעָ ָיעָ בִָצְָהָ לְָ  

ָֹהָשֶָּׁלָָחָ תָָבָ עָ גָ לָָ הנָָּׁשָָהָ ָאשלָר  

Direct students to a variety of actions with the items on the table using previous patterns 
of commands 
 
 

Level 1, Script 2 
 
To the demonstration table, add honey, greeting cards, at least two copies of a mahzor 
and a siddur. You can also provide cards with pictures of these items on the table or 
around the room for students to walk to. 
 
Point to the honey and say 

שבָ ְדָ  
Point to the greeting card and say   

הבָָהָטֹונָָיסָשִָָטְָרָכָ   
 
Hold up the ֲחְזֹור  and tell them in English that they are both prayerbooks, but ִסדּור and מ 

that a ֲחְזֹור  .is a special prayerbook used for Rosh Hashanah and Yom Kippur מ 
 
Say 

ּׁשּוְלָחן.’בְקבּוָצהָ לָה  טָאֶׁ תְָלא  כֶׁ ָ,ָָלקּום.ָָָללֶׁ

חֲָלְָ ָזֹורָהִריםָמ 

ֲחזֹורָלָָ ָ.’אְקבּוָצהֵָתתָמ 

ִכֵּסאלָָ לָה  ֵהרָאֶׁ תָמ  כֶׁ ָלֶׁ

תוְָ בֶׁ ָָלשֶׁ

Have children perform several actions with the new items and then with the new and old 
items following patterns used earlier. 
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Level 1, Script 3 
 
Say and model 

הבָָהָטֹונָָיסָשִָָטְָרָיםָכָ ִרָהָָלְָ   

 
הבָָהָטֹונָָיסָשִָָטְָרָידָכָ ִרָהֹולְָ  

 
הבָָהָטֹונָָיסָשִָָטְָרָיםָכָ ִרָהָָלְָ  

 
 ָשָרההָלְָבָָהָטֹונָָיסָשִָָטְָרָתָכָ ֵתָלָָוְָ ָשָרהלָתָאֶָׁכֶָׁלֶָׁלָָ

ָ 
Distribute greeting cards to several children and have them perform the actions of giving 
and taking cards to one another 
 
 
Level 1, Script 4 
 
Model and say 

שָיםִרָהָָלְָ ְדב   

חָ ּוּפיםָּת ִָרָהָָלְָ  

שבָ ְדָבִָָָחָ ּוּפיםָּת ִָשָלָָ  

הּלָָיםָחָ ִרָהָָלְָ  

שבָ ְדָהָבִָּלָָיםָחָ ִשָלָָ  

Give everyone a small piece of hallah and a slice of apple (perhaps in little cups). 
 

.’ְקבּוָצהָב ּפּוח   ,ְָלָהִריםָּת 

ש. ִָבְדב  ּפּוח  ּת  תָה   ָלִשיםָאֶׁ

ָ

ָּלהָָםּו,ָָלק’ְקבּוָצהָא ּפּוחָ ָּוְלָהִריםָח   .ְוּת 

ָּלה ח  .ְָלִהְסּתֹוִבבִָעםָה  ּפּוח  ּת   ְוה 

ּפּוחָ  ּת  תָה  שָָלִשיםָאֶׁ ְדב  ִכֵּסא.ְָוה  לָה  ָע 

 

תָָּוָלם,ָָלִשיםכ שּוְלָחןָּפּוחָ ּתָ הָ ָאֶׁ לָה  ָלהָע  ח  ְָוה 

ִָבְדָכ ּפּוח  שּוָלם,ָָלִשיםָּת  ָ.ב 
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ּפּוחָ כ ּת  לָה   ָ:ּוָלם,ְָלָבֵרְךָע 

ָּתהָָברּוְך ְךֱָאֹלֵהינּוָייָא  לֶׁ .ָהֵעץְָּפִריָבֹוֵרא,ָָהעֹוָלםָמֶׁ    

ִָבְדָלֶָׁ ּפּוח  ּת  תָה  שֱאכֹולָאֶׁ ָ.ב 

While the children are eating say 
ָָשָנהָטֹוָבהָּוְמתּוָקהלְָ

Have a good and sweet year! 

Do a similar script with  ָָּלהח .  For models of handling the teaching of blessings        

( לעָ ָָבֵרְךלְָ ), see the sample scripts in ָבת  .ש 
 
The blessing over bread is: 

ָּתהָָברּוְך ְךֱָאֹלֵהינּו,ָייָא  לֶׁ מֹוִציא,ָָהעֹוָלםָמֶׁ םָה  חֶׁ ץִָמןָלֶׁ .ָהָארֶׁ  

 

 
Level 2, Script 1 
 
This script demonstrates the sounds of the שֹוָפר and the mitzvah of listening to the 
 שֹוָפר Note that there are three different sounds to the  .שֹוָפר

 The first sound is a clear blast and is called a ִָקיָעהְּת  
At the end of the shofar ceremony this blast is lengthened and is called a         

ְגדֹוָלהִָקיָעהְּתָ  

 The second sound is called ָָבִריםְש , a broken sound and consists of three short 

blasts. 

 The third sound is called ָרּוָעהְּת  and consists of 9 staccato-like short blasts.   

To hear the sounds of the שֹוָפר blasts, with their calls, go to http://tinyurl.com/l7mtg79  

 
Say and model 
 

רפָָֹויםָשִרָהָָלְָ  

 
רָָפָָֹוידָשִרָהֹולְָ  

 
רפָָֹויםָשִרָהָָלְָ  

 
רפָָֹוּׁשבָ ָעָ קֹוְּתָלִָ  

 

 
Hold you hand to your ear gesturing that the children should listen and say  

רפָָֹולָָשֹוקָָעָ מֹוְשָלִָ  
 

http://tinyurl.com/l7mtg79
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Then imitate a ִָקיָעהְּת  blast from the רפָָֹוש  or play a clip of someone blowing the רפָָֹוש . 

 
Invite children to come up and imitate the sounds of ִָקיָעהְּת ָבִריםְשָ ,  and ָרּוָעהְּת . 
 
Allow children to try to blow the שֹוָפרֹות (with appropriate sanitary precautions). 

 
Teach the blessing said before hearing the sound of the shofar using the model for 

Shabbat candles in the unit ָבת     .2 ש 

ָּתהָָברּוְך ךֱָאֹלֵהינּוְָייָָָא  לֶׁ רָָהעֹוָלםָמֶׁ .שֹוָפרָקֹולָעָ מֹוְשָלְִָָוִצָּונּוְָבִמְצֹוָתיוִָקְדָשנּוֲָאשֶׁ  

 

ָ

Optional Level 3 (only if students have completed Foundational Unit 6) 

The focus of this segment is on Jewish value concepts ְּתשּוָבה and  Gather  . ְצָדָקה

pictures of children and adults putting money in a צְָדָָָקָה box (go to 

http://images.google.com and search for: give tz’dakah), as well as other photos that 

could illustrate ְּתשּוָבה (in Google Images, search for the word: forgive; also, the 

JECC’s Teacher Center may have some pictures that are appropriate). This level is best 

done after students recently talked about ְּתשּוָבה in a Judaics class or assembly. 

 

Level 3, Script 1 

Point to the picture of putting money in the ְָהָקָדָָצ  box 

Say 

הקָָדָָתָצְֵָתָלָָ  

Point to picture of someone saying I’m sorry 

הבָָּושתְָּתָֹושעֲָלָ   

Ask children to stand in pairs. As you give commands, have them pantomime these two 

value concepts.   

 

Level 3, Script 2 

Model giving ְָהָקָדָָצ  

Place a ְָהָקָדָָצ  box on the presentation table and some other ְָהָקָדָָצ  boxes on other 

tables in the room. 

http://images.google.com/


Jewish Education Center of Cleveland                            

74 

 

 

Place some coins on the table 

Point to the ְָהָקָדָָצ  box and say 

הָקָדָָתָצְָסָ פְָקּו  

Pick up some coins and say, while placing coins in box 
הסָָפְָּוּקהָבָ קָָדָָיםָצְִָשָלָָ  

ּׁשּוְלָחן ,’אְקבּוָצהָ לָה  ָָלקּום.ְָלִהְסּתֹוֵבבָאֶׁ

תְָצָדָקהלְָ ָָהִריםָקּוְפס 

ִכֵּסא.ְָצָדָקהָיםִשָלָָ לָה  ֵהרָאֶׁ קּוְפָסה.ָָלרּוץָמ  ָב 

Offer other commands directing students to other ְָהָקָדָָצ  boxes and using all of the items 

from this unit.   

 

ָ

Level 4 

Provide for each student a cup of water and something to eat (a cookie or cracker).  
Before you begin, make sure that they know that each time you give a command, you 
want them to take only a sip or a little nibble.   

As you give the command ֱֶָׁאכֹולל  model the action.  Do the same for ְִָשּתֹותל .  Then call 

on groups of students to do the same. 

Show photos of different holidays that students know (go to http://images.google.com 
and search for each holiday by name) and ask (with a nod “yes” or thumb’s up after 
each): 

?ֲחנָֻכהבָ ֱאכֹולָלֶָׁ  
 

ָבתבְָ ?ש  ֱאכֹוללֶָׁ   

 
חבְָ ס  ?ּפֶׁ ֱאכֹוללֶָׁ   

 
?ּפּוִריםבְָ ֱאכֹוללֶָׁ   

Then, with a shake of your finger say: 

ָֹ ֱאכֹולְָביֹוםִָכיּפּורל רויֹוםִָכיּפבְָָלצּוםָָ.ָאָלֶׁ  

ֹוםִָכיּפּורָיֹוםָָצֹוםָָי    

http://images.google.com/
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Repeat the questions with the photos with the Hebrew word ֹותִלְשּת . 

 
Provide photos of people eating and drinking, or of people celebrating different Jewish 
holidays.  Have children work with the concept as you’ve done before – pointing to the 
pictures, raising and lowering the cards, etc.ָ
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 סּוּכֹות
(Students should have already completed Foundational Level 6) 

 Verbs Nouns Adjectives Adverbs Misc. 

Level 1 ְלָבֵרְך 
 ִלּטֹול

 

 ֻסָּכה*
 לּוָלב*
תרֹוג*  אֶׁ
 
 

  *words with an 

asterisk are ones 
students probably 
know from other 
contexts 

 
לּוָלב ְנִטיַלת ַעל  
 

Level 2 ְלָבֵרְך 
 

 
 

ת1 בֶׁ  ָלשֶׁ

 ֻסָכה
 לּוָלב

תרֹוג  אֶׁ
ָ

 ְסַכְך
 אֹוְרִחים

ל   תָע  לּוָלבְָנִטיל   
 
 
 ַחג ָשֵמחַ *
 
ָ
 

Optional  
Level 3 

ְָלָבֵרְך
 ִלּטֹול
ת בֶׁ  ָלשֶׁ

 
ָ
 

 ֻסָכה
 לּוָלב

תרֹוג  אֶׁ
ְךְסכָָ  

ָאֹוְרִחים

 ֲהַדס
 ֲהַדִסים
 ֲעָרָבה 
 ֲעָרבֹות

 ַאְרָבַעת ַהִמיִנים
 

ל   תָע  לּוָלבְָנִטיל   
גָ ָָשֵמחָ ח 

 

 
1The blessing for sitting in the ֻסָכה is “ֻּסָכה רִָקְדָשנּוְָבִמְצֹוָתיוְָוִצָּונּוֵָליֵשבָב   The ”.ָ.ָ.ֲאשֶׁ

word ֵליֵשב more broadly means “dwelling in,” rather than the narrower sense of “sitting.” 

In this unit, when doing activities in the ֻסָכה, verb ת בֶׁ  is used because of its use in ָלשֶׁ

modern Hebrew.  When saying the blessing, however, ֵליֵשב should be used. Consider 

ways to help students recognize that there are similarities between the two words (you 
may wish to briefly speak in English for this). 
 
 
Level 1, Script 1 
 
Either take students to a sukkah for this lesson or use the photographs on the left side 
of this webpage: http://www.hebrewthroughmovement.org/sukkot.html. Point to a 
sukkah and say ֻסָכה . Repeat several times. 

 

http://www.hebrewthroughmovement.org/sukkot.html
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Show students a picture of something that is not a ֻסָכה.  Ask ֻסָכה? And then point your 

thumb downward and say  ֻסָכה ָֹ אל  . 

 
Show students other pictures that are both of a ֻסָכה or another kind of dwelling. Ask 

them each time with a thumbs up or thumbs down  
? ָֹ ןָאֹוכֵָָ- אל   ֻסָכה 
 
Repeat. 
 
 
 
Level 1, Script 2 
 
Set up a small, model ֻסָכה on a table.  Have toy tables and chairs near the ֻסָכה and a 

boy and girl doll with names you give them. 
 
Point to all the items and name them. 

Upon your command, have the children point to the items, move to them, lift them up 
and down. 
 
Then say 

לָשּוְלחָָ תָאֶׁ כֶׁ  ןָללֶׁ
  Be sure students know you mean the miniature table 

 ְלָהִריםָשּוְלָחן

ּסּוָכה לָה  ּׁשּוְלָחןָאֶׁ  ָלרּוץִָעםָה 

ּסּוָכה ּׁשּוְלָחןָב  תָה   ָלִשיםָאֶׁ

Repeat the dialogue substituting the word for “chair” instead of “table.” 

If the students know other terms from learned units for items that go into the ֻסָכה (like: 

לֹות ֵנרֹותָָּפמֹוִטים  repeat the dialogue with these objects (ח 
 

 
 
Level 1, Script 3 
 
It would be helpful to have a real lulav and etrog in the classroom when you do this unit.  
However, know that these are expensive and fragile ritual objects, although cheaper 
ones can be purchased for educational use.  You may do much of your manipulation 
with photographs, or with a toy version.  The exception is when doing the blessing, 
having children actually wave the lulav would be a powerful experience as part of your 
Hebrew lesson. 
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Note that the term בלָָלּו  refers both to the central palm frond, alone, and to the collective 

of  

 the palm 

 the etrog (citron)  

 the myrtle  

 the willow 
 
Place a lulav and etrog (or a picture of each of them) on the table. 
 
Point and say 

ְתרֹוג    אֶׁ

Point and say 
בלָָלּו    

Have the children do several actions with the בלָָלּו  and the ְתרֹוג  Also have children .אֶׁ

place them in theָסּוָכה and in a קּוְפָסה. 
 
Say and model 
 

ְתרֹוג תָלּוָלבְָואֶׁ ח   ָלק 
 

ּלּוָלב תָה   ְלָהִריםָאֶׁ
 

ּלּוָלבָ תָה  ּלּוָלבְָוִליטֹולָאֶׁ תָה   ְלהֹוִרידָאֶׁ
 

ּׁשּוְלָחן לָה  ּלּוָלבָע  תָה   ָלִשיםָאֶׁ

 
ּלּוָלב. ְלָהִרים ָלּוָלב.ְָלִהְסּתֹוֵבבִָעםָה 

ֲעצֹור. ְלִהְסּתֹוֵבב,ְָלִהְסּתֹוֵבב.ְלִהְסּתֹוֵבב,ָ ָל 

ְתָ תרֹוג.ְלָהִריםָאֶׁ טִָעםָָהאֶׁ תְָלא  כֶׁ ָרֹוג.ָָללֶׁ

תָהָָ ְתרֹוגָלִשיםָאֶׁ ּׁשּוְלָחן.ָאֶׁ לָה  ָע 

 
לּוָלב. ְלָהִרים  לּוָלב.ְָלִהְסּתֹוֵבבִָעםָה 

ֲעצֹור. ְלִהְסּתֹוֵבב,ְָלִהְסּתֹוֵבב,ְָלִהְסּתֹוֵבב ָ.ל 

ת כֶׁ ְתרֹוג.ָָללֶׁ ְתרֹוג.ְָלָהִריםָאֶׁ טִָעםָָהאֶׁ  ְלא 

ְתרֹוגָבָ  תָָהאֶׁ  .קּוְפָסהָלִשיםָאֶׁ
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If the students have completed Foundational Unit 8 they will have learned the terms for 
directions.  Alternatively, you can refer to Unit 8 to teach the directions here in order to 
have students wave the לּוָלב in all directions. 

 

After the children are familiar with the terms, teach them the blessing for the לּוָלב. 
Refer to the script from ָבת  .for an example of how to introduce a blessing 2 ש 

ּלּוָלב: לָה   ְלָבֵרְךָע 
 

ָּתהָָברּוְך ְךֱָאֹלֵהינּוְָייָָָא  לֶׁ ר,ָָהעֹוָלםָמֶׁ לְָוִצָּונּו,ְָבִמְצֹוָתיוִָקְדָשנּוֲָאשֶׁ תָע  לּוָלבְָנִטיל   
 

For clear directions on how to wave the לּוָלב go to http://tinyurl.com/my754sc   
 
 
 
 
Level 2, Script 1 
 
Remove the ְָָךְסכ  from the sukkah on your presentation table 

 
Point and say   ְָָךְסכ  
 
Replace the ְָָךְסכ  on the sukkah 

 
Sample phrases 

ֻּסָכה. לָה   ָלרּוץָאֶׁ

ְצִביעָ  לְָלה  ְסכָָָאֶׁ ְךה   
 

תְָלָהִרים ְּסכָָָאֶׁ ְָךה   

תָָלִשים ְּסכָָָאֶׁ לְָךה  לָ_____ָע  רֹאשָשֶׁ ה   

תָָלִשים ְּסכָָָאֶׁ לְָךה  ּסּוָכהָע  ה   

Feel free to also use photographs of buildings, point to their roofs and ask                    
? ָֹ ןָאֹוכֵָָ- אל   ְסָכְך 
 

 
Level 2 Script 2 

To model the noun אֹוְרִחים (which is being introduced only in the plural so that the 

male/female versions may be avoided) you can either have two dolls and a “model 
sukkah,” or actual children in a real sukkah.   

http://tinyurl.com/my754sc
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If using real children and a real sukkah, have them sit outside the sukkah.  Pantomime 
(or tell them) that this sukkah is yours.   

 

Then addressing three children say  
 ָלקּום

ּסּוָכה לָה  תָאֶׁ כֶׁ  ָללֶׁ

ּסּוָכה תָב  בֶׁ  ָלשֶׁ

When they are seated say ֻּסָכה גָָשֵמחָ  and then ֵליֵשבָב  !ח  . Repeat students standing and 

sitting in the sukkah, with each segment ending:   
ּסּוָכה תָב  בֶׁ ֻּסָכה.ָָלשֶׁ גָָשֵמחָ .ֵָליֵשבָב  !ח   

You want students to catch the idea that sitting ּסּוָכה תָב  בֶׁ ֻּסָכה and dwelling ָלשֶׁ  in ֵליֵשבָב 

a sukkah are similar phrases. 

Indicate again that this is your sukkah and point to all of them and say אֹוְרִחים.  [This 

might be a helpful word to give in English, once.]  Continue with a script like the 
following: 

 אֹוְרִחיםָָלקּום

ְלִהְסּתֹוֵבבאֹוְרִחיםָ    

  אֹוְרִחיםְָלָהִריםָלּוָלב

ת בֶׁ ּסּוָכהָאֹוְרִחיםָָלשֶׁ ב    

Vary this script with other children.  

Say to another child   
 ָלקּום

ּסּוָכה לָה  תָאֶׁ כֶׁ תָָָללֶׁ בֶׁ לְוָלשֶׁ ָהאֹוְרִחיםי דָ-ע    

Refer to the script from ָבת  to help develop a script for introducing the blessing for 2 ש 

sitting in a sukkah. 

The blessing is: 

ָּתהָָברּוְך ְךֱָאֹלֵהינּוְָייָָָא  לֶׁ ר,ָָהעֹוָלםָמֶׁ ֻּסָכה.ְָוִצָּונּו ,ְבִמְצֹוָתיוִָקְדָשנּוֲָאשֶׁ  ֵליֵשבָב 
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Level  3 (Optional) 

In this segment, children learn to distinguish between the different parts of the lulav. 
Note:  An easy way for you to distinguish the  ס  is that the Hebrew word has (myrtle) ֲהד 

3 letters, analogous to the three leaves of the ס  ֲהד 

Sample phrases include 

ס ְָלָהִריםֲָהד 

סָ לָלִשיםֲָהד  ָלּוָלבי דָ-ע 

ָהבָָָרְָלָהִריםָעֲָ

להָבָָָרָָלִשיםָעֲָ ְָתרֹוגאֶָׁי דָ-ע 

ס   ֲעָרָבהְָלָהִריםּוְָלָהִריםֲָהד 
 

סִשָלָָ לֲָעָרָבהוְָָיםֲָהד  לּוָלבי דָ-ע   

Point to the לּוָלב (just the palm leaf) hold up one finger and say   
ת ח   א 

Point to the ְֶָׁתרֹוגא , hold up two fingers and say   

ִיים  ְשּת 
Point to the ֲָהבָָָרָע  hold up 3 fingers and say 

ָשלֹוש   
Point to the ס  hold up 4 fingers and say ֲהד 

ְרבָ  עא   
Lift up all four species and say   

ְרָ ִמָבָָא  תָה  ָיִניםע 
 
Lift up one, two, three or four of the items that are part of the לּוָלב and after each group 

say  
ְרָ ִמָבָָא  תָה  ֵָָָכןָאֹוָלֹא ,יִניםע 

Lift up all four species and say   
ִמיִנים תָה  ְרָבע   א 

 

Note that the counting, above, is done in the feminine form ע ְרב  ת א  ח  ִייםָָשלֹוש א  ְשּת   but the four species 
number is masculine. The choice was made because most times we count aloud, we use the feminine 
form AND it was felt that the shift to the masculine ְָר ִמָבָָא  תָה  יִניםע   should be easy-enough for students 
to hear. 
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 ִשְמַחת ּתֹוָרה
(Students should have already completed Foundational Level 6 so that they know the word ָלֵתת) 

 Verbs Nouns Adjectives Adverbs Misc. 

[Only one 
level] 

ָ
 ִלְרקֹוד

 
 החָ ְמ ִש 

 ּתֹוָרה
ל גֶׁ  דֶׁ

 ַהָקָפה
 
 

 
 

  

 

Borrow enough of the synagogue’s collection of Simhat Torah flags to use in your class.  
Bring some Consecration mini-Torah scrolls from the school office, or see if the Jewish 
early childhood center has some to loan you. 
 
Model 

ל.ָ  גֶׁ  ְלָהִריםָדֶׁ

לָדְלהֹוִרי גֶׁ .דֶׁ  
Then say 

ל.ָ גֶׁ  כּוָלם,ְָלָהִריםָדֶׁ

לְָליֹוִני.ָָ גֶׁ  ְשלֹוִמית,ָָלֵתתָדֶׁ

לְָָלָהִרים,ָ’בְקבּוָצהָ לָשֶׁ גֶׁ דֶׁ תָה   .’אְקבּוָצהָאֶׁ

 
 .’גְקבּוָצהָָלֵתתָּתֹוָרהָלְָָ,’אְָקבּוָצה

ּתֹוָרה.’גְקבּוָצהָ טִָעםָה  תְָלא  כֶׁ  ,ָָללֶׁ

ה. מֹורֶׁ ּתֹוָרהָל  תָה  ָָלֵתתָאֶׁ

Model: ִלְרקֹוד 
 כּוָלם,ִָלְרקֹוד.ָָ

ת.ָָ ָדִוד,ִָמְרָים, לֶׁ דֶׁ לָה  ה,ִָלְרקֹודָאֶׁ ָּוֹמשֶׁ

. ּלּוח  לָה  ְָּפִניָנה,ְָשלֹוִמיתָ,ְָוֹדב,ִָלְרקֹודָאֶׁ

ְלָכה,ִָמיָכהָָרֵחל,ָ  ְלָהִריםָּתֹוָרהְָוִלְרקֹודִָעםִָמְרָים.ָ-מ 

There are picture cards of people dancing on the Simhat Torah webpage here: 
http://www.hebrewthroughmovement.org/simhat-torah.html.  Show a card of a person or 
people dancing and say ִלְרקֹוד 

http://www.hebrewthroughmovement.org/simhat-torah.html
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Show a card of someone not dancing and ask 

 ִלְרקֹוד - ֵכןָאֹוָלֹא

Repeat with other picture cards. Feel free to give a thumb’s up for ֵכן  and a thumb’s 

down for  לֹא. 

 

A ֲהָקָפה is a circling of a space.  On Simhat Torah, we do seven ֲהָקפֹות around the 

synagogue.  The following script helps organize the class into a ֲהָקָפה around the 

classroom (or whichever space you happen to be in). 

Give most of the students a Simhat Torah flag and say:   
לִָהֵנה גֶׁ .דֶׁ  

 
לְָלָהִרים גֶׁ .דֶׁ  

Give some students a small Torah and say: 

.ּתֹוָרהִָהֵנה  
 

.ּתֹוָרהְָלָהִרים  
 

Help them understand what a ֲהָקָפה is by leading them into a “dancing circle” (perhaps 

accompanied by a CD of Torah-dancing-music) around your space and saying: 

ָָ . ֲהָקָפהִָלְרקֹודכּוָלם,ָ ב   

Your commands can include having them dance faster, slower, or completely stopping. 

 

Introduce the word ִשְָמָחָָה by using facial expressions and the picture cards on this 

webpage: http://www.hebrewthroughmovement.org/simhat-torah.html . Some of the 
cards are of happy people and some are not. Using thumb’s up and thumb’s down to 
help with meaning, show a card and ask:  

  ֵכןָאֹוָלֹא - החְָָמִָשָ
Repeat.  

Feel free to offer commands like:  
ֲהָקָפהִָלְרקֹוד  .החְָָמִָשָבְָָ ב 

ֲהָקָפהִָלְרקֹוד  .החְָָמִָשָבְָָלֹא ב 

ּתֹוָרהִָָלְרקֹודִָעם ָ.החְָָמִָשָבְָה 

http://www.hebrewthroughmovement.org/simhat-torah.html
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 ֲחנָֻּכה

(Students should have already completed Foundational Level 5) 
 

 

 Verbs Nouns Adjectives Adverbs Misc. 

Level 1 ְלַהְדִליק 
ַעל ְלָבֵרְך  

 

 ֵנר
 ֲחנִֻּכָיה
 ַשָמש

  ָ
 

Level 2 ְדִליק  ְלה 
לְָלָבֵרְך ע   

 
 

 ְלֹסֵבב
(ְלִהְסּתֹוֵבב)  
 

ֵָנר
 ֲחנִֻכָיה
ָמש  ש 

 
 ְסִביבֹון

  NOTE:  Many of the 
words in this segment 
are related. 

 to spin = ְלִהְסּתֹוֵבב

around (to turn oneself 
in circles); students 
know this word 
 to spin an = ְלֹסֵבב

object (as in: to spin a 
dreidel) 

 something = ְסִביבֹון

that spins (i.e., a 
dreidel) 

ָ
 
Level 3 
 

ְדִליק  ְלה 
לְָלָבֵרְך ע   
 ְלֹסֵבב

 )ְלִהְסּתֹוֵבב)

 
ֱאכֹול  לֶׁ

 

ֵָנר
 ֲחנִֻכָיה
ָמש  ש 

 ְסִביבֹון

 
 ְלִביבֹות \ְלִביָבה 

 ֻסְפָגִניֹות \ֻסְפָגִנָיה 

 
 

  
 
 
 
 
 

  

 

 

 

A SPECIAL NOTE: Menorah, latke and dreidel are familiar Hanukkah words, but each 
of these items have specific Hebrew names that are taught as part of the HTM 
Hanukkah unit. As a result, a number of Hebrew Through Movement teachers have 
campaigned for HTM Hebrew words to become the norm in their host institution, thus 
reinforcing the learning of their students. Whether you choose to encourage a language-
shift is up to you, but we wanted to put the idea in the heads of those who teach Hebrew 
Through Movement. 
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Level 1 

Model 
לֲָחנִֻכָיהָ ָע  ְצִביע   ְלה 

ָמשָ לָש  ָע  ְצִביע   ְלה 

ל ָע  ְצִביע    ֵנר ְלה 

Then have the children follow commands related to these items. 

Give commands such as the following so that a ֲחנִֻכָיה becomes filled with candles: 

ֲחנִֻכָיה. לָה  ֵהרָאֶׁ תָמ  כֶׁ    יֹוִני,ָָללֶׁ

ֲחנִֻכָיה.ָ ָמשָב   ָלִשיםָש 

ת. בֶׁ ִכֵסאְָוָלשֶׁ לָה   ִלְקּפֹוץָאֶׁ

ֲחנִֻכָיה.ָ לָה   ִמְרָים,ָָלקּום.ְָלִהְסּתֹוֵבבָאֶׁ

ת.ָָלִשים בֶׁ ִכֵסאְָוָלשֶׁ לָה  ֲחנִֻכָיה.ָָלרּוץָאֶׁ ֵָנרָב 

And so on, until the ֲחנִֻכָיה is full. 

[Refer to ָבת  for script ideas.]  Have the children practice saying (or singing) the 2 ש 

blessing and lighting the ֲחנִֻכָיה.  Remember that traditionally the blessing is said before 

the candles are lit: http://tinyurl.com/m5nge9m (this video starts at 3:20 with the 

sequence of lighting/blessing, but feel free to view the earlier segment, which does a 
great job explaining how to set up a ֲחנִֻכָיה for lighting).   

If appropriate for your class, practice all three blessings for the first night (or the two 
from for the rest of the nights).  In this unit we focus only on the blessing for lighting the 
candles themselves. The blessing is: 

ָּתהָָברּוְך ְךֱָאֹלֵהינּוְָייָָָא  לֶׁ ֶֽ ר,ָָהעֹוָלםָמֶׁ נּוֲָאשֶׁ נּוְָבִמְצֹוָתיוִָקְדָשֶֽ ְדִליקְָוִצָּוֶֽ לֵָנרְָלה  .ֲחנָֻכהָשֶׁ  

http://tinyurl.com/m5nge9m
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Level 2 
 
Give the following command to a number of students: 

ֲחנִֻכיָָ לָה  הָלקּום.ְָלִהְסּתֹוֵבבָאֶׁ  

Walk to a place in the room away from the ֲחנִֻכָיה where students can still see and hear 

you.  Show the students a ְסִביבֹון and tell them the word.  Twist it so that it spins and 

they hear the sound connection between the two words: ְלִהְסּתֹוֵבב and ְסִביבֹון.  If 

students have learned to decode Hebrew, you might show them the word cards for each 
of these (samples that you may photocopy and enlarge are at the end of this unit).    
 
Using small groups, tell students. 

ְסִביבֹון לָה   ְלִהְסּתֹוֵבבָאֶׁ

 
Model:  

ְסִביבֹוןְלֹסֵבבָ  

לְָסִביבֹון. ָע  ְצִביע   ְלה 

ָמקֹום.  ְלָהִריםְָסִביבֹוןְָוִלְקּפֹוץָב 

לָהָ  .ָּׁשּוְלָחןְלֹסֵבבְָסִביבֹוןָע   

לָיֹוִסי. רּות, ְּסִביבֹוןָשֶׁ תָב  ע  ָָלג 

Etc. 

 

Level 3 

Places various kinds of artificial ֻסְפָגִניֹות and ְלִביבֹות on a table (ones children will not be 

eating).  You may also post appropriate pictures in the room. 

Say and model 
צְָ לִָביעָ ְלה   ֻסְפָגִנָיה ע 

צְָ לִָביעָ ְלה   ְלִביָבהָָָָע 

Say 
ּׁשּוְלָחן. לָה  ת. ָלרּוץָאֶׁ ע  לָֻסְפָגִנָיה.ָלֹאָָלג  ָע  ְצִביע   ְלה 

ּׁשּוְלָחןָּוְלָהִריםְָלִביָבה לָה  ָ.ְלִהְסּתֹוֵבבָאֶׁ

לָלִשיםְָלִביָבהָ ָֻסְפָגִנָיהי דָ-ע 

ּׁשּוְלָחן. לָה  לְָסִביבֹון ִלְקּפֹוץָאֶׁ ָע  ְצִביע  ָ.ְלה 
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ָ

Distribute pieces of ֻסְפָגִניֹות and ְלִביבֹות.  Say and model  
ֱאכֹולָֻסְפָגִניה  לֶׁ

ֱאכֹולְָלִביָבה  לֶׁ

 
If the children recite the blessing for ְמזֹונֹות before eating, say 

לְָלָבֵרְך  (ְלִביָבהָאֹו) ֻסְפָגִניהָע 

ָּתהָָברּוְך ְךֱָאֹלֵהינּוְָייָָָא  לֶׁ ֶֽ .ְמזֹונֹותִָמיֵניָבֹוֵרא,ָָהעֹוָלםָמֶׁ  
Feel free to do this with real food. 
 
 
Say 

לֵָנרָ ָע  ְצִביע  ְָלה 

ֲחנִֻכָיה ָמשָב   ָלִשיםָש 

ְדִליקֵָנר ְָלה 

ֱאכֹולָֻסְפָגִנָיה  לֶׁ

ּׁשּוְלָחןְלֹסֵבבָ לָה  ְסִביבֹוןָע   

לָ ָע  ְצִביע  ֲחנִֻכָיהְלה  ֵָנרָב 

תָ בֶׁ לָלשֶׁ להָ ָי ד-ע  תָע  בֶׁ ְכָשיוָָלקּוםְָוָלשֶׁ ְסִביבֹון-ֲחנִֻכָיה,ָע  ָי דָה 
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ֹוןביְסבִָ  
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ֵבבּתֹוְסְָלִהָ  
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ֹסֵבבלְָ  
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 ִבְשָבטט"ּו 
(Students should have already completed Foundational Level 5) 

 
 Verbs Nouns Adjectives Adverbs Misc. 

Level 1 ָ
 

 ְּפִרי
 ֵעץ
 

  ָ
 

Level 2  ִַָלְנטֹוע ָ   ָ

 

Around the room, set up some posters with various kinds of trees, especially those that 
grow in Israel.  A set of pictures of trees, fruit and planting trees may be downloaded 
from http://www.hebrewthroughmovement.org/tu-bishvat.html.  

 

Level 1: 
 
If the weather is good, conduct the lesson outside.  Or, have some kind of “tree” (poster, 
toy, large branch set up to look like a tree, picture projected onto the wall or whiteboard) 
with which students can interact. 
 
Model and say  

לֵָעץ                                                                                            ָע  ְצִביע   ְלה 

Identifying small groups move everyone to a specific tree.  
לָָהֵעץָ ָָלרּוץָאֶׁ

לָָהֵעץָ ִָלְקּפֹוץָאֶׁ

לָהָָ ֵָעץְָלִהְסּתֹוֵבבָאֶׁ

לָָהֵעץ ָָלרּוץָאֶׁ

לֹון לָָהח  לָָהֵעץ.ָ.כּוָלם,ָָלרּוץָאֶׁ תָָבֵעץ.ָָלרּוץָאֶׁ ע  ָָלג 

Find a way to stick plastic or paper fruit to your tree. 

Point to various fruits and each time say 
ְָּפִרי

Say 
לְָּפִרי תָאֶׁ כֶׁ ָָלקּום,ָָללֶׁ

ְָלָהִריםְָּפִרי

תִָעםָ כֶׁ לֵָעץָללֶׁ ְּפִריָאֶׁ ָה 

http://www.hebrewthroughmovement.org/tu-bishvat.html
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לָָהֵעץ ְּפִריָע  תָה  ָָלִשיםָאֶׁ

Vary these commands with other verbs the children know.  If they know the names of 

some fruit use them.  For example they may know  ָּפּוח  .from the Rosh Hashanah unit ּת 
A word like ִלימֹון will be easy enough to connect English to Hebrew. But note that ָבָנָנה  
does not receive the blessing for fruit-of-a-tree, rather that of fruit-of-the-ground.   

 

.Level 2 

In advance, make small posters with photos of children and adults planting trees in 
Israel.  Some have been gathered for your use here: 
http://www.hebrewthroughmovement.org/tu-bishvat.html.  

Point and say 
ֵָעץ  ִלְנטֹוע 

 
Pantomime planting a tree and say 

ֵָעץ  ִלְנטֹוע 

 

http://www.hebrewthroughmovement.org/tu-bishvat.html
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  ּפּוִרים 
(Students should have already completed Foundational Level 6 so that they know the word ָלֵתת)  

 

 Verbs Nouns Adjectives Adverbs Misc. 

Level 1 ִלְקרֹוא 
בְ  ְלַהְרִעיש   

 ְמִגָּלה
 ַרֲעָשן

 

  ָ
 

Level 2 ִלְקרֹוא 
ְרִעיש ָבְְָָלה 

 
ֱאכֹול  לֶׁ

 ְמִגָּלה
ֲעָשן  ר 

 
 ָהָמן-ָאְזֵני
 ָמנֹות לֹוחַ ִמְש 

 

 
 
 

 
<<note that the 
kahmatz under  

 is ָאְזֵני

pronounced “oh” 
(e.g., ohz-ney) 

  

Level 3 ִָלְקרֹוא
ְרִעיש ָבְְָָלה 
ֱאכֹול ָלֶׁ

 

 ִלְלֹבש

 ְלִהְשַּתֲחוֹות
 

 ְמִגָּלה
ֲעָשן ָר 
ָָהָמן-ָאְזֵני
ָָמנֹות לֹוחָ ִמְשָ

 
ְך  לֶׁ  )ַאֲחְשֵורֹוש(מֶׁ

ְסֵּתר(  ַמְלָּכה )ַמְלַּכת אֶׁ
 ָהָמן
ר תֶׁ  ּכֶׁ

 ַמֵסָכה
ת  ַּתְחֹּפשֶׁ

 

   

 

PURIM MODEL LESSON 
A video that demonstrates teaching the name ֲעָשן  and the command ר 

ְרִעיש  is here: http://www.hebrewthroughmovement.org/purim.html ְלה 

 

Level 1 

Place several ra’ashanim and m’gillot on the presentation table  

Point to one item at a time and say 
 ְמִגָּלה

ֲעָשן  ר 
 
Lift and open the ְמִגָּלה, let your eyes scan over it as if reading and say 

 ִלְקרֹואְָמִגָּלה

 
 

http://www.hebrewthroughmovement.org/purim.html
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Have students pick up, point at and touch the ְמִגָּלה, and then have them take turns 

“reading” from it. You may wish to ask students to do the blessing prior to their reading: 
ָּתהָָברּוְך ְךֱָאֹלֵהינּוְָייָָָא  לֶׁ ֶֽ ר,ָָהעֹוָלםָמֶׁ לְָוִצָּונּוְָבִמְצֹוָתיוִָקְדָשנּוֲָאשֶׁ  .ְמִגָּלהִָמְקָראָע 

 
 
Lift the ֲעָשן  and say ר 

ְרִעיש ֲעָשןְָלה  ָבר   

Shake or spin the ֲעָשן    so it makes noise until you say ר 
ֲעצֹור  ל 

Give different students a ֲעָשן  to use and say ר 

ְרִעי ֲעָשןָשְלה  ָבר   
After a few moments say 

ֲעצֹור  ל 

Use commands to have students, individually and in groups, approach the table to do 
various actions with a ְמִגָּלה or aֲָעָשן    .ר 

 

Level 2 

If students do not know what ִמְשלֹוחָ  ָמנֹות are, this mitzvah needs to be introduced in a 

Judaics class in advance of the Hebrew Through Movement lesson.  Prepare some 
baskets or plates of ִמְשלֹוחָ  ָמנֹות, making sure that some ָהָמן-ָאְזֵני  are in each container.  

Another option is to have children follow your HTM commands so as to fill a basket with 
items you have on the table. When done, label the basket as ִָָמְש ָָמנֹותלֹוח   

For this particular part of the lesson, students will need to have worked with the words 
ת and ָלֵתת ח      from Foundation Unit 6.  The sample scripts for introducing food in ָלק 

ָבת ָהָמן-ָאְזֵני will be helpful to design a script for introducing, blessing and eating 2 ש   
Using the verb ָלֵתת, have children exchange ִמשלֹוח ָמנֹות with one another. 

 

Level 3 

For this level you will need to prepare two chairs as thrones, and find some crowns, 
masks and costumes for the Purim characters.  Because children will be acting out part 
of the Purim story in this activity, check with whomever teaches Judaics to be sure that 
they are familiar with the basic storyline before you introduce this level. [Older students 
will probably remember from previous years of learning.] 

Present new vocabulary by pointing to and labeling the props, followed by commands to 
children for manipulating them.  Remember that a maximum of three new words should 
be introduced in each lesson.  The script, below, cannot be done all in one session. 
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Sample commands include 

לָָהּׁשּוְלָחןָּוְלָהִרים תָאֶׁ כֶׁ  ָ_________ָללֶׁ
ר תֶׁ  כֶׁ

ֵּסָכה  מ 
ת ְחֹּפשֶׁ  ּת 
ֲעָשןָ ָר 

ִיים לָָהֵעינ  ֵּסָכהָע   ָלִשיםָמ 

לָָהרֹאש רָע  תֶׁ  ָלִשיםָכֶׁ

ִכֵּסאָלִשיםָ לָה  ֲעָשןָע  ר   

Have students place objects on other body parts and on other objects in the room. 
Choose some commands that surprise learners. 

Using props, point to and say 
ֵּסָכהָ מ   

תָ ְחֹּפשֶׁ  ּת 

Model 
 ִלְלֹבש

 
ֲחוֹות  ְלִהְשּת 

Draw on the board or build a gate and explain to children that this is called ְך לֶׁ מֶׁ רָה  ע      ש 
(the king’s gate(.  Use the term in English and explain that this is where much of the 
Purim story happened.  

Designate a child each as Esther, Ahashverosh, Mordehai and Haman.  Be aware that 
in most HTM lessons, we do not work with individuals, after all, this is a social learning 
model. BUT this lesson is an exception. Be alert to quickly support individuals who 
might not remember specific vocabulary; we want them to feel good about Hebrew 
learning. On the other hand, you may certainly pick several children to simultaneously 
play each character. 

Say to the child designated as ֲחְשֵורֹוש  א 
ָָלקּום

ֲחְשֵורֹוש ְךָָא  לֶׁ מֶׁ לָה  תָשֶׁ ְחֹּפשֶׁ ּת  לָה  תָאֶׁ כֶׁ ָָללֶׁ

ֲחְשֵורֹושְלהָָ ְךָָא  לֶׁ מֶׁ לָה  תָשֶׁ ְחֹּפשֶׁ ּת  תָה  ִָריםָאֶׁ

ֲחְשֵורֹוש ִלְלֹבש ְךָָא  לֶׁ מֶׁ לָה  תָשֶׁ ְחֹּפשֶׁ ּת  תָה  ָאֶׁ

ֲחְשֵורֹושָ ְךָָא  לֶׁ מֶׁ לָה  רָשֶׁ תֶׁ כֶׁ תָה  תָאֶׁ ח  ָָלק 

לָָהרֹאש ֲחְשֵורֹושָע  ְךָָא  לֶׁ מֶׁ לָה  רָשֶׁ תֶׁ כֶׁ תָה  ְָוָלִשיםָאֶׁ
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ִכֵּסאָָ לָה  תָאֶׁ כֶׁ תָללֶׁ בֶׁ ֲחְשֵורֹושְָוָלשֶׁ ְךָָא  לֶׁ מֶׁ לָה  ָשֶׁ

Say to the child designated asְָסֵּתר  אֶׁ
ָָלקּום

ְסֵּתר תָאֶׁ ְלכ  לָמ  תָשֶׁ ְחֹּפשֶׁ ּת  לָה  תָאֶׁ כֶׁ ָָללֶׁ

ְסֵּתר תָאֶׁ ְלכ  לָמ  תָשֶׁ ְחֹּפשֶׁ ּת  תָה  ְָלָהִריםָאֶׁ

ְסֵּתר תָאֶׁ ְלכ  לָמ  תָשֶׁ ְחֹּפשֶׁ ּת  תָה  ִָלְלֹבשָאֶׁ

תָ תָאֶׁ ח  ְסֵּתרָלק  תָאֶׁ ְלכ  לָמ  רָשֶׁ תֶׁ כֶׁ ָה 

לָָהרֹאש ְסֵּתרָע  תָאֶׁ ְלכ  רָמ  תֶׁ תָכֶׁ ְָוָלשיםָאֶׁ

ֲחְשֵורֹוש ְךָָא  לֶׁ מֶׁ לָה  ִכֵּסאָָשֶׁ לָה  תָאֶׁ כֶׁ ָָללֶׁ

ֲחְשֵורֹוש ְךָָא  לֶׁ מֶׁ לָה  ֲחוֹותָאֶׁ ְָלִהְשּת 

ְסֵּתר תָאֶׁ ְלכ  לָמ  ִכֵּסאָָשֶׁ לָה  תָאֶׁ כֶׁ ָָללֶׁ

ִכֵּסאָָשֶָׁ לָה  תָע  בֶׁ ְסֵּתרָלשֶׁ תָאֶׁ ְלכ  ָלָמ 

 
Say to the child designated as ָהָמן 

ָָלקּום

לָָהָמן ְחֹּפשתָשֶׁ ּת  לָה  תָאֶׁ כֶׁ ָָללֶׁ

לָָהָמן ְחֹּפשתָשֶׁ ּת  תָה  ְָלָהִריםָאֶׁ

לָָהָמןָ ְחֹּפשתָשֶׁ ּת  תָה  ִָלְלֹבשָאֶׁ

ת כֶׁ ת,ָָללֶׁ כֶׁ ת,ָָללֶׁ כֶׁ ָָללֶׁ

ְך לֶׁ מֶׁ רָה  ע  לָש  תָאֶׁ כֶׁ  ָללֶׁ

רָ ע  תְָבש  בֶׁ ְךָלשֶׁ לֶׁ מֶׁ  ה 

 Say to the other children 
לָָהָמן  ְלִהְשָּתֲחוֹותָאֶׁ

 
Say to the child designated as י     ָמְרְדכ 

ָָלקּום

י לָָמְרְדכ  ְחֹּפשתָשֶׁ ּת  לָה  תָאֶׁ כֶׁ ָָללֶׁ

י לָָמְרְדכ  ְחֹּפשתָשֶׁ ּת  תָה  ְָלָהִריםָאֶׁ
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י ִלְלֹבש לָָמְרְדכ  ְחֹּפשתָשֶׁ ּת  תָה  ָאֶׁ

ת,ָ כֶׁ תָללֶׁ כֶׁ ת,ָָללֶׁ כֶׁ ָָללֶׁ

ְך לֶׁ מֶׁ רָה  ע  לָש  תָאֶׁ כֶׁ  ָללֶׁ

לָָהָמן ֲחוֹותָאֶׁ  ְלִהְשּת 

Say  
ָלֹאָלֹאָָלא

לָָהָמן ֲחוֹותָאֶׁ ָלאְָלִהְשּת 

ה ֲחוֶׁ יָלֹאִָמְשּת  ָָמְרְדכ 

[Consider repeating this storyline a second time, but this time filming the results – 
parents may find it interesting to see what the children have been accomplishing in their 
Hebrew class.] 
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ַסח  ּפֶׁ

(Students should have already completed Foundational Level 6) 
 

 Verbs Nouns Adjectives Adverbs Misc. 

Level 1 ֱאכֹול  ָחֵמץ* לֶׁ
 ַמָצה*

 ָמרֹור
 

  *words with an 

asterisk are ones 
students probably 
know from other 
contexts 

Level 2 ָ
 

ָָחֵמץ
ָּצה ָמ 
 ָמרֹור

 
 ְזרֹועַ 

ת  ֲחֹרסֶׁ
   ַּכְרַּפס
 ְיָרקֹות
 ֵביָצה

 ְקָעָרה

 

   

Level 3  

 

 

 

 

 

 

 

 
ֱאכֹול  לֶׁ

  ְלַהְחִביא
  ִלְשֹבר
 ְלַסֵדר
 ִלְמצֹא
 ִלְסֹגר
ִָלְפֹּתחַ 

 )ַלֲעֹצם(+

ָָָחֵמץ
ָּצה ָמ 
 ָָמרֹור
ְָזרֹועָ 

ת  ֲחֹרסֶׁ
ְרּפ ס ָ  כ 
ְָיָרקֹות
ֵָביָצה
 ְקָעָרה

 
 *ַהָגָדה

ר*  ֵסדֶׁ
 ֲאִפיקֹוָמן*
ָ

   

+This word for “closing” refers specifically to closing the eyes. It is used in the activity but is not 

specifically taught.  
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ַסח  MODEL LESSON ּפֶׁ

A video that demonstrates the teaching of Level 1 along with other words from the Four 
Questions is here: http://www.hebrewthroughmovement.org/pesah.html. Feel free to 
teach similar lessons for other Four Question words. On the left of that same webpage 
(above) are updated teaching scripts, as well as downloadable pictures for ח ס   ּפֶׁ
teaching. As an older video, the children are referred to as boys and girls.If you try this 
lesson, find other ways to divide students into smaller groups. 

 

Level 1 

Model 
לָָחֵמץ ָע  ְצִביע   ְלה 

ָּצה לָמ  ָע  ְצִביע   ְלה 

לָָמרֹור ָע  ְצִביע   ְלה 

Ask children to walk, to run, to point, to pick up the various objects 
 

לָָחֵמץ תָאֶׁ כֶׁ  ָללֶׁ

 ְלָהִריםָָָחֵמץ

לִָכֵסא  ָלִשיםָָחֵמץָע 

 

לָ תָאֶׁ כֶׁ ָּצהָללֶׁ מ   

ָּצה  ְלָהִריםָָמ 
 

ּׁשּוְלָחן לָה  ָּצהָע   ָלִשיםָמ 

 

לָָמרֹור תָאֶׁ כֶׁ  ָללֶׁ

 ְלָהִריםָָמרֹור

לָלִשיםָָמרֹורָ ָּצהי דָ-ע  מ   

ָּצהָּוָמרֹור  ְלָהִריםָמ 

ָּצהָּוָמרֹור ֱאֹכלָמ   לֶׁ

http://www.hebrewthroughmovement.org/pesah.html
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Level 2 

This activity familiarizes the students with the items on the ְקָעָרה, the seder plate. 

Have several seder plates in the room and multiples of the objects/food on the seder 
plate.  This script includes the possibility of students tasting some of the food, so if you 
choose that route, enough quantity will need to be available. 

Point to the ָָעָרהְק  and say  
 ְקָעָרה

Point to the items on the seder plate and identify them 
ְרּפ ס  כ 

תחֲָ ֹרסֶׁ  

 ָמרֹור

 ְזרֹועָ 

   ֵביָצה

Have the students manipulate these items through a variety of commands.  When the 
students seem comfortable with these terms, intersperse them in commands with the 
previous items from the seder plate.  You can also give commands that will have the 
students match items with pictures/photos (available from the webpage: 
http://www.hebrewthroughmovement.org/pesah.html).  

Say 
ָּצה ְלָהִרים  מ 

ָּצהָָ תָלִשיםָמ  ְָבֲחֹרסֶׁ

ֱאכֹול ָּצהָ  לֶׁ ת ִעםמ   ֲחֹרסֶׁ

ָ

 ָמרֹור ְלָהִרים

ת ָָלִשיםָָמרֹורְָָבֲחֹרסֶׁ

ֱאכֹול ת ִעםָמרֹורָ לֶׁ ֲָחֹרסֶׁ

 

ָּצה ְלָהִרים  ּוָמרֹור מ 

ָּצה ת ָלִשיםָמ  ָּוָמרֹורְָבֲחֹרסֶׁ

http://www.hebrewthroughmovement.org/pesah.html
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ֱאכֹול ָּצה לֶׁ תָָּמרֹור ,מ  ְָוֲחֹרסֶׁ

Note:  You may want to explain in English that this is the special Hillel sandwich of the 

seder.  For assistance in setting up lessons to introduce blessings see ָבת  For this .2 ש 

set of lessons, you may wish to include these blessings: 

    For eating ָּצה מֹוִציא :don’t forget to include the blessing) מ   :(ה 
ָּתהָָברּוְך ְךֱָאֹלֵהינּוְָייָָָא  לֶׁ ר,ָָהעֹוָלםָמֶׁ נּוְָבִמְצֹוָתיוִָקְדָשנּוֲָאשֶׁ לְָוִצָּוֶֽ תָע  ָּצהֲָאִכיל  ָ.מ 

    For eating ָמרֹור: 
ָּתהָָברּוְך ְךֱָאֹלֵהינּוְָייָָָא  לֶׁ ר,ָָהעֹוָלםָמֶׁ נּוְָבִמְצֹוָתיוִָקְדָשנּוֲָאשֶׁ לְָוִצָּוֶֽ תָע  ָ.ָמרֹורֲָאִכיל 

 

Script 1Level 3,  

This activity revolves around the seder table.  If the students have already done the 

Shabbat unit you can add items such as ָָָמֹוִטיםּפ  and ֵָנרֹות .  You will need a table set 

up for a seder and surfaces on which to place the various items. Also note that pictures 
for your use are available for free download from the left side of this page: 
http://www.hebrewthroughmovement.org/pesah.html  

Point to the items that go onto the seder table and give their names.  [These items 
come from the first two levels of the ח ס   unit and from the Shabbat unit, if it was ּפֶׁ

previously introduced.] 

Suggested commands include: 
 

ל תָאֶׁ כֶׁ ִָכֵסא ָללֶׁ

תִָָכֵסא ח  ָָלק 

לָלִשיםִָכֵסאָ ּׁשּוְלָחןי דָ-ע  ָה 

 
ח ס  ּׁשּוְלָחןְָלּפֶׁ תָה  ֵדרָאֶׁ  ְלס 

ל תָאֶׁ כֶׁ ּׁשּוְלָחן ָללֶׁ ָה 

תָה תָאֶׁ ח   ָ_________ָלק 
 ְקָעָרה
 ֵביָצה
 ָמרֹור
ָּצה  מ 
ָגָדה ָה 

 

http://www.hebrewthroughmovement.org/pesah.html
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תָהָ  ל(ָָ__________ָלִשיםָאֶׁ ל (ָ)ע  ָ_________ָָ)י ד-ע 
ּׁשּוְלָחן        ְָקָעָרה  ה 
 ְקָעָרההָ                                   ֵביָצה
 ָמרֹור
ָּצה  מ 
ָגָדה  ה 

When everything is on the table conclude activity by saying 

ר ֵּסדֶׁ ָשּוְלָחןָל 

ח ס   שּוְלָחןְָָלּפֶׁ

Script 2Level 3,  

This activity teaches the children the ֲאִפיקֹוָמן “game.” 

Break a ָּצה  and say מ 
ָּצה ִָלְשֹברָמ 

Hold up the broken ָּצה  and say מ 
 ֲאִפיקֹוָמן

Wrap the ֲאִפיקֹוָמן in a napkin, hide it and say  
ֲאִפיקֹוָמן תָָה  ְחִביאָאֶׁ  ְלה 

  
Search for the ֲאִפיקֹוָמן find it and say  

ֲאִפיקֹוָמן תָה   ִלְמצֹאָאֶׁ
 
 
Tell the children that they will play the ֲאִפיקֹוָמן game.  Appoint one child to hide the 

ָּצה Give the child the piece of  .ֲאִפיקֹוָמן  wrapped in a napkin and say to the other מ 

children (while modeling the command) 
ִיים ֲעֹצם(ִָלְסֹגרֵָעינ   )ל 

To the child designated to hide the ֲאִפיקֹוָמן say 
ֲאִפיקֹוָמן תָָה  ְחִביאָאֶׁ ִָמְרָים,ְָלה 

When the child is finished say to all the children 
יִָ ֵָעינ   יםכּוָלם,ִָלְפֹּתח 

Call on two or three children and say 

ֲאִפיקֹוָמןָ--רּות,ָָדִוד,ָּוִמיָכֵאל תָה    ִלְמצֹאָאֶׁ

When someone finds the ֲאִפיקֹוָמן, model and say 
ִיים ּפ  ָכבֹוד,ִָָלְמחֹואָָכ  ָָכלָה 

ָ
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 יֹום ָהַעְצָמאּות
(Students should have already completed Foundational Level 6) 

 
 Verbs Nouns Adjectives Adverbs Misc. 

Level 1 

 

ל ְלַצֵייר גֶׁ  דֶׁ
 ָּכחֹול

 ָלָבן
 ְמִדיָנה
 ִיְשָרֵאל

 ַקו
 ְמשּוָלש

 ְנָיר

ָָגדֹול
ָָקָטן

 *words with an 

asterisk are ones 
students probably 
know from other 
contexts 

Level 2 

 

ֵייר ל ְלצ  גֶׁ ָדֶׁ
ָָכחֹול
ָָלָבן
ו ָק 

 ְמשּוָלש
 ְנָיר
ָ 

 ְמִדיָנה
 ִיְשָרֵאל*

 ְּתמּוָנה
 ַמָּפה

 ְירּוָשַלִים
ֵָּתל ָאִביב

 ֵחיָפה
 ֵאיַלת

ְעָלה ָ#ְלמ 
ָּטה  #ְלמ 

  

# - Words in this unit marked with # are not specifically taught but are learned through the 

activities presented. 

 

Level 1 

For this activity students will need blue crayons or markers and white paper.  Explain to 
the children that they will learn to make an Israeli flag following Hebrew directions.  Note 
that some of these terms are not taught until Foundational Unit 9, but can be introduced 
here through your modeling.   

With one sheet of white paper, model and say 

וָָגדֹול ֵיירָק   ְלצ 

וָָקָטן ֵיירָק   ְלצ 

עָָכחֹול ב  וְָָבצֶׁ ֵיירָק   ְלצ 

ֵיירָ ע ְמשּוָלשְלצ  ב   ָכחוְָבצֶׁ
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Direct the children to perform these actions on their paper using blue crayons or 
markers as you provide the commands  

ּׁשּוְלָחןָלִשיםָנְָ לָה  ָָירָָָלָבןָע 

ְעָלה וָָָכחֹולְָלמ  ֵיירָק   ְלצ 

ָּטה וָָכחֹולְָָלמ  ֵיירָק   ְלצ 

If you give students triangles that are precut, say 

עְָָמשּוָלשָלִשיםָ ְמצ  ָבאֶׁ  

עְָמשּוָלשָלִשיםָעֹודָ ְמצ  ָ.ָבאֶׁ

תִָָיְשָרֵאל לִָלְמִדינ  גֶׁ ָ.דֶׁ

 

Level 2 

In this activity you will have the children walk, jump, and spin to reach the different cities 
in Israel.  Note that for children under third (and maybe fourth) grade, this activity 
probably won’t make much sense because of what they haven’t yet learned in school 
about the scale/size of maps.   

For this lesson you will need a large floor map of Israel marked with the four major 
cities.  You can draw an outline map with chalk, or make it with masking tape.18      

After having children walk between cities on your command (running would be too 
dangerous given the size and materials), give them photos of the different cities so they 
match them to the map.  To find photos go to http://images.google.com and search by 
city name - Jerusalem, Tel Aviv, Haifa, Eilat, Beit Shean (Cleveland’s partnership city 
and region). 

Commands could include 

תָ כֶׁ לְָירָללֶׁ תָּואֶׁ ִיםְָוָלִשיםָאֶׁ ְּתמּוָנהָָשל  לה  ִיםָָָָָּוריְָי דָ-ע  ָשל  ָּפה.   ִהֵנה מ 

תָ כֶׁ ְּתמּוָנהָָללֶׁ תָה  לֵָּתלָָאִביבְָוָלִשיםָאֶׁ לאֶׁ ֵּתלָָאִביבָי ד-ע   

תְָוָלִשיםָ לֵָאיל  תָאֶׁ כֶׁ תָללֶׁ לִָיְשָרֵאלְָבֵאיל  גֶׁ דֶׁ  

לֵָחיָפה ָאֶׁ ְצִביע  ָ.ְלה 

 
 

 

 

                                                 
18 If you are in Cleveland, Temple Emanu El has an oversized inflatable map of Israel it makes available 
to other educational programs. 

לגֶָׁדֶָׁתָבָ עָ גָ לָָ  

http://images.google.com/
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 ָשבּועֹות
(Students should have already completed Foundational Level 6 so they know the word ָלֵתת) 

 

 Verbs Nouns Adjectives Adverbs Misc. 

Level 1  ַסל 
 ֵּפרֹות

 ְיָרקֹות
 ִבּכּוִרים

ש-ֲארֹון  ַהּקֹודֶׁ

  *words with an 

asterisk are ones 
students probably 
know from other 
contexts 

Level 2 
 

 

 

 

 

 

 
 ִלְשֹמעַ 

 

ל ָס 
ֵָּפרֹות
ְָיָרקֹות
ִָבכּוִרים

ש-ֲארֹון ּקֹודֶׁ  ה 

 

 ּתֹוָרה*
 ַהר ִסיַני

 

   

 

If the students have already learned the synagogue unit, its vocabulary can be 
integrated with the Shavuot activities. 

 

Level 1 

For this activity you will need a basket and a variety of artificial fruits and vegetables.  In 
advance of this lesson, children would need to understand the significance of bringing 
 on Shavuot; check to see if the Judaics teacher has covered this. [See ִבכּוִרים

http://bit.ly/pmLYsN, especially the fourth paragraph under the photo.] 

Point and say  
ל ָס 

ֵָּפרֹות

 ְיָרקֹות

Some examples of commands for this section 

ּׁשּוְלָחןָּוְלָהִריםֵָּפרֹות לָה  תָאֶׁ כֶׁ ָָללֶׁ

לְָיָרקֹות ָאֶׁ ְצִביע  ָָלקּוםָּוְלה 

ל ּס  תֵָּפרֹות,ְָוָלִשיםֵָּפרֹותָב  ח  ּׁשּוְלָחן,ָָלק  לָה  תָאֶׁ כֶׁ ָָלקּוםָָללֶׁ

תָ כֶׁ לְָוָללֶׁ ּס  תָה  לֲָארֹוןְלָהִריםָאֶׁ ש-אֶׁ ּקֹודֶׁ ָה 

http://bit.ly/pmLYsN
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לָָ ּס  תָה  לָלִשיםָאֶׁ ש-ֲארֹוןי דָ-ע  ּקֹודֶׁ ָה 

לִבכּוִריםָָלִשיםָ ש-ֲארֹוןי דָ-ע  ּקֹודֶׁ ָה 

 

Script 1, Level 2 

For this activity prepare a sefer Torah (or two) and an Aron Hakodesh.  These can be 
items used for student prayer (e.g., child-size/items used for t’fillah), replicas, or pictures 
made from posterboard (including an Aron Hakodesh that opens and closes). 

שּוְלָחן לָה  תָאֶׁ  ָלָלכֶׁ

 
ּתֹוָרה תָה   ְלָהִריםָאֶׁ

 
ּתֹוָרה תִָעםָה  כֶׁ  ָללֶׁ

ּתֹוָרהָלֵתתָ תָה  ָ . . .לְָָאֶׁ
 

לָ תָָאֶׁ כֶׁ ההָ ָללֶׁ מֹורֶׁ  
 

לָהָ  תָָאֶׁ כֶׁ ְדִריְךָללֶׁ מ   
 

ּתֹוָרהָבְָ תָה  ש-ֲארֹוןָלִשיםָאֶׁ ּקֹודֶׁ ה   
   

ָ

שּוְלָחן לָה  תָאֶׁ כֶׁ  ָללֶׁ

 
ּתֹוָרה תָה   ְלָהִריםָאֶׁ

 
ּתֹוָרה תִָעםָה  כֶׁ  ָללֶׁ

 
מֹוָרה לָה  תָָאֶׁ כֶׁ  ָללֶׁ

 
מֹוָרה ּתֹוָרהָָל  תָה   ָלֵתתָאֶׁ

 
 

Script 2, Level 2 

For this activity you will need to place something in the center of the room to symbolize 

י רִָסינ   .This could be as simple as a large sheet of paper shaped like a mountain  .ה 

Point to the mountain and say:  
י רִָסינ   ה 
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[You may need to give a definition of these words, in relation to Moses and Shavuot] 

י רִָסינ  לָה  ָאֶׁ ְצִביע  ְָלה 

י רִָסינ  ִָמְרָיםְָוָדִני,ָָלרּוץְָלה 

י, ִרָנהְָוֵלָאה רִָסינ  לָה   ְלִהְסּתֹוֵבבָאֶׁ
 

י רִָסינ  לָה  תָאֶׁ כֶׁ  כּוָלם,ָָללֶׁ
 

תָ כֶׁ ת,ָָללֶׁ כֶׁ ת,ָָללֶׁ כֶׁ לָללֶׁ י י ד-ע  רִָסינ  ה   

 
ֲעֹצר  ל 

 
With appropriate gestures say 

ּתֹוָרה.ָ ָל  ִלְשֹמע   
 

And then recite some words of Torah that they know, such as portions of theָע  or several of ְשמ 

the Ten Commandments (in English). 

ָ

ָ
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Appendix A: List of Nouns in the Holiday Unit and their Genders 

 

 ַשָבת1 
ּלֹות( ָּלהָ)ח  ְָנֵקָבהָח 

ִין ָָזָכרָי 

ִין ְָנֵקָבהָכֹוסָי 

ָָזָכרֵָנרָ)ֵנרֹות(

ְבָדָלה ָָזָכרֵָנרָה 

ָָזָכרָ)ִטיםֹוָּפמ)מֹוטָּפָָ

ָָזָכרִָקדּוש

ָבתֹות( ָבתָ)ש  ְָנֵקָבהָש 

  
 
    ַשָבת2 

ם חֶׁ ָָזָכרָלֶׁ

ְָנֵקָבהָּושכֹוסִָקד

ְָנֵקָבהָקּוְפָּסהָ)קּוְפָסאֹות(

ְךָ)ְמָלִכים( לֶׁ ָָזָכרָמֶׁ

ְָנֵקָבהְָלִביָבהָ)ְלִביבֹות(

ְָנֵקָבהָֻסְפָגִנָיהָ)ֻסְפָגִניֹות(

ָ\עֹוָלםָ)עֹוָלִמיםָ
ָעֹוָלמֹות(

ָָזָכר

ְָנֵקָבהָאֹורָ)אֹורֹות(

ְך ָָזָכרָחשֶׁ

ְבָדָלה ְָנֵקָבהָה 

ש ָָזָכרָֹקדֶׁ

ָָזָכרָחֹול
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 רֹאש ַהָשָנה ְויֹום ִּכּפּור
ש ָָזָכרְָדב 

ּלֹות( ָּלהָ)ח  ְָנֵקָבהָח 

ָָזָכרָיֹוםִָכּפּור

ָָזָכרְָרִטיסכָ 

ֲחזֹוִרים( ֲחזֹורָ)מ  ָָזָכרָמ 

ָָזָכרָ))ִסדּוִרים דּורִסָ

ְָנֵקָבהְָצָדָקה

ָָזָכרָצֹום

ָָזָכרָקֹולָ)קֹולֹות(

ָֹ ָּׁשָנהר ָָזָכרָאשָה 

ָָזָכרָָבִריםְשָ

ָָזָכרָשֹוָפרָ)שֹוָפרֹות(

ּפּוִחים( ָ)ּת  ּפּוח  ָָזָכרָּת 

ְָנֵקָבהִָקיָעהְּתָ

ְָנֵקָבהָרּוָעהְּתָ

ְָנֵקָבהְָּתשּוָבה

 

 

 ֻסּכֹות
ָָזָכרָאֹוְרִחים

ִמיִנים תָה  ְרָבע  ָָזָכרָא 

ְתרֹוִגים( ְתרֹוגָ)אֶׁ ָָזָכרָאֶׁ

ִסים( סָ)ֲהד  ָָזָכרֲָהד 

ָָזָכרָלּוָלבָ)לּוָלִבים(

ְָנֵקָבהָֻסָכהָ)ֻסכֹות(

ְך ָָזָכרְָסכ 

ְָנֵקָבהָ)ֲעָרָבה(ֲָעָרבֹות

ָ
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 ֲחנָֻּכה
ְָנֵקָבהֲָחנִֻכָיהָ)ֲחנִֻכיֹות(

ְָנֵקָבהְָלִביָבהָ)ְלִביבֹות(

ָָזָכרֵָנרָ)ֵנרֹות(

ָָזָכרְָסִביבֹוןָ)ְסִביבֹוִנים(

ְָנֵקָבהָֻסְפָגִנָיהָ)ֻסְפָגִניֹות(

ָמש ָָזָכרָש 

 

 
 ט"ּו ִבְשָבט

ָָזָכרָט"ּוִָבְשָבט

ָָזָכרֵָעץָ)ֵעִצים(

ָָזָכרָ)ֵּפרֹות( ְּפִרי

 
ָ

 ּפּוִרים
ְָנֵקָבהָָהָמן-ָאְזֵני

ָָזָכרָָהָמן

ר תֶׁ ָָזָכרָָתִרים(כְָ) כֶׁ

ְָנֵקָבהְָמִגָּלהָ)ְמִגּלֹות(

ְךָ)ְמָלִכים( לֶׁ ָָזָכרָמֶׁ

ְךָ לֶׁ ֲחְשֵורֹושמֶׁ ָָזָכרָא 

ְלָכהָ)ְמָלכֹות( ְָנֵקָבהָמ 

ְסֵּתר תָאֶׁ ְלכ  ְָנֵקָבה מ 

ֵּסכֹות( ֵּסָכהָ)מ  ְָנֵקָבהָמ 

ָָזָכרָָמנֹות ִמשלֹוחָ 

ָָזָכרָּפּוִרים

ֲעָשִנים( ֲעָשןָ)ר  ָָזָכרָר 

ְחֹּפשֹות( תָ)ּת  ְחֹּפשֶׁ ְָנֵקָבהָּת 

ָ
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ַסח  ּפֶׁ
ָָזָכרֲָאִפיקֹוָמן

ְָנֵקָבהָ)ֵביִצים( ֵביָצה

ָגדֹות( ָגָדהָ)ה  ְָנֵקָבהָה 

ְָנֵקָבהְָזרֹועָ 

ָָזָכרָָחֵמץ

ת ְָנֵקָבהֲָחֹרסֶׁ

ָָזָכרְָיָרקֹות

ס ְרּפ  ָָזָכרָכ 

ּצו ָּצהָ)מ  ְָנֵקָבהָֹת(מ 

ָָזָכרָָמרֹור

רָ)ְסָדִרים( דֶׁ ָָזָכרָסֶׁ

ְָנֵקָבהָ(ְקָערֹות)ְקָעָרהָ

ָ
 

 יֹום ָהַעְצָמאּות
ְָנֵקָבהֵָאיל ת

לָ)ְדָגִלים( גֶׁ ָָזָכרָדֶׁ

ְָנֵקָבהֵָחיָפה

ִים ְָנֵקָבהְָירּוָשל 

ְָנֵקָבהִָיְשָרֵאל

ְָנֵקָבהָ)ְמִדינֹות( ְמִדיָנה

ָּפה ּפֹות) מ  ְָנֵקָבהָ(מ 

ָָזָכרְָמשּוָלשָ)ְמשּוָלִשים(

ָָזָכרָ)ְנָירֹות( ְנָיר

ו ִּוים(ָק  ָָזָכרָ)ק 

ְָנֵקָבהֵָּתלָָאִביב

ְָנֵקָבהָ(ְּתמּונֹות) ְּתמּוָנה

 
ָָ
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ָ

 ָשבּועֹות
ש-ֲארֹון ּקֹודֶׁ ָָזָכרָה 

ָָזָכרִָבכּוִרים

י רִָסינ  ָָזָכרָה 

ָָזָכרָָיָרקָ)ְיָרקֹות(

ל ִּלים( ס  ָָזָכרָ)ס 

ָָזָכרְָּפִריָ)ֵּפרֹות(

ְָנֵקָבהָּתֹוָרה

ָ 
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SYNAGOGUE UNIT 

 

 ּתֹוָרה

 



Jewish Education Center of Cleveland                            

118 

 

 



Jewish Education Center of Cleveland                            

119 

 

SYNAGOGUE UNIT 

The Hebrew Through Movement Synagogue Unit includes a section on the synagogue 
divided into three parts:   

 the place where we worship 

 the Torah scroll and its garments, and  

 other ritual objects found in the sanctuary 
These may be taught as independent units or integrated with holidays, such as Rosh 
Hashanah.   
 
As with the other units (Foundational Language and Holidays), be sure to introduce 
vocabulary in sets of two to three words, but feel free to change the order of what is 
offered here.  Also remember to intersperse nouns and verbs from other units. 
 
Most of the new words in the Synagogue Unit are nouns.  Therefore, combine them with 
verbs from the Foundational Unit (i.e. have the students point to, walk to, run to, touch 
the new nouns).  Some examples and sample scripts are included. 
 
As you teach the Synagogue Unit, remember to… 
 

 Seat the students so that they can see you and each other. 

 Use authentic props, and when possible sit in the sanctuary for the learning.  Or, 

find photographs for some of the vocabulary or concepts.  

 

 Present two to three new words at a time, and wait until most of the students 

have mastered them before introducing more words. 

 

 Present commands in unique combinations. 

 

 Integrate fun and humor, though keep the class tempered if you are in the 

sanctuary. 

 

 Model a command several times before asking students to do it. 

 

 Use words from previous units to reinforce memory 

 

 Vary the way you call on students:  different groups of students and the whole 

class 

 

 Remember that the concepts around the holidays are taught elsewhere in your 

educational program’s curriculum in English.  The Hebrew Through Movement 

activities only reinforce the Hebrew terms associated with these concepts 
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Synagogue Objects 
(Students should have already completed Foundational Level 6) 

 

 Verbs Nouns Adjectives Adverbs Misc. 

Level 1: 
The 
synagogue 
itself and 
the bimah 

 
 

שה  -ֲארֹון ֹקדֶׁ  
 ִביָמה

 ֵנר ָּתִמיד
 ּתֹוָרה
 ִסדּור

 

   

Level 2: 
The Torah 
and its 
garments 

 ַלֲעלֹות

 

ש-ֲארֹון ֹקדֶׁ ה   
ִָביָמה

ֵָנרָָּתִמיד
ָּתֹוָרה

 ָיד
 ְמִעיל
ר תֶׁ  ּכֶׁ
ן   חשֶׁ

 

   

Level 3: 
Other ritual 
objects in 
the 
synagogue 

 

 

 

 

 

 

 

 

 
 ְלִהְתַעֵּטף

ש-ֲארֹון ֹקדֶׁ ה   
ִָביָמה

ֵָנרָָּתִמיד
ָּתֹוָרה

 ָיד
ְָמִעיל
ר תֶׁ ָכֶׁ
ןָ ָחשֶׁ

 
 חּוָמש
 ִציִצית
 ַטִלית
 *ְּתִפִּלין

 

   

*In Foundational Language Unit 5, the students learn ָָיד and רֹאש, which can be helpful 

in introducing ְּתִפִּלין 

 

Torah cover 

Crown 

Breastplate 
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Level 1 
 
Ideally, this level of the synagogue unit should be taught on the bimah of the 
synagogue.  In addition to the actual objects, print out photos of the items being 
introduced (go to http://images.google.com and do separate searches for: Ner Tamid, 
Torah and Aron Hakodesh).  Have the children point to or walk to (and as appropriate: 
hop, jump or touch) the various objects. 

Using pictures of the various items, give commands like the following that help students 
“match” a picture with the object itself: 

לֵָנרָ תָאֶׁ כֶׁ תֵָנרָָּתִמידְָוָללֶׁ ח  ָּתִמידהָ ָלק   

לְָלָהִרָ תָאֶׁ כֶׁ ש-ֲארֹוןיםָּתֹוָרהְָוָללֶׁ ֹקדֶׁ ה   

ִביָמה לָה   ִלְקֹּפץָע 

Level 2  

This teaches the children how to dress a Torah.   
Note that in English, the correct term for more than one Torah is not “Torahs” or 
“Torot” but rather “Torah scrolls.”  In Hebrew the phrase is תֹוָרהִָסְפֵרי  

 
This script allows you to involve the entire group, not just a few children. You will need 
multiple pictures ofTorah scrolls and multiple copies of the various items that dress it 
(crown, breastplate, etc). Divide students into three groups – אָבָג. An alternative is to 

use one real Torah that you ask a child (or madrich) to hold – if you go with this option, 
remember that since there is only one, you have to add the ָה- ּתֹוָרה  ,  Or, use a .ה 

Consecration Torah (or other small version) and all of its accoutrements.  You will also 
need an aron hakodesh – if in the classroom make one out of a box or create a drawing 
on which children can put their dressed Torah scrolls.  
 
Start with an “undressed” Torah tied with a wimple (the band/belt that holds the Torah 
scroll together). Call on other students to put the items on the Torah scroll according to 
your directions. 
 
Point to the objects and say their names.  Have children walk to, point to, lift up, and 
give the various items to you.  When the children seem comfortable with the vocabulary 
say 
 

ָלקּום,ְָקבּוָצהָא'  

רָּתֹוָרה תֵָספֶׁ ח   ָלק 

רָּתֹוָרהָ ֲעֹמדִָעםֵָספֶׁ לל  ּׁשּוְלָחןָָי ד-ע  ה   

 

http://images.google.com/
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,ָָלקּוםְקבּוָצהָב'  

ּׁשּוְלָחן  לָה  תָאֶׁ כֶׁ  ָללֶׁ

תְָמִעיל ח   ָלק 

לָּתֹוָרה תָאֶׁ כֶׁ  ָללֶׁ

לְָמָָלִשיםָ ּתֹוָרהִעילָע   

ת,ָּתֹוָדה בֶׁ  ָלשֶׁ

ָָָָָָָ  

,ָלקּוםְקבּוָצהָג'  

לָ  תָאֶׁ כֶׁ ּׁשּוְלָחןָללֶׁ ה   

ן תָחשֶׁ ח   ָלק 

ןָָלִשיםָ לִָכֵסאחשֶׁ ע   

ת,ָּתֹוָדה בֶׁ  ָלשֶׁ

 

 ְקבּוָצהָא'

לִָלְקֹּפץ ִכֵסאָאֶׁ  

תָ ח  ןָלק  חשֶׁ  

לָ תָאֶׁ כֶׁ ּתֹוָרהָללֶׁ  

לָחשֶָָׁלִשיםָ ּתֹוָרהןָע   

ת,ָּתֹוָדה בֶׁ  ָלשֶׁ

 

,ָָלקּוםְקבּוָצהָב'  

ּׁשּוְלָחן  לָה   ָלרּוץָאֶׁ

ת ח  רָָלק  תֶׁ כֶׁ  

לִָָלְקֹּפץ ּתֹוָרהאֶׁ  

לָּתֹוָרהָלִשיםָ רָע  תֶׁ כֶׁ  
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,ָָלקּוםְקבּוָצהָג'ָ  

לָ  תָאֶׁ כֶׁ ְקבּוָצהָב'ָללֶׁ  

רָּתֹוָרהִָמְקבּוָצהָב' תֵָספֶׁ ח   ָלק 

לִָָלְקֹּפץ ש-ֲארֹוןאֶׁ ֹקדֶׁ ה   

ש-ֲארֹוןבְָ **ּתֹוָרהָלִשיםָ ֹּקדֶׁ  ה 

ת,ָּתֹוָדה בֶׁ   ָלשֶׁ

**If you cannot place the Torah in an aron hakodesh, command children to stand next to it by saying 

ּתֹוָרהִעםָ ֲעֹמדָ*  לל  ש-ֲארֹוןי דָ-ע  ֹּקדֶׁ ה   
  

 

Level 3, Script 1 
 
The activity needs the following objects 

 ִסדּור

 חּוָמש

ִָציִצית

ִלית ָט 

  ְּתִפִּלין

Have the students perform several actions with each of these items. 

If the children have not yet learned about these ritual objects, as appropriate to your choice of 
ritual items, give a sentence of explanation:   

 that the blessing for the ִלית  because it is the special part of the ִציִצית mentions the ט 

prayer shawl 

 that the חּוָמש is the Torah in book form 

 that the ָרֹאשְּתִפיִליןָשל  is placed on the forehead near the hairline, and that the         

לָָיד  is not a regular part of ְּתִפיִלין is placed on the non-dominant arm. [If use of ְּתִפיִליןָשֶׁ

children’s experience, you may wish to ignore these items.] 

Examples of commands for this level are 
לָלִשיםָחּוָמשָ ִָציִציתי דָ-ע 

ִלית ְָלָהִריםָָט 
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ְָלָהִריםִָציִצית

לְָּתִפיִליןָָלִשיםָ לָ רֹאששֶׁ  רֹאשהע 
ָ

ָידָלִשיםָ לָה  לָָידָע  ְָּתִפיִליןָשֶׁ

לָשּוְלָחןָ תִָעםִָסדּורָאֶׁ כֶׁ  ָללֶׁ

לֵָנרָָּתִמיד ָאֶׁ ְצִביע   ְלה 
ָָָָָָָָָָָָ 
ש-ּתֹוָרהְָבֲארֹון ָלִשים ֹּקדֶׁ ה   

ִביָמה לָה  ֵהרָאֶׁ תָמ  כֶׁ  ָללֶׁ

ָ

Level 3, Script 2 
             

The following activity demonstrates how to put on a ִלית   .and teaches the blessing ט 

Pick up a ִלית  and demonstrate how to put it on.  [A description of how one puts on a ט 

ִלית   [is here: http://tinyurl.com/ljhp8z3 ט 

Say the phrase ִציִצית ֵּטףָב   and demonstrate the act three times (note that you ְלִהְתע 

don’t need to follow the formal procedure in the video; the idea is to simply demonstrate 
the verb ֵּטף  .(ְלִהְתע 

Call on children in groups of two or three to follow the commands and when they seem 
comfortable, call on individuals.  Intersperse these commands with other activities  

Say 

לָ תָאֶׁ כֶׁ ּׁשּוְלָחןָללֶׁ ָה 

ִליתְלָהִריםָ  ט 

ִיים( ְכֵתפ  לָה  ִליתָע   )ָלִשיםָט 

ִציִצית ֵּטףָב  ְָלִהְתע 

ת לָהָ  ָלִשיםָאֶׁ ִליתָע  ט   ּׁשּוְלָחןה 

ִכֵסאָ לָה  תָלרּוץָאֶׁ בֶׁ ְָוָלשֶׁ

When the children are comfortable with this command demonstrate how to integrate it 
with the blessing. 

ָּתהָָברּוְך ְךֱָאֹלֵהינּוְָייָָָא  לֶׁ ֶֽ ר,ָָהעֹוָלםָמֶׁ ִציִצית  ְוִצָּונּו,ְָבִמְצֹוָתיוִָקְדָשנּוֲָאשֶׁ ֵּטףָב  ָ.ְלִהְתע 

http://tinyurl.com/ljhp8z3
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PRAYER UNIT 
PRAYERS AND BLESSINGS 
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PRAYER UNIT 
(Students should have already completed Foundational Level 5) 

 

Teachers are encouraged to use Hebrew Through Movement techniques to open 
children’s understanding of prayers and blessings.  As the blessing for ִלית  is enriched ט 

by children acting on and understanding ִציִצית ֵּטףָב   ,see the Synagogue Unit) ְלִהְתע 

page 124) and as the blessing for lighting Shabbat candles is enriched by children 
acting on and understanding לֵָנר ָבתָשֶׁ ש  ְדִליק  ְָלה  (see Holiday Unit, page 55), so too are 

other prayers, blessings and rituals of our tradition.   
 
The difficulty of Hebrew prayer vocabulary and the length of most prayers and 
blessings, means that students will never learn the Hebrew to an entire blessing/prayer. 
But, by choosing key vocabulary, the meaning can be introduced. 
 
Assistance for teaching many Hebrew blessings, prayers and rituals is found on the 
Hebrew Through Movement website: http://www.hebrewthroughmovement.org/prayers--
blessings.html.  Teachers are free to download curriculum guides for Sh’ma and its 
Blessings, the Amidah, and a few select other prayers.  
 
 
General teaching principles for teaching prayers with Hebrew Through Movement 
 
HTM prayer and blessing lessons are more impactful when students simultaneously 
focus on them either in a t’fillah class, or organically as part of a worship service. To 
encourage this synergy, the JECC has posted ideas for teaching prayers and blessings 
using Hebrew Through Movement on the main HTM website, here: 
http://www.hebrewthroughmovement.org/prayers--blessings.html. In addition, the JECC 
developed an integrated t’fillah curriculum called “jPrayer” http://jecc-
jprayer.weebly.com/. jPrayer includes lessons that focus on the  

1) meanings behind specific prayers and blessings 
2) decoding supports using the sound-to-print model, and  
3) Hebrew Through Movement curriculum   

Teachers and education directors are encouraged to consider the complementary 
aspects of HTM and t’fillah teaching, whether accomplished by the same teacher or a 
colleague working with the same group of students. 
 
Hebrew Through Movement teachers who wish to create their own teaching scripts will 
find guidance in this section of the guide. Before creating a teaching script, the teacher 
needs to consider which Hebrew words or phrases are best learned via Hebrew 
Through Movement, for example, those that can be illustrated with an object, picture or 
word card.  In addition, it is important that the word-choices introduce students to a 
prayer’s meaning.  Not every word in a prayer or blessing needs to be introduced via 
Hebrew Through Movement.  A blessing the length of ְָתרֹובּוג  is too long to teach in its 

entirety to children pre-Bar/Bat Mitzvah age, though select words and phrases are 
appropriate.  On the other hand, the Hebrew of a shorter prayer, like ע  could be ,ְשמ 

explored more fully.   

http://www.hebrewthroughmovement.org/prayers--blessings.html
http://www.hebrewthroughmovement.org/prayers--blessings.html
http://www.hebrewthroughmovement.org/prayers--blessings.html
http://jecc-jprayer.weebly.com/
http://jecc-jprayer.weebly.com/
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Each prayer lesson begins with a general Hebrew Through Movement warm up, after 
which new vocabulary is introduced (as with other Hebrew Through Movement lessons, 
three words at a time using props or photos), and then integration of old and new 
learning.  An added feature in using Hebrew Through Movement to teach t’fillah is the 
recitation of the blessing or prayer being learned as part of the lesson.   
 

PRAYER RITUAL VOCABULARY MODEL LESSONS 
These principles and resultant lesson-flow may be seen in the: 

 Shabbat video here:  http://www.hebrewthroughmovement.org/shabbat.html 

 Pesah video here:  http://www.hebrewthroughmovement.org/pesah.html  
 

 
 
 
Examples of activities for teaching prayers with Hebrew Through Movement 
 
The Holiday, Synagogue and Print-Literacy sections all offer clues for teaching prayers 
and blessings, each from a slightly different perspective.  In this section we offer activity 
ideas for globally teaching a prayer, using ע  as an example.  Below are sample ְשמ 

activities for  

 sight recognition of the prayer in context 

 vocabulary acquisition 

 conceptual understandings 

 decoding reinforcement 

 global understanding 
 
Example 1 (sight recognition of a prayer, in context):  If past Level 8 of the curriculum 
(where students learn the word, ִלְקרֹוא), have a Torah and siddur open to the ע  In a  .ְשמ 

Judaics class or in t’fillah, students should already have been taught the special “look” 
of ע  :whether in a Torah or siddur. Say ,ְשמ 

ל ָע  ְצִביע  עְָלה  ְשמ    

ע"ָמָ הָ"ְשָילִָָמָתָבָ עָ גָ לָָ  

ִסדּור עָב   ִלְקרֹואְָשמ 

ּתֹוָרה עָב   ִלְקרֹואְָשמ 

 

 
Example 2 (vocabulary acquisition – ע  (ְשמ 

The Hebrew command “to listen”  ִָלְשמֹוע is formally introduced in level 2 of the Rosh 

Hashanah/Yom Kippur Hebrew Through Movement lessons.  Create a series of  

commands that use  ִָלְשמֹוע and  ָלֹאִָלְשמֹוע.   

http://www.hebrewthroughmovement.org/shabbat.html
http://www.hebrewthroughmovement.org/pesah.html
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Example 3 (conceptual understanding -  ִיְשָרֵאל) 
The word ִיְשָרֵאל can be introduced to students in a Hebrew Through Movement lesson using 

photographs of Jews doing different things, and with gestures (e.g., indicating all the students in 
the room as being ִיְשָרֵאל).   
 

After this particular activity, it could be helpful to explain in English that ִיְשָרֵאל has three 

general meanings today:  the People of Israel (Jews), the land of Israel (where Abraham 
and Sarah walked), and the State of Israel (the country where Israelis live). In this 
prayer, it means “all Jews.” 
 

 
Example 4 (vocabulary acquisition and sight-word recognition - יהוה and ֱאֹלֵהינו) 
God is a hard concept to teach – one can’t point to God or show a photo.  Even if one wanted to 
use nature as an example of God’s power in the world, students may indeed wonder if the word 
ֱּאֹלֵהינו  refers to the tree in the center of the picture, or perhaps to the stream that’s running 

beside it.  But students could still learn יהוה and  ֱאֹלֵהינּו through movement if they are each 

given word cards to touch, pick up, etc.  For example: 

ל_____ ָע  ְצִביע   ְלה 

___ הילִָָמָתָבָ עָ גָ לָָָ  

 ְלָהִריםָ_____

 ְלהֹוִרידָ_____

 
 
Example 5 (vocabulary acquisition – ָחד  (אֶׁ

To teach the Hebrew word for the number 1 (ָחד  it would be appropriate to use the ,(אֶׁ

numeral on a flashcard in a Hebrew Through Movement lesson using other nouns the 
students know. 

ל_____ ָע  ְצִביע   ְלה 

_____ תָבָ  ע   ָלג 

 ְלָהִריםָ_____

 ְלהֹוִריד______

Students could be asked to do novel things with a flashcard (put it under the table, on 
someone’s head, under the door), as they might do with other nouns.  Alternatively, one 
could teach the numbers 1-2-3 to the students by putting the numerals on flashcards 
and integrating similar action-commands.  Students could also be asked to sort cards 

each with one to three different pictures, placing those with one item under ָחד  If given .אֶׁ

a number of objects that are masculine in form (see the vocabulary lists at the end of 
the Units), students could be asked 
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רְָָלָהִרים ָחדֵספֶׁ אֶׁ  
תָָּפמֹוָ ח  ָחדָטָלק  אֶׁ  

יםָאֶָׁ ָחדגָרֹוְתָָלֹשִ ןחָָלְָּושלָהָ עָ ָאֶׁ  
 
ָ 

Example 6 (decoding reinforcement) 
Give each student a set of cut-up cards for the first line of the prayer.  Ask them to sort 
the cards in a variety of ways, or show you the card(s) with “x” letter in it, etc.  This kind 
of example is more fully explored in the Print Literacy section, pages 133-135. 
 
 
Example 7 (global understanding) 
After using Hebrew Through Movement to introduce students to individual words or 
phrases of a prayer or blessing, it is important to recite the entire prayer.  Students often 
have an “ah-ha!” moment at this time – something that they have sung, read or recited 
without understanding suddenly takes on meaning.  [For a student explaining her new 
understanding of the Shabbat candle blessing, see the very end of 
http://www.hebrewthroughmovement.org/shabbat.html.]  A Hebrew Through Movement 
prayer lesson can be followed (or even preceeded) by a “regular” lesson (i.e., non-
Hebrew Through Movement) on the prayer and its meaning. 
 
 
 

http://www.hebrewthroughmovement.org/shabbat.html
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PRINT-LITERACY 

STRAND 
READING AND DECODING 
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PRINT-LITERACY STRAND 
 
In part-time Jewish educational programs, students generally are taught to decode 
Hebrew – this is the process by which students break the code (literally) of a language 
that is foreign to them.  They do this by identifying the sounds of a given word or 
phrase, letter-by-letter and vowel sign-by-vowel sign.   Decoding is a process 
generally devoid of meaning; most of the language being “read” is not understood.  
On the other hand, reading is a learned literary process through which a person 
gains meaning from the printed word.  Americans “read” English because, for years 
prior to formal print-exposure, they learned to speak and understand the language.    
 
The advantage of learning Hebrew Through Movement is that students first gain oral 
language, much as a child learns his or her mother tongue, prior to being exposed to 
print.  Thus, many Hebrew words don’t need to be decoded; they can actually be read.   
 
It is important that this strand be introduced after students have completed at least three 
of the Foundational Units; these provide students with the necessary oral base. 
 
The material in this section may be woven throughout many of the Hebrew Through 
Movement units (Foundational, Holiday, Synagogue, and Prayer).  In comparison to a 
Unit whose lessons stand on their own, the print-literacy strand integrates into other 
units.  Teachers need to determine what will work for their students, and themselves. 
 
 
 
SIGHT WORDS 
 
Before children are introduced to a formal Hebrew literacy program they could be 
exposed to Hebrew print in a variety of ways.  Starting in preschool, children may come 
in contact with Hebrew print through labels, signs and images with authentic print. This 
helps children develop a perceptual base for recognizing and decoding Hebrew.   
 
Children who have experienced Hebrew Through Movement can easily recognize sight 
words, i.e., words that they recognize by sight without knowing the sounds of each letter 
or vowel sign.19 This is a first step towards Hebrew print-literacy.  Deliberate teaching of 
Hebrew sight words may start in kindergarten, or at any point after children have 
completed Level 3 of the Foundational Unit of Hebrew Through Movement. 
 
Below are six suggested steps for teaching Hebrew sight words.  The pace and number 
of sessions will vary with different groups.  Note that all word cards for this curriculum 
may be downloaded and printed from: http://www.HebrewThroughMovement.org.  
 
 
 

                                                 
19 For children in North American, the word “Cheerios” on a cereal box becomes a sight word at a very 
young age, though yes, the bright yellow box offers a strong clue. 

http://www.hebrewthroughmovement.org/
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Step 1 
Choose three word cards, each with the Hebrew word for an action command that is 
well-known to students.  

 Hold up one word card20 while saying and performing the command. Indicate that 
students should perform the command, too. 

 Repeat this with the other two word cards, randomly alternating all three.  

 Repeat several times. 

 
For example: Hold up the card with the word ָלקּום and say the command. 

 
Switch to כֶׁת  .Hold up the card and say the command  .ָללֶׁ

 

Repeat with a third word card ֲעצֹור  .ל 
 

Step 2 

 Hold up each of the word cards from Step 1, without giving the oral command.  

 Watch to see if most students respond to the card.   

 If the children do not respond, repeat Step 1. 

 
Step 3 

 When most of the children respond to the sight words, post them on the board and 
point to them instead of giving a verbal command. 

 
 
Step 4 
Introduce three new word cards 
 

 Repeat Steps 1-3 with the new word cards. 

 Continue to introduce three new word cards until most of the students recognize by 
sight a total of 9 -12 printed words. 

 
 
 
 
 

                                                 
20 Some teachers find it easier to post the words to the wall or board and point; it saves fumbling for 
specific words. 
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Step 5 
After the students recognize approximately 9 -12 sight words, begin to play games with 
the cards in the non-HTM lesson. Instructions and play will be in English. 

 

 The “What-Goes-Together” Game.  To play the game, put a selection of 9 -12 
sight word cards on the board or distribute 9 -12 sight word cards to groups of 
children.  If posted on the board, call up one student to group the cards into 
categories while the rest of the class watches.  If children work in small groups, ask 
them collaborate to create categories with the words.  Give the directions vaguely 
enough so as to allow the students (not the teacher) to devise various ways to 
categorize the words.   
 
Ask students to explain why they chose to group the cards in the way that they did.  
Or, alternatively, ask other students to guess why they think the word cards were 
grouped together as they were.  It is common for the students to identify possibilities 
that the teacher had not noticed. 

Examples of groupings could be: 

 Words that end with the same letter 

 Words that have the same vowel signs or vowel sign patterns 

 Words with a specific number of letters (2, 3, 4, 5) 

 Words that are actions, names of students, objects 
 
Repeat this activity a number of times so that students discover different ways of 
categorizing the cards. 

 

 Memory.  Have two of every Hebrew word card for each group of students playing. 
Alternatively, create cards so that half have the Hebrew and the other half has a 
photo representing the word21.  Place all the cards upside down on the table and 
have each student turn over two cards during his or her turn.  If the cards match, the 
student keeps the two cards and takes another turn.  If the cards do not match, the 
student returns the cards to the table, upside down. [Note: You may play this with 
students creating matches and you reading the Hebrew.  Or, you may ask the 
students to read the cards that they turn over and then match.  The goal is not to 
have the children “break their teeth” over the reading of the words, but to read 
smoothly and/or notice similarities in words.] 

 
 
Step 6 
Students hold up a selection of HTM verb cards and give the directions to their 
classmates.  When children easily identify these words, new groups of words should be 
introduced in sets of three.  After initially working through the steps above, new words 
should be intermingled with words to which the students were exposed earlier. 

                                                 
21 For verbs, consider taking photos of your students doing the actions. The JECCMarketplace has HTM 
photo word cards that may be ordered (JECCMarketplace.com).  
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INTEGRATING HEBREW THROUGH MOVEMENT INTO THE LEARNING OF 
PRAYERS AND BLESSINGS 
 
Hebrew Through Movement complements the learning of Hebrew blessings and prayers 
in a variety of ways.   

 Students move, helping the brain create stronger memories of the meanings of 
core vocabulary, as well as of the correct pronunciation and rhythm unique to 
Hebrew. 

 

 Students read, with the printed page beginning to take on meaning, as compared 
to senseless decoding. 

 

 Students begin to identify words by sight, as well as better learn to distinguish 
letters and vowel signs. 

 
This section includes a variety of activities that help students use what they know about 
prayers and blessings from their “recitation experiences” (chanting, reading and singing 
aloud) so as to better decode and/or read.  Because the students need to move from 
sound to print, it is crucial that they have had prior experiences hearing the blessings 
and prayers recited many times, whether in worship services, in class, or in the car. 
 
 

Sample Activities 
 
These activities require that the teacher prepare different kinds of materials, depending 
on the activity: 

 A collection of authentic objects used with the blessings or prayers (e.g., 
candlesticks, matzah, a Kiddush cup, a m’gillah) 

 A collection of objects that illustrate words within the blessings or prayers. 

 A collection of pictures of  objects used for the blessings for each student.  

 Sets of cards consisting of individual blessing words, blessing phrases and the 
complete blessings. 

The JECC’s Teacher Center has many of these collections – of the blessings and 
prayers -- in card-size and large format (200pt font), as well as pictures.  Check 
http://JECCMarketplace.com. 

 
 
 
Sample activities for working with the print-versions of blessings 
 
The following activities provide students with opportunities to review the blessings over 
wine, fruit (from trees) and vegetables (from the ground).   The activities offered may be 
adapted to a wide variety of blessings and prayers. 
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Activity 1: Recognizing and identifying phrases the teacher reads   
For the blessing that’s being focused on, students will each need a set of cards 
consisting of  

 Word cards 

 Phrase cards 

 The full blessing 
 
Before moving into the full activity, use a word card to teach ָהילִָָמ . Use the phrase card 

to teach ָיםילִִָמ . Reinforce as you would with any new HMT words. Then, have students 

start with the cards in their hands, and ask them to manipulate the cards with 
commands like this: 

ָןחָָלְָּוּׁשלָהָ יםָעָ יִסִָטְָרָכָ תָהָ יםָאִֶָׁשָלָָ

ָּתהָָברּוְךָםָ"יסָעִִָטְָרָכָ תָהָ יםָאִֶָׁרָהָָלְָ ָ"ָייָא 

ל ָע  ְצִביע  ָ"ָברּוְךהָ"ילִָָמָהָ ְָלה 

ָארֹוְקָלִָוְָָ"ָברּוְך" הילָָלִָמָכָָתָבְָעָ גָ יוָָל ָשָָכְָעָ 

ָּתהָָברּוְךםָ"יסָעִִָטְָרָכָ תָהָ יםָאִֶָׁשָלָָ לָ"ָעָ ייָא 
ָןָחָָלְָּוּׁשהָ 

ָ

ְךֱָאֹלֵהינּוםָ"יסָעִִָטְָרָכָ תָהָ יםָאִֶָׁרָהָָלְָ לֶׁ ֶֽ ָ"ָהעֹוָלםָמֶׁ

ל ָע  ְצִביע  ָ"ָהעֹוָלםהָ"ילִָָמָהָ ְָלה 

ָ"ֱאֹלֵהינּוהָ"ילִָָמָתָבָ עָ גָ יוָָל ָשָָכְָעָ וְָ

ָיםילִִָמָלָהָ תָכָָאָאֶָׁרֹוְקָלִָ

לןָחָָלְָּוּׁשלָהָ יסָעָ ִטְָרָכָ תָהָ יםָאִֶָׁשָלָָ ָּתהייָָברּוְך"י דָ-ע  ָֹדְָשָצָ "ָבְָָא  ָאלָמ

 

ןְָּפִריָָבֹוֵראיםָ"ִרָהָָלְָ ָגפֶׁ ָ"ה 

ל ָע  ְצִביע  ָ"ְּפִריהָ"ילִָָמָהָ ְָלה 

ןְָּפִריָָבֹוֵראיםָ"ִשָלָָ ָגפֶׁ לןָחָָלְָּוּׁשלָהָ "ָעָ ה  ְךֱָאֹלֵהינּו"י דָ-ע  לֶׁ ֶֽ ָֹדְָשָצָ "ָבְָָהעֹוָלםָמֶׁ ָאלמ

ל ָע  ְצִביע  ָאָרֹוְקָלִָהָוְָכָָָרָבְָהָבָ ילָָלִָמָכְָָָלה 

 

ָ



Jewish Education Center of Cleveland                            

138 

 

ָ"ָָהֵעץהָ"ילִָָמָםָהָ יסָעִִָטְָרָכָ תָהָ יםָאִֶָׁרָהָָלְָ

ל"ָָהֵעץיםָ"ִשָיוָלָָשָָכְָעָ  ןהָ"ילִָָמָהָ ָע  ָגפֶׁ ָ"ה 

ל ָע  ְצִביע  ָארֹוְקָלִָהָוְָכָָָרָבְָהָבָ ילָָלִָמָכְָָָלה 

ָה"ָמָָדָָאֲָהָ"הָָילִָָמָםָהָ יסָעִִָטְָרָכָ תָהָ יםָאִֶָׁרָהָָלְָ

לה"ָמָָדָָאֲָיםָ"הִָָשָיוָלָָשָָכְָעָ  ָ."ָהֵעץהָ"ילִָָמָהָ ָע 

ארֹוְקָלִָוְָהָכָָָרָבְָהָבָ ילָָלִָמָכָָתָבְָעָ גָ לָָ  

Follow up this activity by calling on small groups and then individual students.  Be sure 
to intersperse novel commands like: 

ָּתהָָברּוְך"ָיםִרָהָָלְָ ָחָ ּוּללָהָ ץָאֶָֹׁוּפְקָלִָ"ָוְָייָא 
 

 
 
Activity 2: Matching blessing phrases with actual items 
Each student needs a set of blessing phrase cards and a set of corresponding picture 
cards.  
 
Alternate holding up phrase cards, an authentic object or a picture of the object. Have 
the students hold up the item that matches, and then follow your command to say the    
entire blessing.  

 
Sample Script, Version 1:  Students match the picture of the food with the print 
version of its corresponding blessing, or vocabulary/phrases within the blessing.   

 
Hold up an object or a picture and say the corresponding Hebrew word: 

 
Wineָ

ָןיִָיָ 

ןְָּפִריָָבֹוֵראהָ"ָכָָָרָבְָתָהָ אֶָָׁיםִרָהָָלְָ ָגפֶׁ ָ."ה 

ָּתהָָברּוְךָ"ָ:ןיִָיָ הָ ָלעָ ְָךֵרָבָָלְָ ְךֱָאֹלֵהינּוָייָא  לֶׁ ֶֽ ןְָּפִריָָבֹוֵראָָהעֹוָלםָמֶׁ ָגפֶׁ ָ."ָה 

 

Apple   

ָחָ ּוּפָּתָ

ָ."ָהֵעץְָּפִריָבֹוֵרא"הָכָָָרָבְָתָהָ אֶָָׁיםִרָהָָלְָ

ָּתהָָברּוְך"ָחָ ּוּפּתָָהָ ָלעָ ְָךֵרָבָָלְָ ְךֱָאֹלֵהינּוָייָא  לֶׁ ֶֽ  ָ."ָהֵעץְָּפִריָבֹוֵראָָהעֹוָלםָמֶׁ
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Parsley, potatoes, anything that grows in the ground 
 .Especially appropriate at Pesahָסּפָ ְרָכָ 

 
 ."המָָדָָאֲָהְָָָּפִריָבֹוֵרא"הָכָָָרָבְָתָהָ אֶָָׁיםִרָהָָלְָ

      
ָּתהָָברּוְךסָ"ּפָ ְרָכָ הָ ָלעָ ְָךֵרָבָָלְָ ְךֱָאֹלֵהינּוָייָא  לֶׁ ֶֽ ָ."ָהמָָדָָאֲָהְָָָּפִריָבֹוֵראָָהעֹוָלםָמֶׁ

 
 
 

Sample Script, Version 2:  Students match the picture of the food with the print 
version of its corresponding blessing, or vocabulary/phrases within the blessing. 

 
Hold up a phrase card.  Ask the students to read to themselves the phrase on the 
card and then hold up the matching picture.  

 
Tell students the Hebrew name of the matching object and then prompt them to 
recite all the words of the blessing. 

יםילִִָמָתָהָ אָאֶָׁרֹוְקָלִָ  

הנָָמּוְּתָתָהָ יםָאִֶָׁרָהָָיוָלְָשָָכְָעָ   

...ָברּוְךים,ָילִִָמָלָהָ םָכָָ__________עִָלָהָ עָ ְָךֵרָבָָלְָ  

Repeat with the other blessing phrases 
 

Hold up an object and say . . . ְָלעָ ְָךֵרָבָָל  
 
Wait to see if any students name the object, and if not, name it yourself  

 ________לָעָ ְָךֵרָבָָלְָ
 חָ ּוּפָּתָ
 סּפָ ְרָכָ 
ָןיִָיָ 

ָה.כָָָרָבְָתָהָ אֶָָׁיםִרָהָָלְָ

 יםילִִָמָתָהָ אָאֶָׁרֹוְקָלִָ

 ...ָברּוְךים,ָילִִָמָלָהָ םָכָָ__________עִָלָהָ עָ ְָךֵרָבָָלְָ
 חָ ּוּפָּתָ    
 סּפָ ְרָכָ     
ָןיִָיָ     

Repeat with the other objects and pictures. 
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Sample Script, Version 3:  Students match the picture of the food with the print 
version of its corresponding blessing, or vocabulary/phrases within the blessing. 
 
Repeat the activity again, but this time randomly switching the request for the 
words or the picture. 

Repeat the activity with small groups and individual students. 

 
Activity 3:  Reading blessing cards and matching them to corresponding pictures or 
actual objects 
This activity offers individual students the opportunity to read words and match them to 
corresponding objects or pictures.  The rest of the class is given an opportunity to agree 
or disagree with the student’s selection. 
 
In advance, print on cards the blessings that students know. In addition, place on a 
table or the wall objects (or pictures of objects) that correspond to the various blessings.  
For example, if working with the blessings noted earlier, have an apple, picture of a 
wine bottle and a vegetable or two.  Ask students one at a time to take turns “blindly” 
choosing a blessing card and then to match the card to the corresponding object or 
picture.   
 
For example, 

ָהכָָָרָםָבְָיסָעִִָטְָרָתָכָ חָ ק ָלָָָ,יםיִָחָ 

ָהכָָָרָבְָתָהָ אָאֶָׁרֹוְקָלִָ

ָ.יעָ בִָצְָהָ לְָיסָּוִטְָרָכָ םָהָ עִָָחָ ן/לּוחָָלְָּוּׁשלָהָ רָ*ָאֶָׁהֵָתָמָ כֶָׁלֶָׁלָָ
*Be sure to vary the commands for each student. 

 
Point to the both the blessing card and the object that the student indicated, and ask the 
class to respond yes or no in Hebrew.   

 . . . ְךרּו_____,ָבָָהָ ָלעָ ְָךֵרָבָָלְָָ,םלָָּוכ
ָָֹןָאֹוכֵָ ָא?ל

 
All three of the activities above may be repeated with other blessings the students are 
learning. 
 

 
 
 



Jewish Education Center of Cleveland                            

141 

 

Sample activities for working with the print-versions of prayers 
 
This curriculum guide has already noted ways for 
Hebrew Through Movement to assist students in 
learning the meanings of words in blessings and 
prayers (see the Prayer Unit, earlier).  But Hebrew 
Through Movement can also be used to help students 
practice decoding/reciting full prayers.   
 
In the section that follows, examples of activities are 
provided using Sh’ma and V’ahavta.  Again, it is 
assumed that students will have had prior experiences 
hearing the words of the prayers and reciting them. 
 
 
 
Activity 1: Reviewing Hebrew letters and words 
Each student will need a set of word and phrase cards, printed in an easily readable 
font. Say a word or phrase and have the students manipulate the cards according to the 
Hebrew Through Movement commands.  

ָןחָָלְָּוּׁשלָהָ יםָעָ יִסִָטְָרָכָ תָהָ יםָאִֶָׁשָלָָ

ָל"אֵָָרְָשָהָ"יִָילִָָמָםָהָ יסָעִִָטְָרָכָ תָהָ יםָאִֶָׁרָהָָלְָ

ל ָע  ְצִביע  ָארֹוְקָלִָוְָהָילִָָמָהָ ְָלה 

ָןחָָלְָּוּׁשלָהָ ל"ָעָ ֵאָָרְָשָהָ"יִָילִָָמָםָהָ יסָעִִָטְָרָכָ תָהָ יםָאִֶָׁשָלָָ

ָע"מָ הָ"ְשָילִָָמָםָהָ יסָעִִָטְָרָכָ תָהָ יםָאִֶָׁרָהָָלְָ

ל ָע  ְצִביע   ארֹוְקָלִָוְָהָילִָָמָהָ ְָלה 

לע"ָמָ הָ"ְשָילִָָמָםָהָ יסָעִִָטְָרָכָ תָהָ יםָאִֶָׁשָלָָ ָיןִמָדָיָָצָ ל"ָבְֵָאָָרְָשָהָ"יִָילִָָמָהָ י דָ-ע 

ָ"וההיהָ"ילִָָמָםָהָ יסָעִִָטְָרָכָ תָהָ יםָאִֶָׁרָהָָלְָ

ָע"מָ הָ"ְשָילִָָמָתָלָ חָ ּתָ ןִָמָחָָלְָּוּׁשלָהָ "ָעָ וההיהָ"ילִָָמָםָהָ יסָעִִָטְָרָכָ תָהָ יםָאִֶָׁשָלָָ

ָ"וההיהָ"ילִָָמָםָהָ יסָעִִָטְָרָדָכָ יםָעֹוִרָהָָלְָ

ָ"וההיהָ"ילִָָמָתָלָ חָ ּתָ ןִָמָחָָלְָּוּׁשלָהָ "ָעָ וההיהָ"ילִָָמָםָהָ יסָעִִָטְָרָכָ תָהָ יםָאִֶָׁשָלָָ

ָ"ֱאֹלֵהינּוהָ"ילִָָמָםָהָ יסָעִִָטְָרָכָ תָהָ יםָאִֶָׁרָהָָלְָ

ָתָ"א"ָאֹותָבָָעָ גָ לָָ

ָהילִָָמָתָהָ אָאֶָׁרֹוְקָלִָ
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ָל"אֵָָרְָשָהָ"יִָילִָָמָתָלָ חָ ּת ָןִָמָחָָלְָּוּׁשלָהָ "ָעָ ֱאֹלֵהינּוהָ"ילִָָמָםָהָ יסָעִִָטְָרָכָ תָהָ יםָאִֶָׁשָלָָ

ָיםילִִָמָלָהָ תָכָָאָאֶָׁרֹוְקָלִָָיושָָכְָעָ וְָע"ָמָ הָ"ְשָילִָָמָתָבָ עָ גָ לָָ

ָד"ָחָָהָ"אֶָׁילִָָמָםָהָ יסָעִִָטְָרָכָ תָהָ יםָאִֶָׁרָהָָלְָ

ל ָע  ְצִביע  ָארֹוְקָלִָתָ"ד"ָוְָאֹוהְָָָלה 

ָ"ֱאֹלֵהינּוהָ"ילִָָמָתָלָ חָ ּת ָד"ִָמָחָָהָ"אֶָׁילִָָמָםָהָ יסָעִִָטְָרָכָ תָהָ יםָאִֶָׁשָלָָ

ָים*ילִִָמָלָהָ תָכָָאָאֶָׁרֹוְקָלִָ

ָיר**ִשָלָָָיושָָכְָעָ וְָ

* If the custom in your setting is to cover your eyes when saying Sh’ma,  
then add this command before the final command. 

ָםייִָינָ עֵָלָהָָדָעָ יָָָיםִשָלָָ
  

**If this verb has not been already been used,  
follow the Hebrew Through Movement procedure for introducing a new verb  

before you begin this activity. 

 
Repeat this activity for the second line of Sh’ma, as well as phrases from V’ahavta.  
 
  
 
 
Activity 2: Reinforcing the student’s visual discrimination skills. 
 
Use one set of word cards for Sh’ma (both lines).   Have each student work with one or 
two cards. 
 

ָ(יסִטְָרָכָ דָעֹו)וְָָיסִטְָרָכָ תָחָ קָ ים,ָלָָיִָחָ 
 
Repeat for all students 

ָתָ"א"אֹוםָהָָיסָעִִָטְָרָיםָכָ ִרָהָָלְָ

ל ָע  ְצִביע  ָתָ"א"אֹוהְָָָלה 

ָיסִטְָרָכָ םָהָ עִָָחָ ּוּללָהָ רָאֶָׁהֵָמָ תָכֶָׁלֶָׁלָָםָוְָקּויוָלָָשָָכְָעָ 

 
Call on the students individually to read the word on their card. 

ָהילִָָמָהָ תָאָאֶָׁרֹוְקָה,ָלִָָרָשָָ
 
Ask the rest of the class 

ָָֹןָאֹוכֵָָ -םָ"א"הָעִָילִָָמָ ָא?ל
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Repeat for other students with the same target letter. Use a variety of commands to 
have the students return to their seat with their card. 

ָֹלָהָָעָ ָיסִטְָרָכָ תָהָ יםָאִֶָׁשָלָָ ָאשר

ָאסֵָכִָלָהָ ץָאֶָֹׁוּפְקָיוָלִָשָָכְָעָ וְָ

ָןחָָלְָּוּׁשלָהָ עָ ָיסִטְָרָכָ תָהָ יםָאִֶָׁשָלָָ

ָםקֹומָָתָבָ בֶָׁשֶָׁלָָ

 
Choose another target letter and repeat the sequence of commands with appropriate 
variations.  Be sure the students do not move until you have spoken the command.   

 
 
 
Activity 3: Putting the individual word card or phrase cards in the proper order. 
 

ָיסִטְָרָתָכָ חָ ק ָםָלָָלָָּוכ

ָחָ ּוּללָהָ תָאֶָׁכֶָׁלֶָׁלָָ

 יםילִִָמָהָ תָרָאֶָׁדֵָסָ לְָ

ָיםילִִָמָלָהָ תָכָָאָאֶָׁרֹוְקָלִָ

 ירִשָיוָלָָשָָכְָעָ וְָ

 

 

 

 

 

 

 

 

 

The photo is from a session that combined print literacy of select words of the 

Sh’ma, as well as colors (e.g., “point to Yisrael that’s the color yellow”).
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ASSESSMENT OF 

LEARNING 
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ASSESSMENT OVERVIEW 
 

So much that happens in part time Jewish education is not evaluated; we teach, but do 
not check often enough for individual student understanding.  However, because 
Hebrew Through Movement uses physical techniques, it is easy enough to assess 
students by observing their responses to Hebrew commands. In addition, there are 
ways to watch the progress of specific groups of students, as well as evaluate one’s 
growth as a teacher.  
 
This section includes a number of forms: 

 Progression of Vocabulary Attainment – Page 149 offers a chart for teachers to 
track learning from week-to-week, offering a perspective on the group’s pacing. 
The form would be helpful to the next year’s teacher, as well, providing a listing 
of vocabulary covered. 
 

 Comprehension Check List (a sample on page 151 and a blank document on 
page 153) – By creating a checklist of words used in class, it’s possible to ask 
another teacher, a madrich/ah or friendly supervisor to observe a session and 
“check-off” the words for which individual students demonstrate understanding. 
This is a great double-check for your guestimate that 65% of the students have 
learned specific vocabulary. 

 

 Goal Progression (page 155) – The list of goals, divided according to the three 
phases of HTM learning, helps a teacher see when and how to make future 
lessons more sophisticated. These goals are also discussed on pages 19-20. 
 

 Integration of Learning Principles (pages 157-159) – This rubric helps a teacher 
see how well s/he is integrating the learning principles that shape good HTM 
teaching. For a deeper discussion of the principles, see pages 21-23. And for an 
explanation of the rubric, see pages 23-24. 

 
Other assessment techniques are encouraged, as well. Feel free to enter into 
discussion with HTM teachers regarding the use of these materials on the Hebrew 
Through Movement Facebook group “Hebrew Moves Me.” 
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Hebrew Through Movement: Progression of Vocabulary Attainment 
YEAR _________ 

Class or Group __________________________  Teacher’s Name    ______________Grade Level(s)____________________ 
 

Week of 
(note the 
date) 

Level 
Number or 
Unit Name 

New Verbs New Nouns New Adjectives/ Adverbs Other Vocabulary Notes 
[Use the back of this page for 

additional comments] 

       

       

       

       

       

       

 
 

NOTE ON BACK: Questions, comments, issues, successes! (date each entry)
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Hebrew Through Movement 
 

Sample Comprehension Checklist 
Date______________ 

 

 Student    

     Name 

 

Word 

      

       ָלקּום
ת בֶׁ        ָלשֶׁ
ת כֶׁ        ָללֶׁ
       ַלֲעֹצר
       ִלְקֹּפץ

       ְלִהְסּתֹוֵבב
       ְלַאט
       ַמֵהר

       ִבְמקֹום
       ּכּוָלם

       ’ְקבּוָצה א

       ’ְקבּוָצה ב
ת לֶׁ        )ַה(דֶׁ

       )ַה(ּשּוְלָחן
       )ַה(ִּכֵסא

       )ַה(מֹוָרה
       )ַה(ַמְדִריְך

       )ה(לוח
       )ַה(ַחלֹון

       )ַה(ִרְצָּפה

Observer ______________________________ 
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Hebrew Through Movement 
 

Comprehension Checklist 
Student group _______________     Date______________ 

 

 Student    

     Name 

 

Word 

      

       

       

       

       

       

       

       

       

       

       

       

       

       

       

       

       
       

       

       

       

Observer ______________________________ 
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Hebrew Through Movement Goal Progression 
Teacher __________________ Group of Students ____________________ Year_____ 
 

 Novice Emerging Proficient 

Phase 1 The students are able to:    

 Follow single commands    

 Follow two commands    

 Manipulate objects within the classroom    

 Respond correctly to some holiday and 
synagogue vocabulary 

   

 Reverse roles with the teacher and begin to 
offer commands of their own 

   

    

Phase 2 The students are able to:    

 Follow more complex commands    

 Integrate holiday and classroom themes 
with Hebrew Through Movement commands 

   

 Respond ֵכן and לֹא to simple questions or 

commands  

   

 Offer some novel responses when giving 
commands* 

   

 Integrate Jewish value words with Hebrew 
Through Movement commands 

   

    

Phase 3 and beyond The students are able to:    

 Extend all of the above, with the addition of 
literacy activities 

   

 Follow more complex chains of commands    

 Respond to commands with masculine and 
feminine adjectives 

   

 Expand role reversal    

 Use their Hebrew Through Movement 
knowledge of Hebrew to better understand 
Jewish prayers and rituals 

   

 

 
 

* When students are given the opportunity to internalize the language patterns they will say things that 
are novel – that is, they will say things they never heard the teacher say. 
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Hebrew Through Movement: Integration of Learning Principles 
With thanks to Ted Dreier for his leadership in developing this form, and then sharing! 

 

Goal for the lesson observed 
_____________________________________________________________________ 
_____________________________________________________________________ 
_____________________________________________________________________ 
 
Scoring the rubric – An observer uses a highlighter to identify the actions or practices 
observed, whether in the Roses or Thorns columns. Budding practices are noted in the 
middle column. 

 Roses are identifiable actions or practices that a teacher does really well. 

 Buds are identifiable actions or practices that are just beginning to take shape. 

 Thorns are identifiable actions or practices that need improvement. 
 

 Thorns Buds Roses 

Use of English  Consistent use of 
English 

 English used for 
translating and giving 
commands; questions 
answered in English. 

  English use is rare and 
appropriate (when 
absolutely necessary or 
to manage the group) 

Use of space  Space is used 
ineffectively and/or with 
little thought. 

 Props are not 
organized or not easily 
accessible in the 
space. 

  Space is used 
appropriately and to the 
students’ advantage. 

 Props are easily 
accessible within the 
space.  

 Supporting 
art/pictures/words are 
hung around the room. 

Creativity  Little or no spontenaity 
observed. 

 Repeated use of the 
same commands and 
vocabulary 
demonstrations. 

  Creates novel ways of 
introducing new words. 

 Creates novel ways to 
review known material, 
including songs and 
activities. 

 Uses games 
appropriately and with 
intention.  

Groupings  Consistently uses 
gender for groupings or 
gives attention to the 
same specific learners. 

 No novel groupings. 

 Ignores madrihim or 
teachers in the room 
when giving 
commands. 

  Uses a variety of 
groupings (ְקבּוָצהָא.ָב,  

students wearing a 
specific color) regularly. 

 Includes other 
educators & madrichim. 

 Includes novel 
groupings. 
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Sequencing  No clear use of the 
HTM sequence: warm-
up/review, introduction 
of new vocabulary, 
integration of old words 
with the new.   

 If working on 
vocabulary from 
prayers/blessings, does 
not conclude lesson 
with the group reading/ 
chanting the Hebrew. 

  Three clear segments 
to each lesson: warm-
up/review, introduction 
of new vocabulary, 
integration of old words 
with new.  

 If working on 
vocabulary from 
prayers/blessings, 
concludes lesson with 
the group reading/ 
chanting the Hebrew. 

Introduction of 
New 
Words/Terms 

 More than three new 
words introduced at 
one time OR only one 
word introduced. 

 Does not check for 
comprehension of new 
words 

 No application of the 
65% rule (that new 

vocabulary is introduced 
when 65% of the students 
demonstrate understanding 

of previous vocab).  

 Not all vocabulary is 
pronounced correctly, 
or grammar is incorrect. 

  Introduces no more 
than three new words 
per set. 

 Introduces new vocab 
combined with 
previously mastered 
words. 

 Uses hand motions, 
pictures, props and eye 
contact when first using 
new words. 

 Appropriate application 
of the 65% rule. 

 Hebrew is pronounced 
correctly and is 
grammatically correct. 

Classroom 
climate 

 Facilitator has low 
energy, stands/sits in 
one place, no voice 
modulation, closed off 
demeanor, 
uncomfortable with 
“noisiness” or 
movement in the 
space. 

 Little or no positive 
Hebrew feedback. 

 Social learning is 
discouraged.  

 Facilitator is constantly 
in motion, always 
modeling actions when 
giving commands so 
doesn’t give students a 
chance to demonstrate 
proficiency. 

  Facilitator has lots of 
energy and movement, 
smiling and excited 
about HTM. 

 Learners are reinforced 
with positive Hebrew 
feedback.  

 Social learning is 
encouraged.  

 Facilitator gives 
commands, but delays 
modeling actions once 
students show they 
know the meaning.  
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Use of Props  Little to no use of 
props/images.  

 Props/images are 
similar in form. 

 Props are disorganized 
or not accessible. 

  Variety of props on 
hand (size, shape, 
color). 

 Props are organized 
and easily accessible. 

Preparation  Reads directly from 
script. 

 Clearly unprepared with 
materials and set up. 

 Arrives late to class or 
not ready when 
students arrive or class 
is ready to begin. 

  Clearly organized with 
a detailed script. 

 Facilitator has reviewed 
new words and 
concepts. 

 Ready to teach when 
the students arrive or 
class is scheduled to 
begin. 
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For continued conversation  
and teacher-to-teacher assistance,  

we invite you to join the  
Hebrew Through Movement  

Facebook group, “Hebrew Moves Me” 
 

 

 
 

 

 

On Facebook search for: 
Hebrew Moves Me! A group for Hebrew Through Movement 


