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And to the participants in the 2018 Master Teacher certification seminar.

The 2023 edition uses knowledge gained since 2018 on challenges faced
by HTM teachers implementing Hebrew Through Movement. Changes
include:

Clearer organization
Clearer explanations
Two separate introductions — one for teachers and education
directors/supervisors and one for education directors/supervisors alone
A “Script Planning Worksheet”
A completely new Foundational Level 10, with words that enrich teaching
the Print-Literacy Strand.
Holiday Unit revisions:
o Instead of “levels” there are now “options” that may be taught in
any order.
o Some holidays have new vocabulary.
o Judaic and Hebrew background information is provided.
Suggestions for introducing new words
More scripts (lots more!)
Opportunities for students who know the AlefBet to read HTM Hebrew
with understanding
Changes in the wording of these phrases used in previous editions:
o 65% of the students — changed to “2/3” of the students
o Novel commands — changed to “unexpected or unusual”
commands
o Model —in a number of cases, this word was changed to
“‘demonstrate”
Details on how to achieve each of the three HTM teacher certification
levels
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PREFACE

Shalom and welcome to Hebrew Through Movement, a language acquisition strategy in
which students learn Hebrew by hearing and responding to Hebrew commands. Since
2002, Hebrew Through Movement (HTM) has been bringing laughter and smiles to the
learning of Hebrew across North America. And, because of its kinesthetic nature,
Hebrew is sticking deeply in the kishkes of its learners.

Hebrew Through Movement is an adaptation of James J. Asher’s Total Physical
Response (TPR).! TPR was designed by Asher as the foundation of a full language
learning program, but it has also been effective in situations with limited language goals,
like part-time/synagogue educational programs. Hebrew versions of Total Physical
Response are used in Jewish day schools, camps, early childhood and part-
time/synagogue educational programs. HTM builds the sounds of Hebrew in the ears
and hearts of learners, making it a key part of sound-to-print learning that is the
foundation of the #OnwardHebrew initiative (http://OnwardHebrew.org).

The curriculum for Hebrew Through Movement (HTM) starts by introducing common
Hebrew verbs and nouns. In part-time Jewish educational settings, its ultimate goal is
developing understanding of the prayers in our siddur, as well as synagogue and
Jewish life vocabulary. In other settings (early childhood, day schools and camps?),
HTM offers beginning steps toward modern Hebrew language learning.

Hebrew Through Movement was developed by faculty at the Siegal College of Judaic
Studies and then spread locally and nationally via courses and community workshops.
As with TPR curricula for any world language, HTM introduces Hebrew in a playful and
meaningful way, creating a positive link between children and the target language.
Hebrew Through Movement is supported by research on brain-based learning,
providing an aural, visual and kinesthetic foundation that opens the door to easier
Hebrew decoding and reading.

HTM'’s learning model is based on ways that children learn naturally:
They learn by moving and doing.
They learn in an environment of positive emotional support.
They learn when they feel safe from the embarrassment of “not knowing.”
They learn when they can progress at a comfortable pace.
They learn best when learning is joyful and playful.

Hebrew Through Movement takes minimal time - lessons are generally 15 minutes
each, taught with a specific structure that creates success. In part-time Jewish

! Detailed information on the program can be found on Asher's TPR website (http://www.TPR-world.com/)
and in the classic TPR manual authored by Asher: Learning Another Language Through Actions, 7%
edition. Los Gatos, CA: Sky Oaks Productions, 2009. Bina Guerrieri, a former staff member of the BJE of
San Francisco, was one of the pioneers in adapting TPR to Jewish settings.

2 A guide specifically for Jewish camps may be downloaded at no cost from the homepage of
http://HebrewThroughMovement.org.
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educational settings, HTM is scheduled each time that children are in session, once or
twice a week. Early childhood programs, camps and day schools often schedule
multiple sessions weekly.

Following the natural flow of a young child’s language learning, there are no
expectations for learners to speak aloud in a Hebrew Through Movement lesson.
Rather, the teacher offers Hebrew commands and the students react to the language.
When learners hear 01p? they stand up, and when they hear N1y? they sit down. To
lower the stress that often accompanies language learning, HTM learners are
encouraged to watch and then mimic others, if needed. This creates a very social
experience, bringing everyone into the fun and learning process.

Prior to the 2020 Covid-19 pandemic, Hebrew Through Movement was taught only in-
person. However, the need to be physically distant during the international health crisis
forced the adaptation of HTM to virtual teaching environments, most often on Zoom. A
curriculum guide for virtual learning was developed in the summer of 2020 and posted
to the homepage of HebrewThroughMovement.org. Yes, HTM taught online is
successful, but more so is the shared energy of in-person learning.

The HTM curriculum, in any form, is a guide and not a recipe or blueprint. HTM works
best when it is responsive to specific individuals, groups and settings. Teachers are
encouraged to start with the Foundational Unit and select or adapt other units that are
right for them -- this is what makes Hebrew Through Movement most effective.

We hope you enjoy using this guide and will be pleased with how happily and
productively your children learn.

QUICK PEEKS AT HTM LEARNING
For an overview of Hebrew Through Movement, watch the video titled, “Curious?
Click for a Quick Overview” on http://HebrewThroughMovement.org.

For a look at how Hebrew Through Movement can be used to teach the
vocabulary of rituals, prayers and blessings, watch the Pesah video here:
http://www.hebrewthroughmovement.org/pesah.html. It shows the use of Hebrew
Through Movement to teach core Hebrew vocabulary of two lines of the Four
Questions. Know that at the end of the recording session, when the video camera
was turned off, the children had strange looks on their faces. When asked why,
they said, “we never knew what the words meant before.” The application of
Hebrew Through Movement to the rituals of our tradition is truly its superpower!
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What Teachers and Directors Need to Know

... about Hebrew Through Movement
Hebrew Through Movement is based on the premise that we can teach more
effectively if we follow the process by which infants learn their first language.
This involves a conversation between adult and child during which the adult
suggests actions to the child (“take the bottle,” “wave bye-bye”) and the child
reacts physically. Babies are not expected to respond orally in the first year or so
of life — there is a long silent period before the child speaks their first words and
sentences. Grammar is not taught formally (“repeat after me: | take, he takes,
she takes, you take”) and vocabulary is not memorized (“here are ten objects
found in a kitchen; learn them all in the next two days”). Language for a baby,
however, is often controlled, with short phrases and sentences clearly enunciated
(“say bye-bye,” instead of “give your aunt a big hug, a kiss good-bye, and wish
her a good trip”).

Based on many of the same principles by which a baby learns his or her native
language, Hebrew Through Movement is:
e Playful — Students enjoy and have fun learning with HTM.

e Experiential — In addition to movement, rich experiences are provided through
use of props/objects and pictures.

e Based on language patterns — Hebrew Through Movement assumes that
language patterns are as important as vocabulary. Students internalize
language patterns that they hear repeatedly without having to formally learn
rules of grammar. A core pattern is the use of the infinitive (for example,
DYP?) which means that children do not have to learn different grammatical
verb forms for males and females; it also respects gender-neutral language.

e Based on novelty, using language in many ways — Students are surprised by
unexpected or unusual commands. Ideally, they should not be able to
anticipate the teacher’s next steps.

e Systematic — New terms are introduced in a carefully controlled way. In
Hebrew Through Movement, teachers choose the vocabulary of movement
(“stand up and sit down”), as well as vocabulary that students encounter in
the synagogue and in Jewish living.

LOOKING OVER THE SHOULDER OF A NOVICE TEACHER
BEING INTRODUCED TO HTM
For two videos of a supervisor offering an overview of Hebrew Through
Movement to a new teacher, click the video link on the top right side of this
webpage: http://www.hebrewthroughmovement.org/background.html.
Teachers - this video quickly and clearly offers you an overview of HTM.
Directors - this video helps you learn strategies to support your teachers.
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... about the timing of Hebrew Through Movement in Jewish educational settings
HTM is ideally taught each time students are in session, whether once a week or
more frequently. Of course, those who are exposed to Hebrew Through
Movement multiple times a week become more proficient in Hebrew learning
than those who are exposed to it less often. The early work of Bina Guerrari at
Congregation Beth Am (Los Altos Hills, CA), showed that once-a-week learning,
15 minutes at a time, moves students along comfortably. On the other hand,
HTM scheduled every other week or monthly is NOT recommended — there is too
much time between learning blocks for learners to progress.

... about young learners and Hebrew Through Movement
p . @ People learn more easily in an atmosphere that
is joyful and low-stress. In Hebrew Through
Movement, the teacher does not correct
mistakes, but simply demonstrates the correct
response. Just as parents show excitement with
children’s first approximations of words, teachers
honor and show enthusiasm for partial
successes. In addition, students are encouraged
| to learn from one another and to look to their
friends if they are not sure what to do.

... about the learning model
Learning begins with Foundational Units that teach basic vocabulary; learners
literally get up and move. In lessons taught completely in Hebrew, students are
introduced to commands: Get up, sit down, stop, run, jump, spin, point to, lift up,
etc.

To fit short bursts of learning time (15ish minutes) the Hebrew infinitive is used
DYP? (stand up) rather than a command directed to

e one male O

e one female "p, or

e agroup MMp
While at first it may seem awkward to use the infinitive (n2v%), this verb form is
frequently used in Israeli exercise classes and in other settings. The infinitive
prevents embarrassment (“I don’t remember if that word is for a boy or girl. Do |
move or not?”) and doesn’t assume gender identities. It makes good use of
learning time since, in once or twice a week sessions of HTM, it would be
impossible to learn the specifics of verb conjugations and the gendered
agreement of nouns and adjectives.

Infinitives, used in command form, are combined with nouns, for example:
Run to the door. NYTN YN X2
Point to a book. 99D SN Y2802
Stand up and jump to the window. }i2NN 9N X19P2) ©DIP?
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... about the learning principles behind Hebrew Through Movement
Dr. Lifsa Schachter, creator of HTM, has said that, “There are different kinds of Hebrew
(Biblical, prayer, communicative/modern, etc.) and there are a variety of great teaching
methods (immersion, games, songs, etc.). All are valid. But, if one is teaching Hebrew
Through Movement, it is important to follow certain learning/teaching principles for each
15-minute lesson.” The principles ask that HTM teachers:
1) Prepare for learning by thinking through and writing a lesson plan called a
‘learning script.” HTM teachers:
e Develop lesson scripts/plans by using the script planning worksheet (see
pages 179-184).
e Gather props and pictures. Place them in a convenient spot for use during
the lesson.
e Pre-plan the timing and pacing of the lesson.

2) Create a rich learning environment. HTM teachers:

e Have props/objects, pictures and other items at hand.

e Speak Hebrew! Unless there is a safety concern or emergency, plan to
teach lessons fully (100%) in Hebrew. This means thinking through in
advance how to illustrate new vocabulary through actions, props or
pictures. Yes, there may be a few times when an English translation is
needed (like when teaching a Hebrew-phrased concept in a prayer or
blessing — this is best done in English prior to the start of the HTM lesson).
Really, most lessons can be taught 100% in Hebrew.

e Use authentic props (the “real thing”) as much as possible. These might
be ritual objects (a lulav, a hanukkiyah), items in the room (chair, book,
pencil), or anything else that can be held or pointed to. If it is hard to find a
hands-on prop, feel free to print pictures. You might:

= Place photos of HTM words
around the room, perhaps with
the Hebrew words typed on
them.
Before you search for photos,
check each unit’s tab on
HebrewThroughMovement.org
to see if photos already exist.
These Sukkot pictures may be G il
downloaded and printed from g
the tab “Holidays” >> “Sukkot.” 20 i MK

= Move to a location in the building that matches the vocabulary. For
example, a class that is learning about items in the synagogue
would ideally have their lesson in that space. If that is impossible to
schedule, ritual items could be brought to class (a Torah scroll,
tallit, siddur) OR photos placed around the room.
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3) Set a playful and safe tone in the classroom. HTM teachers:
e Explain in English before the first lesson:?
= What you will do — for example, “| will speak in Hebrew and show
you what the word means.”
= What learners will do - “You should watch me, listen to me, and
show me you understand what | just said. If | say ‘jump’ in Hebrew,
then you jump when you hear that word.”
=  What they will not do — “Do not repeat the Hebrew aloud,; just follow
the command | give you.”
Tell them that it is okay to look to other children if they cannot remember
what to do. Emphasize that learning Hebrew will be fun!
e Smile, laugh and be upbeat.
e Use unexpected commands, as appropriate (“Put the paper under the
door” or “Sit under the table”).
e Do not make a child feel badly if they make a mistake.
e Shift immediately to English if a safety issue arises. Otherwise, stay in
Hebrew.

4) Follow a three-part learning progression. HTM teachers:
e Review words children already know. Where possible, offer new (and fun)
commands they might not have heard before.
= For example, if children learned the Hebrew word for “book” in an
earlier lesson, in the review segment have two children each place
a book by the window and then have everyone jump over to one of
the books.
e Introduce three new terms, either verb-commands, nouns or adjectives.
= Teach/model new vocabulary in sets of three.
e Too many new words may be hard to remember.
e Too few items do not help learners to think (i.e., with only
two choices, the response can only be one or the other).
= Introduce each word one at a time, with at least three examples.
For example
e Say XD2 and point to a student’s chair. Repeat X5 and
point to the teacher’s chair. Repeat X2 and point to a photo
of a rocking chair. Do not add extra words — say X2 and not
N©D Y.
e Say 0n. To illustrate the adverb you might: run quickly;
show a photo of a horse running quickly; and/or show a
photo of a rowboat and a speed boat (point to the boat that
is moving quickly).
= Repeat the three words just learned, but mix up their order. Point to
the objects/illustrations OR actively demonstrate their meaning.
This should take only a minute or so.

% More information on introducing HTM to learners (as well as parents and other teachers) is found in this easy-to-
follow presentation: https://tinyurl.com/Explaining-HTM

10
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Integrate old and new learning. Create commands for children to follow
that mix new vocabulary with the words children already know. Generally,
this section takes the most time in a lesson. Begin by modeling a few
integrated commands and then expand to a few students joining WITH
you before involving larger groups or the entire class. As children get more
comfortable with the vocabulary, give commands but let the children move
without you offering movement clues (see #6, below).

5) Direct 2-3 commands to small numbers of learners and then to the entire

group. HTM teachers:

Never ask a child to follow a command alone.
= HTMis social learning. Always ask two or more children to
participate at a time; children need to feel comfortable looking at
another learner if they forget what to do.
= This also allows some children to simply observe the actions of
others, rather than be “on” the entire time.
Rotate small groups of learners so that each is “up” for about a minute.
This keeps all children engaged by moving or watching and listening.

6) Check comprehension/understanding by observing student actions and

language. HTM teachers:

Introduce new vocabulary when approximately 2/3 of the learners show
they understand words previously taught.

Give commands without moving/demonstrating as much as possible
during a lesson’s review/warm-up (part one) and integration segment (part
three). This breaks students’ dependence on the teacher and helps them
gain confidence. [Yes, it's perfectly fine for students to watch each other.]
It also allows the teacher to identify students who are doing well, as well
as those who need extra support.

7) Do not ask children to speak or respond verbally until after a minimum of 10

hours of HTM learning. HTM teachers:

Do not ask children to repeat the Hebrew words you speak during a
lesson.
= Students should listen and

respond physically, not orally.
A 2023 study notes that
when a person repeats a
word immediately after
hearing it, the brain’s
resources are shifted to
speaking, rather than
remembering the word*.
Besides mimicking the

4 “Repeating New Words Out Loud Isn’t Always the Best Way to Learn Them,”
https://neurosciencenews.com/language-learning-repetition-22294/

11
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passive learning process known as “acquisition,” we want our
children to remember the HTM words, not be distracted by
speaking.
= Also, when many people are talking, learners cannot hear
vocabulary pronounced clearly and accurately.
e Listen for clues that students are ready to offer commands.
= Children will voluntarily and naturally begin to use speech, perhaps
in class or in the halls before school begins.
= Another clue may be that parents report that children are using
Hebrew at home.
¢ Invite children that show readiness to reverse roles with you, the teacher.
They may offer a few commands during the last part of the lesson. [See
page 46, below, for more information about “role reversal.”]

8) Receive all children’s responses with enthusiasm. HTM teachers:
e Use words of encouragement, like:

Nice AN}
Excellent PIND
Very good TND 20
Very nice TN N
Well done 79221 92
Terrific 1220
Wonderful n2yn
Applaud D93 NINN? (clap together!)
e Model/demonstrate a correct command when children are uncertain what
to do.

9) Encourage children to support one another. Hebrew Through Movement is a
social learning activity, one that is cooperative, not competitive.

10) Encourage others to reinforce Hebrew Through Movement learning. When a
teen assistant or another adult teacher participates in Hebrew Through
Movement lessons with their students, they eventually gain enough language
background to give HTM commands themselves. For example, if the group
needs to move to tfillah, the teen assistant may ask learners to stand up and
walk to the door. Clergy, educators and other adults can powerfully reinforce
student learning by using HTM commands in assemblies or other settings, and
reinforcing the Hebrew (not Yiddish) words for latkes, graggers, and more.

For ideas on how to explain and gain the help of others in your classroom or
building, go to the homepage of HebrewThroughMovement.org and find the short
slide deck in the section, “Explain HTM to Others before You Begin Teaching.”

... about using Hebrew Through Movement over multiple years
Jewish educational programs can successfully use HTM for six years or more
with their learners, between preschool and sixth grade. The key is to use words

12
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from the Foundational Language Unit to introduce vocabulary of the holidays,
prayers/blessings, and to reinforce decoding/reading.

The Foundational Language Unit® introduces the students to the Hebrew
Through Movement method and provides the vocabulary that enables
them to move about and interact with objects (point to, pick up, etc.). At a
more advanced level, the Foundational Unit furthers children’s abilities to
perform classroom tasks in Hebrew. Groups of learners new to HTM
always beqin with Foundational Level 1 and progress through at least five
foundational levels before branching off into thematic vocabulary
(Holidays, prayers, etc.). No matter the age or experience level of the
learners, teachers consistently review Foundational Unit vocabulary.
vocabulary. Teachers should check the note at the %
top of each of the Holiday units to see whether

children will need to have completed Foundational nom | vy
Level 5 or Level 6 to successfully engage with that

holiday’s vocabulary. 5 N \?

The Prayer Unit® offers avenues for Hebrew
Through Movement to enhance student R | R
understanding of Hebrew prayers, blessings and

rituals. Curriculum for specific prayers and blessings is available for free
and immediate download from this webpage:
http://www.hebrewthroughmovement.org/prayers--blessings.html

The Holiday® and Synagogue’ Units introduce
and reinforce ritual objects, concepts and other

The Print-Literacy Strand® offers a variety of ways to use HTM to
reinforce decoding or reading skills. Before being introduced to print-
literacy, students should have learned (or are currently learning) to decode
Hebrew. They should also have completed through Foundational Level 3.
Those who have completed through Foundational Level 5, as well as
many of the holiday, synagogue and prayer lessons, will have more to
work with.

HTM may also be used to teach/reinforce Jewish Life Vocabulary (JLV),° one of
the elements of #OnwardHebrew.!!

5 Beginning on page 25

6 Beginning on page 65

7 Beginning on page 149

8 Beginning on page 159. HTM curriculum that supports teaching the Sh’ma and its blessings, the Amidah, and a few
other prayers are available for easy and free download from http://www.hebrewthroughmovement.org/prayers--
blessings.html or http://JECC-jPrayer.weebly.com (both sites have the same materials).

9 Beginning on page 165
10 hitps://www.onwardhebrew.org/jewish-life-vocabulary.html

11 http://OnwardHebrew.org

13


http://www.hebrewthroughmovement.org/prayers--blessings.html
http://www.hebrewthroughmovement.org/prayers--blessings.html
http://www.hebrewthroughmovement.org/prayers--blessings.html
http://jecc-jprayer.weebly.com/
https://www.onwardhebrew.org/jewish-life-vocabulary.html
http://onwardhebrew.org/

Jewish Education Center of
Cleveland

As noted, Hebrew Through Movement is used successfully from early childhood
through Grade Six and even beyond. A normative sequence in part-time Jewish
educational settings divided by grade levels is:

e Kindergarten (or the first year that HTM is introduced in an educational
program) — Introduce the first five or six Foundational Units and then work
with any of the holidays that come later in the year.

e First Grade — Review Foundational Units previously covered and decide
which others to introduce this year. When ready, introduce one or more of
the “options” offered in any of the Holiday Units. Integrate Jewish Life
Vocabulary (JLV), as appropriate.

e Second Grade — Review Foundational Units previously covered and
introduce any others desired. Review previously taught Holiday “options”
and introduce new ones. Some programs complete all of the Holiday
segments in this grade. Integrate JLV, as appropriate.

e Third Grade (or whichever year that blessings and prayers are introduced)
- Review Foundational and Holiday Units, introduce the Synagogue Unit,
and choose select prayers/blessings.* Integrate JLV, as appropriate.

e Fourth Grade — Review all previous learning and introduce Sh’ma and its
Blessings (or whatever prayers/blessings are focused on this year).* JLV.

e Fifth Grade — Review all previous learning and introduce the Amidah (or
whatever prayers/blessings are focused on this year).* JLV.

e Sixth Grade — Review all previous learning and introduce whatever
prayers/blessings are focused on this year.'? JLV, as appropriate.

As noted on the previous page, the Print-Literacy Strand may be introduced at
any time after Foundational Level 3 and after children have learned (or are
learning) the Alef-Bet.

Early childhood programs often start with Foundational
Units and then branch out to holidays, as well other
vocabulary appropriate to the setting — food, clothing,
names for the room’s learning centers, etc. For supports
in planning some of these other areas, check the HTM
Camp Curriculum Guide that is available as a free
download on the homepage of
HebrewThroughMovement.org; it has units on food,
clothing and locations.

An education program may certainly use the Foundational vocabulary to teach
any other Hebrew one desires — for example a song, locations in the synagogue,
ritual objects, and as mentioned, Jewish Life Vocabulary.

Students who enter an educational program beyond the first year(s) that HTM is
introduced, catch up quite easily when teachers assure them that they may look

12 Note that the JEC has integrated HTM for the Torah blessings in the curriculum guide found here:
http://www.jeccmarketplace.com/torah-blessings/ (free download).

14
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to any other child in the room to gain the meaning of a word or command they
don’t understand or remember.

... about planning HTM scripts/lessons
A teacher who plans their HTM lesson in advance teaches with more confidence

since all props are anticipated and gathered (no more: “oops, | forgot to get

____ "), the learning sequence can be better streamlined (no more: “ugh, | should

have reviewed a different word at the beginning”), and no stumbling in the middle

of the lesson to create commands or to find ways to keep children on their toes

and having fun.

Planning an HTM lesson involves several steps:

Choosing three new words to teach.

Considering which actions or props would best illustrate each new word.

Deciding what words reviewed at the beginning could help with the new
vocabulary (for example, the word ©>7102 might be useful to review if
teaching the word 199, but the word ny)7 would be a better choice if
teaching NINN).

Brainstorming commands one might use throughout the session.

HTM offers several supports for script planning:

A very helpful three-page script planning worksheet sheet is found on
pages 179-184 of this guide. A version you may download and print is

here: https://tinyurl.com/HTM-
scriptworksheet (yes, click on “make a
copy”). Step-by-step, it takes a teacher
through the planning process noted
above. Want extra help? View this eight-
minute video that explains how to use the
worksheet: = [
https://youtu.be/EWqvGRS7ECI.
Module Eight in the online seminar is
devoted specifically to planning one’s
The curriculum guide includes sample R
scripts for most of the Foundational Levels

SCRIPT PLANNING WORKSHEET

and for all of the Holiday Units. The
prayer/blessing lessons offer suggestions

of how to introduce and reinforce each word.

A number of additional scripts have been linked to the homepage of
HebrewThroughMovement.org. They may easily be found in the “Script
Writing Worksheet” section of that page.

... about arranging the learning space
Students should sit in a semi-circle either on a carpet or on comfortable-enough

chairs so they can see the teacher and each other. They should be able to get

15
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up and move about easily. The teacher sits center-front with a table or shelf for
props nearby, and a board or easel for pictures. For a slide show that explains
how to set up a classroom use this link: http://tinyurl.com/gkscrzm.

If the learning space does not lend itself to this
set-up, search out another location in your
building that better supports Hebrew Through
Movement. Members of the “Hebrew Moves Me!”
Facebook group are happy to offer ideas for
making the best use of one’s space — feel free to
post the question or search for a past thread on
this topic.

... about getting and making learning objects/props

Wherever possible teachers use multiple examples of authentic objects — more
than one hanukkiyah or m’zuzzah will help children identify the specific meaning
of a word (i.e., “all of these are examples of this word, hanukkiyah”) as compared
to one particular item.

| was recently reminded of the reason why three different props should be
used whenever introducing new vocabulary. | was introducing the word IN.
First | pointed to my left ear, then my right ear, and, finally, the ear on a teddy
bear. After the lesson, one of my students said, "When you first taught us the
word for ear, | was confused. | didn't know if you meant ear or earring. But
when you showed us the teddy bear's ear, | knew you meant ear because
the bear didn't have an earring." As is often the case, my best feedback
comes from my students.

Facebook posting by Linda Duke

HTM Master Teacher

Photographs may be used when an actual object is hard to obtain, or a concept
would benefit by several illustrations. These are provided for a number of Holiday
Units (check the HebrewThroughMovement.org website) and most of the
blessing/prayer units (check lessons posted here
http://www.hebrewthroughmovement.org/prayers--blessings.html or here
http://JECC-jPrayer.weebly.com; both websites have the same materials
available for free and immediate download).

Food may be a very useful prop, never mind
that eating helps bond memory. After
learning words like hallah, or I'vivot, offer
students an opportunity to eat these foods.

Teachers should have a supply of props in
their rooms for quick and easy access. These
may be grouped by unit (in boxes or bags), or
placed together in a large bin or box. Props
may be donated (especially real ritual objects)
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or purchased. One school using Hebrew Through Movement to teach Hebrew for
a number of years gathered the following:*®
e Jewish holiday wooden sets from Kid Kraft

To get price comparisons SEARCH: Jewish holiday wooden sets

e Plush Judaica objects like hallah, lulav, etrog, and Torah
To get price comparisons SEARCH: Jewish plush toys

e Judaica ritual objects bought at after-season retail sales or local garage
sales

e Jewish-themed posters and matzah paper available from the JEC’s
Teacher Center (http://JECCMarketplace.com)

e S'vivonim (dreidels) from Israel as well as the United States

e Different kinds of candles (Shabbat, birthday, havdallah, Hanukkah,
scented, etc.)

e Crayons, fruit, balloons and other
items in assorted colors

e Plastic replicas of different types of
bread (helpful for representing
hametz). To get price comparisons
SEARCH: toy bread set

e Photographs of props and ritual
items when authentic ones are not available

A list of specific props for each learning unit, developed by Temple Isaiah,
Lafayette, CA, may be found at the bottom of this page:
http://www.hebrewthroughmovement.org/background.html. In addition, Teacher
Tip videos on attaining and organizing props are found at the top of this
webpage: http://www.hebrewthroughmovement.org/teacher-tips.html. HTM
teachers who do not have their own teaching space/classroom often use
wheeled containers, pushcarts or schlep bags to bring their supplies to students.

... about flashcards (not!)
Babies learn language through listening, responding physically and eventually
speaking. Reading occurs at a much later stage. HTM, as a language acquisition
model, does not encourage the use of Hebrew flash/word cards in the first few
years of the program.

13 With thanks to Gloria Grischkan, The Temple — Tifereth Israel (Cleveland, OH), for assembling this list.
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However, as noted in the Print-Literacy Strand (pages 165-178), there are a
number of ways that Hebrew decoding and/or Hebrew reading (where the printed
word has meaning to the reader) may be integrated into the learning process at a
later stage.

Yes, some older learners do better when seeing print as part of their language
learning process. That said, HTM is designed to be mostly aural and kinesthetic.
The word cards on the http://HebrewThroughMovement.org Foundational
Language and Holiday Unit webpages were provided to support print literacy at a
later stage of learning. In addition, there are picture cards with Hebrew words for
posting in the room, though not for use as flashcards. Search
http://JECCMarketplace.com for Hebrew Through Movement picture cards.

... about tracking student progress
In Hebrew Through Movement, informal assessment goes hand-in-hand with
teaching. The teacher constantly monitors the group in order to know when to
add new vocabulary or grammatical patterns. It is helpful for a person (a teen
assistant, other teacher, or friendly supervisor) to unobtrusively observe classes
to see how the students are responding to the commands. HTM is no longer
suggesting that actual checklists be used; just observe and maybe take a few
notes.

A chart titled, “Words Learned this Year,” is found on page189 of this guide. It
offers a helpful way to track specific learning from group-to-group and year-to-
year. Teachers should use it for themselves and then share it with their students’
next year’s teacher.

While one may assess student learning based on the amount of vocabulary
learned, Hebrew Through Movement progresses to increasingly complex
language beyond individual words. Achievement will vary with different groups of
students and hours of instruction. Note that HTM learning flows between all these
phases; for example, a teacher may work with elements of Phase 1 at the same
time they are using elements from Phase 2.

Phase 1
The students will be able to:
e Follow single commands.

e Follow two commands.

e Interact with objects.

e React correctly to some holiday and synagogue-based vocabulary.

e Reverse roles with the teacher and begin to offer commands of their own.
Phase 2

The students will be able to:
¢ Follow more complex commands.
¢ Integrate holiday and classroom themes with HTM action commands.
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e Respond 2 (thumbs up) and N> (thumbs down) to simple questions or
commands.

e Speak sentences that the teacher did not teach or previously use'4.

e Integrate Jewish Life Vocabulary with HTM commands (optional).

Phase 3 and beyond

The students will be able to:

e Extend all of the above, with the addition of print-literacy activities.
Follow more complex chains of commands.

Expand role reversal.
Use their Hebrew Through Movement Hebrew knowledge to better
understand Jewish prayers and ritual.

Respond to commands that include masculine and feminine adjectives.

In a part-time educational setting, Phases 1 and 2 will generally (but not always)

be accomplished during the years a child is in kindergarten through second

grade; children who enter later into the program will pick up on these just fine.

Phase 3 assumes that Hebrew Through Movement Progress
students are introduced to the Teacher  Group of Students Year
recitation and meaning of Novice | Emerging | Proficient

Phase 1 The students are able to:

Hebrew prayers/blessings. «_Follow single commands

Follow two commands

.
+ Interact with objects
+ React correctly to some holiday and

A form is available on page

synagogue-based vocabulary

191 of this curriculum gUide to » Reverse roles with the teacher and begin
help chart student progress fo offer commands of their own
through these th ree phases Phase 2 The students are able to:
+ _Follow more complex commands
over the course of the year. « Integrate holiday and classroom themes
.. . . with HTM commands
A mini-version is here >>> * Respond )2 (thumbs up) and N7 (thumbs

down) to simple questions or commands

+ Offer some new responses when giving

After charting the progress of commands* ___ :

+ Integrate Jewish Life Vocabulary with
current StUdentS, share the Through Movement commands {optional)
Completed form Wlth neXt Phase 3 and beyond The students are able to:

) + Extend all of the above, with the addition
year S teaCher U and Start a of print literacy activities
new form for your new « Follow more complex chains of
commands
students. » Respond to commands that include

masculine and feminine adjectives

+ Expand role reversal

+ Use their Hebrew Through Movement
knowledge of Hebrew to better
understand Jewish prayers and rituals

14 When students internalize language patterns, they will say things the teacher never said or taught

previously. For example, in this video, a boy offers what he thinks is the plural of the word hallah:
http://tinyurl.com/m7w7f5n
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What Directors Need to Know

... about group size
The best HTM learning happens with up to 15 learners; group dynamics are
more manageable at this size. However, there are programs that have larger
class sizes. Directors and teachers who have more than 15 students should be
alert to the challenges that might arise.

... about teacher background
The most ideal Hebrew Through Movement teachers are fluent speakers BUT
one doesn’t need to be a native Hebrew speaker to teach HTM well. Some
modern Hebrew background —in one’s past as a day school or college student,
or as an adult learner — is sufficient because in HTM lessons the language is
controlled and well-planned in advance. However, teachers do need to:

read Hebrew comfortably enough to access the curriculum guide

understand and use basic Hebrew vocabulary

write or type their learning scripts

be committed to teaching in Hebrew 99% of the time.

Teachers without a Hebrew language background will find it difficult to plan
scripts and teach comfortably. However, for those who need a boost,
“‘HTM Shalom Ivrit” introduces vocabulary and A

S 3 L 1
grammatical patterns to non-fluent teachers = ,"‘ i "@
using an approach similar to that of Hebrew : @ > ‘ %
Through Movement. Teachers hear Hebrew, e
match vocabulary with pictures and actions, learn M2y 0%y

kinesthetically, and are encouraged to practice
giving commands aloud. The order of the
sessions follows that of HTM's Foundational
Units. This is a free, asynchronous program
linked from the homepage of HebrewThroughMovement.org and found here:
https://www.hebrewthroughmovement.org/htm-shalom-ivrit.html.

FOUNDATIONAL LEVEL ONE

Note that there are very few translations accompanying the curriculum guide’s
vocabulary lists. However, there are a number of supports on the
HebrewThroughMovement.org website for those with less-than-fluent Hebrew
background:
e On the left side of each webpage for the Foundational and Holiday Units is
a short video that pronounces and translates each of the vocabulary
words.
e On the right side of each webpage is a short video that explains special
grammatical points.

... about use of teachers
Two different models are employed across the country:
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e Some programs hire classroom teachers who commit to devoting 15ish
minutes to HTM during each learning session. Classroom-based HTM
teachers do well in this role when their Hebrew background is
sophisticated enough to handle HTM and they are committed to teaching it
on a consistent basis. When either premise is not true, classroom
teachers “forget” to teach Hebrew Through Movement regularly and thus
the benefits are lost.

e Many educational programs hire Hebrew Through Movement specialists,
I.e., teachers with Hebrew background and excitement for working with
this model. When specialists arrive in another teacher’s classroom, or
when students are scheduled to come to them, they are consistently able
to build learning from one session to another.

... about staff training and development

Formal training and ongoing support ensure success of Hebrew Through
Movement teachers. The JEC’s online seminar coupled with three levels of
teacher certification, regular teacher meetings and supervisor observations using
the teaching rubric will all help HTM teachers grow professionally.

In addition, others assigned to sit in on the HTM lessons (Judaic teachers, teen
assistants, etc.) need background before the

year starts. Support is offered in the section,

“Explain HTM to Others before You Begin

Teaching” on the homepage of I
HebrewThroughMovement.org; click on this

image on that webpage >>>>>

The Jewish Education Center of Cleveland has developed a 10 module online
seminar available 24/7. The asynchronous online seminar takes approximately
10 total hours of learning and may be completed individually (even in one’s
pajamas in the middle of the night), or with learning partners or small groups. The
seminar is fast, it’s efficient, and teachers with the training are more successful
developing lessons and teaching them, compared to those who “wing it.” Ideally,
new teachers should complete through Module 9 prior to teaching HTM for the
first time; the final module (which prepares teachers to submit a video of their
teaching) may be completed after they have some teaching experience. More
information is under the “Online Seminar” tab on HebrewThroughMovement.org.

Recognizing that supports are helpful to teachers taking on new skills, the JEC
offers a no charge director/supervisor slot in the online HTM seminar when an
educational program enrolls three teachers or more between June of one year
through May of the next. More information is available on the registration page of
the HebrewThroughMovement.org website.

There are three levels of teacher certification — seminar completion, teacher
certification and master teacher. Information on all three are available from the
homepage of HebrewThroughMovement.org and pages 196-197 of this guide.
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Certification is based on the HTM teaching rubric found at the end of this
curriculum guide and granted by the online seminar facilitators at no additional
charge to the participant. Note that application for certification is not “pass/fail” —
it can take more than one recording of a lesson for a teacher to demonstrate the
required elements for each level. The facilitators offer feedback to support
improved teaching.

A number of communities and
educational programs offer
communities of practice for Hebrew
Through Movement teachers, creating
an opportunity for staff to share
successes, challenges and supports to
each other. The benefit of this
professional development model is that
teachers working with other teachers

. quickly become more sophisticated

- - '/ . users of HTM.

Finally, a relatively active Facebook group offers teachers and directors an
opportunity to celebrate successes, to post questions and respond to those of
others. The group loves seeing photos and videos from HTM classrooms,
however, the person posting needs to attain parental permission for Facebook on
behalf of any children in view. On Facebook search for “Hebrew Moves Me!”

... about teacher supervision and formative assessment

It can take a number of years for teachers to integrate into their teaching all of
the HTM learning principles, above. There is a lot to remember and do.

To support teacher growth, a rubric based on HTM’s central learning principles
was developed. A copy of the rubric is found on pages 193-195 at the end of this
guide and here: https://tinyurl.com/HTM-teaching-rubric. It may also be
downloaded as either a PDF or Word Doc from the homepage of
HebrewThroughMovement.org.

The rubric is scored using a very informal rating system called: roses, buds and
thorns.
e Roses are identifiable actions or practices that a teacher does really well.
e Buds are identifiable actions or practices that are just beginning to take
shape.
e Thorns are identifiable actions or practices that need improvement.

A few notes about using the rubric:
e Itis helpful if, in advance of a lesson observation, a goal is identified by
the teacher, whether independently or with whomever might be
observing.
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o This could be a principle in the rubric that the teacher wishes to
work on (for example, standing still after saying a command that
children already know).

Or,

o The goal could be unit-specific, for instance to make a connection
between the Hebrew command N292 N2Y? and the ending of the
blessing for sitting/dwelling in a sukkah N2p2a 2v»7.

e An observer (another teacher or a supervisor) should highlight
actions/practices seen (or not seen) during the lesson.

e The bud column is for handwritten notes on practices that could be
nurtured into roses.

e Aricher conversation will develop if the teacher self-assesses the lesson
on another copy of the form before meeting with the observer.

Enjoy all that Hebrew Through Movement brings
to your learners and educational program!
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Pages in thdirst part of the Foundational LanguagUnit have been
designed talie flat (i.e., lessons begin on the left side of the page and
continue to the right), allowing for easier reading of the language
progression and teaching ideas.

REMINDER: Those with minimal Hebrew language background are
encouraged to Sharipdmtlev r"iHT'M Ise s s on
teaching.This resourcentroduces o8 fu LN

Foundational Unit vocabulary in a ) ‘ y Y =

very active way. The program can be, i )
accessed from the home pagof 73y O1Y
HebrewThroughMovement.or@r
directly with this link: St

presents:

https://www.hebrewthroughmovement.org/htm -shalomivrit.nhtml
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INTRODUCTION

The Foundational Language Unit lays the groundwork for
all other Hebrew Through Movement units. It introduces
students to the Hebrew Through Movement approach and
provides the vocabulary that enables students to move
about and interact with props (objects) and/or pictures. “.
The Foundational Unit can be introduced at any age level
from early childhood on.

GETTING STARTED

Begin by introducing Hebrew Through Movement to your learners. Have them sit in a
semi-circle around you. In English, tell them that they are going to learn Hebrew by
hearing Hebrew, watching to see what the words mean, and then following along.
Explain that their job is to listen to what you say (point to your ears), to watch what you
do (point to your eyes), and then when they are asked, to do what you say (point to the
students). Tell them that they are not to repeat the Hebrew aloud after you talk; they
should simply do what the Hebrew tells them. Emphasize that this is going to be a fun
and easy way to learn Hebrew! Then, move into your lesson using only Hebrew.

At the beginning of the first few sessions invite two students to come forward, one to sit

on either side of you. These two children will be the first to do the actions with you. With

pantomime, remind the students to listen to what you say and watch what you do.

e State the command and then show what you want the learners to do (this is called
“‘modeling” or demonstrating a command).

e State the command again and, through hand gestures, invite the students sitting
next to you to do the action with you.

After several times of the two students performing the command with you, change your
pattern — offer a command and stand still. Use this time to see if the children are
understanding the Hebrew — can they do the action without seeing your action? If they
are hesitant, repeat the command and demonstrate the action for students who need
your visual cue. Repeat this process with 1-2 other pairs of children, then with larger
groups within the class, and then with the entire class. When approximately 2/3 (two-
thirds, 67%) of the children perform the command without waiting to see what someone
else is doing, they are ready to be introduced to new vocabulary.

When introducing new vocabulary, do so in sets of three terms. A “set” is a coherent
unit of teaching.
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Level 1

On the first level, teachers give simple commands consisting of one verb per action.

Verbs Nouns | Adjectives Adverbs Misc.

1t segment D%‘P? R LT LT TT T O CF O PR R SRR .
navy | : Note thatall vocabulary in the Foundational and :

: Holiday units are pronounced and translated

2"d segment 379 | i online. As an example, for Level 1 click the video
MYYY | & on the left side of this page:

vy : http://www.hebrewthroughmovement.org/level-1.html
: In addition, on the right side of the same

34 segment N7 webpage there is a video explaining grammatical
AMPNY | issues that confuse some teachers. :
mannnaan L rersrrrrrrnrna mressssnnnnnnnnd

While the HTM model calls for three new words to be introduced at a time, the small
number of words in this first level will make that impossible. In this first teaching
session, you might have time to introduce all five words from both the 15t and 2"
segments (one right after the other). Or, you could include n2%2 and I8y with the 1%
segment, meaning that four words are taught together. Then, X772 may be taught along
with X197 and 2299107 the next time students meet, so three words are introduced.
These kinds of teaching decisions are up to you.

Sample scripts for Level 1:

15t Segment
(there is no review)

Invite two students to sit on either side of you. Show them that you want them to listen
(point to your ears) and watch (point to your eyes).

Say DI and stand up.
Say n2Y?2 and sit down.
Repeat each of these commands two times, while modeling/demonstrating.

Repeat the words while pointing to the children so they
~ know to do the actions with you.

| Repeat these words without demonstrating the action; wait
. to see if the children follow the actions, independently.

Offer these commands to the entire group and gesture
(point) to everyone so they know to do the actions.
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2"d Segment

Invite two different students to sit on either side of you.
Say D7 and get up.

Say N277 and begin to walk. Repeat n2%2 a few times as you walk.

Some of the earlier HTM videos show teachers repeating commands over and over and over again. This
is not necessary. The first time, say the word three times. After that, when a command is given, one or
two repeats is usually enough.

Say 718y2 and stop walking.
Repeat N2%7 and 7118y as you model the actions two times.

Gesture to the two children sitting by your side and say 0¥p9 ——» N0 ——»
9i8y2. Do the actions with the students.

After doing this twice, give the command but wait to see if the students begin to move
before you do.

Select 1-2 different groups of children to follow these commands. Then, have the entire
group follow the commands.

*k%

Indicate with gestures that you are going to do something new. Point to your ears
(signaling “listen”) and point to your eyes (signaling “watch”).

Say ™p? and get up.

Say X172 and begin to run.

Say 718Y2 and stop running.

Say DIpY — X117 ——7i8yYY and do the actions with the students.

Repeat these words without modeling and wait to see if the children do the actions
without you. When they do well, offer a word of praise like 2y0.

Select 1-2 different groups of children to follow these commands. Then, have the entire
class follow the commands.

When most children are following the commands without modeling by you, call on
children in groups of two or three to follow the commands. Have the children return to
their seats by way of commands. For example: “Annie, Michael, and Jane: 0p2 —

n2Y2 — (point to their seats) N1vY2.”

End by saying 20 and doing a thumbs-up gesture and/or clap.
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39 Segment

By now, you should have an idea of how to
introduce new commands.

For this session, begin with a review/warm-up.

Then, introduce **\19p% and 221YnY based on
the teaching sample in the first two segments.

Finally, integrate the new words with the ones
your learners already know. Remember to work
with the vocabulary in many different
combinations so that they are internalized by the
students — this is a key to success in Hebrew
Through Movement.

Don’t forget to end the session by saying 210 and doing a thumbs-up gesture. Feel free
to clap, as well

LEVEL 1 MODEL LESSON, WITH FEEDBACK
For a video of a novice teacher introducing Level 1 (with supervisor
feedback), see: http://www.hebrewthroughmovement.org/level-1.html

Pacing of lessons is always a challenge. Remember to add more vocabulary after
2/3 (two-thirds) of the students demonstrate understanding of words they are learning.
It will generally take two to four sessions to move through each level.

e Don’t expect perfection from your students.
e Don’t rush, but also don’t stay stuck “forever.”

If you feel students are not catching a particular level or learning segment for a
couple of weeks, move on by introducing new vocabulary. Later, re-introduce the
words students didn’t learn OR just keep reviewing them. Hebrew Through Movement
is supposed to be fun and energizing — keep it so!

15 Among HTM users there is an eternal debate about this word being pronounced ‘{19?? or ‘{19??. An
explanation is provided in this video: http://tinyurl.com/krnaw69 (also found on the Teacher Video Tips
page of the HTM website). The JEC has chosen to pronounce the word with a Pay, but teachers may
make their own decision as long as there is consistency in an educational program.

30


http://www.hebrewthroughmovement.org/level-1.html
http://tinyurl.com/krnaw69

Jewish Education Center of
Cleveland

31



Jewish Education Center of

Cleveland

Level 2

Level 2 introduces some adverbs to allow teachers to modify actions (fast, slow, in
place), as well as a few nouns to make it possible to move students into groups.

New vocabulary throughout this manual is introduced in bold letters.

choose) as well, depending on numbers. While
sample HTM videos may still refer to boys and girls,

Verbs Nouns Adjectives | Adverbs Misc.
15t segment DIPY
nay2
n222
Ny
2
X192
2291007
oNy
R
0Ypna
2" segment ® Previous editions introduced D)2 and N2 in this
oMo E lesson. With increased societal gender sensitivity, we
D b Fanyarch with Hebren leers and rfeed 1 20
‘a ﬂg":?* ’; )ulﬂ&:p or 2 N3 There could be groups
k labeled ) and a T (or any other Hebrew letters you

This kind of chart offers
many teaching OPTIONS.
Choose what works for you!

we are moving forward with “k 'vutzah,” instead of
aender labels.

15t Segment

\

Word to be
introduced

Options for illustrating the word.Consider objects, actions, photos, etc.

oNY

)
Move really, really slowly.

Use a tambourine to mark the pace while walking slowly.
Get a picture of a turtle, or find a toy turtle. Slowly move your prop showing
that a turtle is slow.

Move really, really fast. Then switch to moving slowly and say V7. Repeat
the difference between fast and slow.

Use a tambourine to mark the pace while walking fast.

Get a picture of a horse, or find a toy horse. Quickly move your prop showing
that a horse moves very very fast.

oipna

Run (¥»Y) across the room. Then run in one spot while saying oip»a Y.
Repeat for other movement words like: walk, jump, spin, etc.
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1) Beqgin with a review/warm-up.

2) Introduce the new words. Say each word three times and show a different way of
illustrating the word (see ideas in the chart, on page 32). Then, integrate the words.
For example:

Say DYp? and get up.

Say n277 and begin walking.

Say 0 N2YY and begin walking fast (in an exaggerated way).
Say VXY N2YY and begin walking slowly (in an exaggerated way).
Say DIpn2a NIYY and begin walking in place.

3) Integrate the old words with the new ones. Invite children first in groups of two, then
in larger groups, to follow the commands.

Tell the children to stand, to walk, to walk fast, to walk slowly. Every now and then,
command them to stop.
10IPY
1222
00 1222
Ny
0PI N2
OND NJ72
00 1222
OND NJ72
-DWPRI 122

N2

Integrate other verbs they know (like run, spin, sit, stand up) and ask children to do the

actions fast or slowly. Some verbs can be done in place (like run and spin).
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Here are two oth

er short sample scripts to try:

#2 #1

10IPY 10D

0N 1222 1322

Nop? A0 N2

R TAR(:Ipp) OND 172

INYD INYD

.DVpPRa MY JOND 22IPDND

NDI DN 220N ANYD
1IY? 1IY?

Be sure to include words of encouragement {71221 92 ,TN)N 210,128

End the session

by saying 210 and doing thumbs-up. Feel free to clap, as well.

From the very beginning:

Keep children on their toes.

o Change the order of words.

o Offer some unexpected or unusual commands.

o Work with both small groups and the full group.

o Call children by name.
If a child or children respond incorrectly, simply
demonstrate the correct movement.
Start a set or new segment when 2/3 of the children can
respond quickly and accurately to the commands of words
already introduced.

2"d segment

Word to be Options for illustrating the word.Consider objects, actions, photos, etc.
introduced
o e Point to individual children, saying their name. Then, say 023> with your arms

open wide, meaning everyone.

¢ Inadvance, cut a photo with many people into thirds (1/3). Point to each of the

segments then put the photo together and say ©73>.
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'N N¥2P e [f children are sitting at different tables, put a large Alef on one of them. Say
'N N¥I12P when you point to those at the Alef table.

e If children are sitting on the floor, move them so they are sitting in two
groupings. Put an Alef in front of one group. Say '~ N¥2p when you point to
those in this group.

e Give half of the children a card or sticker with the letter Alef. When you ask for
'N N¥127P, help them all get together in a group. Say '8 N¥¥2p when you point to
the children with an Alef.

e Call out 4 children by name, have them stand in one area and hand one of them
an Alef. Use hand gestures to show they are all /8 N¥12p.

’a N¥p e Repeat the ideas above, but for 7a n¥12p.

1) Beqgin with a review/warm-up.

2) Introduce the new words. Say each word three times and show a different way of
illustrating the word (see ideas in the chart, above).

3) Integrate the old words with the new ones. Demonstrate some commands where you
integrate old and new words. Then, invite groups of children to follow your directions.

Call on the children in ’N N¥27 by name, pointing to the Alef that identifies them and
then give the command. For example:
NN XI9PY /X Nap Jeremy, Elana, Avraham

Call on the children in ’a N¥Y2p by name, pointing to the Bet that identifies them and
then give the command. For example:
JONY 22IM0N7 /2 DR Sarah, Ben, Samantha

Add more commands. Here are three sample scripts:

#3 #2 #1

'OIPY —0Yd .DIPY —’a NYap .DIPY - /N NP
Nap? N2 n272

NN NOPY SINYD INYD
SN0 .0ipNa 12 22IN0N7
299002 INYD NYD
Y 29 ONY 11297
29 n2YY
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Keep mixing up groups and your commands. Feel free to introduce the Hebrew
letters Gimmel and Dalet (or any others you wish) so you can divide the children into
smaller or different groupings.

Be sure to include words of encouragement - 1220 , 71290 Y2 ,TNN 210 ,INN

End the session by saying 20 and doing a thumbs-up gesture and/or clap.

LEVEL 2 MODEL LESSON
For a video of a master teacher introducing Level Two,
see: http://www.hebrewthroughmovement.org/level-2.html
Scroll down to find “Sample Lesson: Level 2.”

This video lesson, recorded many years ago, divides boys
and girls into separate groups. This is no longer good
practice. You should create your groups by calling children
by name (David, Alex, Sami) or AlefBet letters.

A FEW THOUGHTS ON WRITING SCRIPTS:
e Writing scripts is not as easy as one may think, so keep practicing!

e Use the script planning worksheet to help create each lesson (a copy is
here: https://tinyurl.com/HTM-scriptworksheet).

e Make sure you plan three parts of each lesson: a review of previously
learned terms, an introduction of new terms, and an integration of old and

new learning.

e |If your Hebrew is not strong, ask someone to check your script before you
teach. Later, it will be hard for children to unlearn words that have been
mispronounced and/or with incorrect grammar.

e Take the time to practice your script aloud before teaching it. You do not
need to memorize the commands before teaching, but you also do not
want to be reading commands to your children like a robot.

e Save your scripts for future years!
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Level 3

Level 3 introduces more nouns. In addition, some smaller words and word parts are
inserted into commands without being taught directly.

By this level you should be able to introduce new terms without having small groups of
children sitting in chairs next to you.

Verbs Nouns Adjectives Adverbs Misc.
15t segment
0P D212 VNI
nay2 "N I¥P a2
n222 ’2 %P DipRa
I8y
2
\iop9
2291007 5N
n() PYIY
]Q?ﬂw(f)) ! '-'y!
N©2(D) N
2
)
2"d segment 9(D)
()
79919(0)
12°97(0)
3rd segment M(N)
NIN()
19%89(7)

If there are multiple examples of an item in the room, use the word without the definite
article (the n). For example, if there are several chairs tell students: ND2 9N X1977.
But, if there is only one door, use the definite article (the M): N270 S X19p5.

INTRODUCING WORDS FOR WHICH YOU HAVE
A PROP OR A PICTURE:
This one-minute video shows you how!
Pay attention to (and practice) the different steps:
https://youtu.be/P6Yvd4cdO_4

Once children have learned the nouns in this lesson, simply use the words in the
miscellaneous column in context. Y¥2y N> ) P71 Thereis no need to teach them
specifically — just use them as you would in normal language. Examples:

D270 DN XI9P?
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Students need to feel successful. If you see that they are hesitant, model the correct

NIY2) NDI TN X19P7

NDID ON NIN7 PYIY

2YY N <<shake your head no” RPN DX VXY NI

action for any command. If you notice the group becoming restless, vary the pace,

change the number of active participants, and/or introduce an unexpected command.

1%t Segment

Word to be Options for illustrating the word.Consider objects, actions, photos, etc.
introduced
nb‘r e Point or touch door(s) in the learning space.
e Share photos of several interesting doors (to the sanctuary, a castle, a barn).
e Point to the door on a doll house.
11‘)?%\& e Touch/point to different desks or tables one-at-a-time when saying ]l:\'::'W)' -
touch to the teacher’s desk, as well as different children’s desks.
e Use a doll house dining room table.
e Show photos of different kinds of tables.
NP2 e Touch/point to different chair(s) including those children use, as well as the
teacher’s.
e Show photos of different chairs (work chair, throne, rocking chair).
e Show a chair from an early childhood classroom or doll house.

1) Begin with a review/warm-up.

2) Introduce the new words. Say each word three times and show a different way of

illustrating the word (see ideas in the chart, above).

3) Integrate the old words with the new ones. Model some integrated commands and

then call on a couple of children or a group, offering commands like these for each:

NDI DN X197 - Mandy, Miriam and Jon

D20 ONNI22

NP3 DN 22IPDN7

n3Y2

#2

#1
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JOND DIPY -’72 NP DT ONNM? - /N IMAP
NN NIYY DINYD

0PI NDI ON NN NI

DY N9 Sy Nioph 00 1YY
NDI IN NI NN OIPY Ruliv),
n3Y2 ON7 NIY?

End the session by using one or two of these words of encouragement:

Nice Y

Excellent VISR

Very good TND 20

Very nice TN NY?

Well done 79221 92

Terrific 1229

Wonderful nayn

Applaud D93 NINN? (clap together!)

LEVEL 3 MODEL LESSON
For a video of a master teacher introducing Level 3, see:
http://www.hebrewthroughmovement.org/level-3.html (scroll down) or
use this YouTube link: https://youtu.be/-qjZsrOCoYY
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2"d Segment

Word to be Options for illustrating the word.Consider objects, actions, photos, etc.

introduced Note: You may wish to itroduce just one of the genders, for example justn

or just. Or, f you have only one teen assistant who is fematientifying, you
might want to introduce only that noun, not both gender3he choice is yours.

N e If you are a male-identifying teacher, point to yourself.
e Invite a male-identifying teacher to come into the room when introducing this
word.

e Use photos of other male teachers, either of actual ones in the educational program
or photos found online. Make sure that there are items in the photo that show the
person’s job as teacher, rather than just a male.

e Ifthere is an age-appropriate celebrity or tv/movie character in the role of a
teacher, use a photo of them. [Example — Hagrid in Harry Potter.]

e Have some photos of male-identifying people in other professions. Show the
photo, shake your head, wag your finger “no” and say: N7 N>. After introducing
photos of male teachers and males in other professions you can show children a
thumbs up when you say N7 12 and a thumbs down when you say 1711 N>.
Thumbs up and thumbs down gives you another teaching option — you can show
learners an object or photo, give it a name and have them do a thumbs up if the
Hebrew correctly matches the item or a thumbs down if not.

NOTE: Photos may be held and shown OR posted around the room. When giving a

command to jump, run or spin to any of the people mentioned, children may move to a

real person or a posted photo.

N o If you are a female-identifying teacher, point to yourself.

e Use photos of other female-identifying teachers, either of actual ones in the
educational program or photos found online. Make sure that there are items in the
photo that show the person’s job as teacher, rather than just a female.

o If there is an age-appropriate celebrity or tv/movie character in the role of a
teacher, use a photo of them. [Example - Ms. Frizzle.]

Ditto on posting of photos around the room and using thumbs up and down.

9 e Use similar illustrations as noted for “teacher,” above.

N9 e Use similar illustrations as noted for “teacher,” above.

Possible commands for integrating old and new words in Segment 2:

17990 DN II2

THN DN 22IPONY

.D0IPR2 212IN0N7

.N2VY7 (shake your head and wag your finger: “no”) N2 .N©93 DX ONY N227
NIY2 Y2y
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17NN ON AP OIPY

.DPNR2 NN P2

INYD

HOND =00 NI .PITH ON VXD NIJY
3190 9N Xaph

o7 XoP?

Ny

12YY) NP2 SN NoYY

End the session by using one or two of these words/phrases of praise/encouragement:

Nice
Excellent
Very good
Very nice
Well done
Terrific
Wonderful
Applaud

9

VID

TND 230

™D N

TV291 92

N30

noyn

D»93 NINK? (clap together!)
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34 Segment

Word to be Options for illustrating the word.Consider objects, actions, photos, etc.
introduced
Mo e Point to or touch the whiteboard, chalkboard and/or bulletin board.
e Show photos of any of the above.
e Show a small hand-held whiteboard (the kind people put in their kitchen or
dorm room).
90 e Point to or touch any windows in the room.
e Point to or touch a window in the door (if any).
e Show photos of different kinds and sizes of windows.
nlra) e Point to or touch the floor. If there is both carpet and tile/wood, point to

both.

e Walk out of the door and point to the floor in the hall.

e Show photos of different floors. Be sure to point directly to the floor.

e Find photos of interesting floors in popular culture, like from the Harry
Potter movies.

Possible commands for integrating old and new words in Segment 3:

(Indicate they should run to a photo of a floor) .

#2 #1
.DIPT - 7a NWap DIPY /N NYIP
25 .DipRa M7

N9y SN Y1) D13 TRAD AN N2

DIPD SN \I9PY

2V MDD DN NOPY .17990 DN 72

NIY2) NP N XBPY

End the session by using words of praise.
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Level 4

For this level and all that follow, continue planning and teaching with all of the steps
outlined earlier. Increase the number of chains in a command. Try to say the
unexpected or ask children to do something that feels silly. Modify the commands
according to the children’s ability to understand and follow directions.

At this level, and beyond, the levels are not divided into segments. Continue to
introduce three new vocabulary terms at a time.

Verbs Nouns Adjectives Adverbs Misc.
DIP? D212 ONY N
nay2 N YIP nn PYRY
n222 "2 NYIap =)[p/2k} Za!
TNy n27(N) NY

A NPV(0) 2
X192 ND2(D) )
22R0NY 17(n)
(ARAAL)
Y71(0)
Nn2>770(0)
N>(N)
Yi5n()
n9x(7N)
- 2Y PP28DY* by
<IN PraNny*
w2 YN

*...0y Y28y is used when pointing to something close by
.28 Y2877 is used when pointing to something at a distance

1 As with all languages, it's important to pay
attention to the correct prepositions connected to
each Hebrew verb. Not including a preposition is
as incorrect as using the wrong one. In English,
we know to say ‘I sat on the chair” as compared
to saying “I sat at the chair.” And certainly, “| sat
chair” makes no sense to an English speaker or
reader. Hebrew needs such attention, too, so
prepositions are included with the verbs for which
it makes a difference. NOTE: The word charts in
this guide always includes the correct preposition.
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introduced

Word to be | Options for illustrating the word.Consider objects, actions, photos, etc.

them.

by This preposition is being introduced because the upcoming verb, y>a8n2, can be

followed by either 5x (pointing to/towards) or Sy (pointing “on”). Before introducing

the new verb, it will be helpful for children to hear the preposition Yy and have a sense

of its meaning. However, vocabulary choices are limited at this point when it comes

time to integrate vocabulary (one option is: y21¥0 5y N2vY).

o lllustrate by by placing different items ON other items. Say Yy as you do so, but do
not offer the Hebrew name of any items you are using unless the children know

yrasny e Use your finger and simply point to various objects.
e Show photos with people pointing.

Note that when it is time to integrate vocabulary, you will need to illustrate the
difference between

.2y Y2807 - used when pointing to something close by

..oN asnY - used when pointing to something at a distance

nyY)?

Touch various items in the room.
e Use photos that show people or animals touching something.

Be sure to include commands that will be entirely unexpected and that will provide
entertainment and humor (like directing a child to sit on the table or floor).

Also, each session, be sure to mix up the order of the groups you work with
(%,2,2 —2,8,2 —2,1,X) so that children cannot anticipate when they will be called upon,
nor feel that X always is the first group. This curriculum guide mixes things up for you,
offering sample scripts right to left on a page like this (see below).

Possible commands for integrating old and new words:

#3
DIPY — /N Dgap

170 ON YaNn?
250 Dy Yy
TR IN NP2

MY HN ONY 22IPDNY
D23 NYH7

.DipPRa X2

DY) NDD IN N2 UDY

#2

.DIPY — ) NP
-DIPRa N2
NPT 5N 229P0ND
2T DY YN
.DIPN2 NdP?

77 9y Y2y0?

11399) N2 YN OND N3y

#1
DIy —ra ngap

DD ON¥IN2
M2 Ny)
DRI opY

¥9N X a0y

NI DN OND 22VN0N)

BE>
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Because each class progresses at a different pace and children have different
strengths, script planning is now fully in your hands! YOU need to decide what will
work best with your learners.

e To help you think about which words to review and creative ways you might
introduce new vocabulary use the script planning worksheet
(https://tinyurl.com/HTM-scriptworksheet or pages 179-184 in this guide).

e Use the charts on that sheet to create your review and integrating-of-old-and-new
commands, for example:

Adverb Verb Conj. Noun Preposition Verb Who
or noun wiprepositio | or misc form (person or
n as needed group)
nmnn Ly yraxny
ann Yo7 | namn 7y yvraxn?

e OR simply write out commands on regular paper, sentence style:
DIPD DN YANDD

Foundational Level 4 — Script
An HTM community of practice used the
script planning worksheet for Level 4 and shared it.
https://tinyurl.com/HTM-level4

Teacher-Student Role Reversal
At this point, after the children have responded to several hours of commands, you
may begin to hear them spontaneously beginning to say Hebrew phrases.

When this happens, ask for volunteers to give the commands; this is called “role
reversal.” Encourage students to participate, but only call on those who volunteer.
Ask them to speak loudly. Do not show disappointment in a poorly pronounced word
or grammatically incorrect phrase. If you understand the meaning, lead the other
students in performing the command, then restate the command as it should be. Be
gentle - you want to support the student who offered the command, not embarrass
them.

Note that student speaking is not necessary for this program to work in Jewish
educational settings - but speaking does enhance recall when children are ready to
talk! You will be surprised to find that some students will offer commands in new
combinations - ones that they have not heard from you.
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Level 5
Verbs Nouns Adjectives Adverbs Misc.
DIPY npLl] ONY N
nay2 NP plA Yy
n277 ’a NI DipR2 [ZR
I8y n27(n) N5
ACRP) NAVY(N) )
X197 ND2(D) )
22IMON) R\l oy
-..2Y YIS0 ARYAlG)
LON PANDD PITR0)
ANV (=2 Al)
mM>(n)
\ala)
Ehalt)
0907 YNA 7=y
799N7 103 nnp
Iy OOYY (o)
(0222) 991
(owy)

Use the script planning worksheet to help you brainstorm what you need to review and
how you will introduce new vocabulary.

Word to be Options for illustrating the word.Consider objects, actions, photos, etc.
introduced

°’T’3? e Demonstrate this verb by lifting items up.

® Do not use photos to illustrate ©>777 because it would be difficult to tell if the
item in the picture is being lifted up or put down.

‘”‘”'ﬂ? e Demonstrate this verb by putting items down.

® Do not use photos to illustrate 77707 because it would be difficult to tell if the
item in the picture is being lifted up or put down.

o'wy e Take an item and with exaggerated movement, put it somewhere else

YNY For all these body parts:
3 e Point to the part on your body or on the body of someone else in the room. [Do
(01) P not touch another person unless you have asked them in advance.]

7‘3. T b' e Use photos that focus in on the specific body parts — whether on a person or an
(9293) 931 animal. Multiple examples will help children figure out if you are pointing to a
(0py) 1y pair of pants OR a leg, a hand OR fingers.

e Point to and name body parts on a stuffed animal or a doll.
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e Project a picture of a person on the wall and clearly point out various body parts.
At first, introduce body parts only in the singular (for example 5)7), waiting to
introduce the plural (©°2)7) during another session or later in the year.

-5y e Show an object by itself, point to it then add a second object next to it. As you
say T>-Dy do a hand motion that starts at the new object and then indicates the
first one. Your goal is to illustrate “next to.”

e Offer a command where you stand next to a student, a door, window, chair or
any other object the students know.
nnyn e Point under a table or chair.
e Place something under a table or chair.
e Show a photo of something clearly under another object (have fun with this —
perhaps a mouse under an elephant!).

Be sure to mix up the order of the groups so that children cannot anticipate when they
will be called upon. Some examples of commands to use when integrating learning for

this level:
#3
.DIPY —’a NP

ANZYN DY YN NN DY
Nullvp)

030 DY YAy

P RERDYE)

M2 ON NI DIPY

DIPD DY YN DY

ANZY SN D0 NapY

ANYD NND N1Y2

#2
.DIPY — /N NP

D270 O NJ72
1770 9y 5 Oy

22X IINY

NDI N 0 22IP0N?

NP D77
NDID NN TINY

NP0 DY NIV

#1
T DY -/ A

ST PIINY
Nop2 Xaps Napy - 07
INYD

NDI IN 7Y

219N T-5Y RPN NN DY)

2TD DN 212IN0NY

.NAYIN DY NIY?

While Hebrew Through Movement is NOT a version of “Simon Says” ("IN yivnv) it is
possible to play the game after completing one’s formal lesson. IQIN 1iyNY works

nicely after the next unit as well, where students will learn more body parts. Remember
to always use the full verb form students know from HTM (Yoan by ¥*a8n% IDIN )IvNY);

do NOT simply say yoan by o1

Next steps:

After Level 5, the students know enough vocabulary that you may introduce Shabbat 1,
Rosh Hashanah and Yom Kippur, and/or Hanukkah, if seasonally appropriate.
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Level 6
Verbs Nouns Adjectives Adverbs Misc.
DP? =Pk OND o
nay2 N ¥R gl YDy
N7 2 NP oipna 7
RNV n27(n) N
AL NV 2
\iap? vkl() )
22VR0N7 n7n(n) oy
.Y YANND n7Nn(m) -0y
LoN YNy TITR(D) nnn
ANV N2>77(0)
D77 M>(n)
N7 Mon(n)
.2y DY n9x¥IM)
D\
YN
DM\ o))
DY\ Py
3
NN NPy (o) 1 | (SO0 T
NN NNy NI | oonwis
i T 0959 | pronounced “oh”
1”9” (e.g., ohz-nayim)
vIv
999
1923

Use the script planning worksheet to help you brainstorm what you need to review and

how you will introduce new vocabulary.

Word to be Options for illustrating the word.Consider objects, actions, photos, etc.
introduced
”Di?? e Before the lesson, place a number of items around the room. Walk around and
nn? pick each up one-at-a-time saying nni7. Add some fun by overloading your

arms!
e Then, walk around the room and give objects out to the children, one item per
person. Each time say nn? while exaggerating the motion of giving.

(D20m) 1
n9
09N

For all these body parts:
e Point to the part on your body or on the body of someone else in the room. [Do
not touch another person’s body unless you have asked permission in advance.]
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e Use photos that focus on the specific body parts — whether on a person or an
animal. Multiple examples will help children figure out if you are pointing to an
ear OR an earring, mouth OR teeth.

e Point to body parts on a stuffed animal or a doll.

e Project a picture of a person on the wall and clearly point out various body parts.

At first, introduce body parts only in the singular (for example 1x), waiting to
introduce the plural (921) during another session. Note that we have chosen to

introduce only the plural for “shoulders.” Feel free to add the singular (912).

1799y These are all items that might be found in your learning space. Choose ones that work

VI for you OR add a word that represents something in your space that the children

490 interact with. You may use similar ways to introduce each of them:

man e Use a variety of actual objects, making sure that there are different kinds of each

T (for example, a variety of pencils that can be sharpened in different colors,
shapes and sizes; ditto for felt-tip markers).

e Use photos.

Some examples of commands to use when integrating learning for this level:

DY — /N ng—af,?z 219y DN Y aANDY .DIPY —’a ngafpl

ANV SN N0 NJ22 A9y DN N2

9V 1Y NP2 2Y3 K7

NP2 NN 19D DOV NI DY 11N9Y DY)

2 NNIAR DN NIIF) 119V NN OIN7 TUNIN DY 11I9YD DY T DYDY

21I9Y7) NN TN (1119yn Ny TIING ND) INFY ON 1YY

2 NNIIPT 112y NNY 90 DY 1179y0 N DY WY

NDI N NOPY .90 5y T oYY

22N0NY DN oY T oYY

INYY 1INYY

NDID T-DY NIYY NDI DY NIYY) NI DN 22IN0N)
#3
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.DIPY — ) NWap

ANZY DY 119y DOV

9D SN Yasny

IV ON YIANDD

IO DN NOPD

1930 DY DY) VIL NNR?

{1900 NN TINY ND) N9 DN NDJY
.92 NY)?

N9 NN VIV DYY

N9¥I7 Y N2YY

Foundational Level 6 — Script
An HTM community of practice used the
script planning worksheet for Level 6 and shared it.
https://tinyurl.com/HTM-level6

How about a song? Dr. Lifsa Schachter, the creator of Hebrew Through Movement,
says that while it's important to protect the three-part structure of a 15 minute HTM
lesson, we should be open to “other kinds of Hebrew” outside of that time. A great
example of this is the use of simple-enough Hebrew songs that reinforce vocabulary.

To reinforce body parts, who in your educational program could teach your children the

song 1IN N9 9N by Cantor Jeffrey Klepper?

e For full understanding, add Niyasx (fingers) to your HTM word list and if you sing

the second verse, hold up two fingers for >1nv.
e You can hear the song here: https://youtu.be/xnpeObLtZmY. Listen from the

beginning, but pay special attention to the full Hebrew version starting from 1:12.

It's possible to sing this only in Hebrew in a round and yes there is a second

verse.
e The Hebrew words are:
DY O NY 1IN N9 N
DM DY MY
o1 Ny TN 719 9N
NN YNI) T
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e If your children have learned to decode Hebrew and are taught this Hebrew
song, a teacher could give them the words in Hebrew and ask them to read. This
may be one of the first times your students can read Hebrew and understand

every word.

Next steps:
Once students learn NNP?Y and NN they generally have enough vocabulary for
all the holidays (as are seasonally appropriate),
the Synagogue Unit (page 149) and
all the prayers and blessings (posted on HebrewThroughMovement.org).
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Level 7
Verbs Nouns Adjectives | Adverbs Misc.
0P D21 OND o
nav2 "N $1p 0 PYY
n22 ER R DipRa Al
RNV n27(n) N
AL NV 2
X192 ND2(D) )
227007 n7n(n) oy
)Y )_”3.1¥TJ? NIN(n) -0y
L ON YA TITA(0D) nnn
A NY N271(N)
oMNY nIv(M)
TINY 1190(0)
LIy DY N9N¥(N)
nnp? oT\D
nnY WUNI
DM\ o))
DY\ Py
v
OO\ N
n
0an3
19y
VIV
99
I—)QD ”;8: ------------------ bbb
N 99 . !f you are teaching on Zoom,
. | = it may be hard for your
m‘_n;z : learners to differentiate the
992 | 1 colors on the screen.
YN | = Consider choosing props that
DN | - are associated with a
vy | = particular color (like a
‘”?:\*’; ‘F‘)yellow” banar_laf) OR perhaps
=% | = do not teach this lesson.

Ssssssssmammns pressssssssnnnnnnd "

Use the script planning worksheet to help you brainstorm what you need to review and
how you will introduce new vocabulary.

Word to be | Options for illustrating the word.Consider objects, actions, photos, etc.
introduced
FALaF) There are so many options for introducing colors! Just make sure that the items are
01N solidly colored and are clearly the color you are indicating (yellow should be yellow
and not gold, purple should be purple and not mauve, etc.). You could use:
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AR M e Balloons
Ny e Pieces of construction paper
omn e Hanukkah candles
M"Y e Plastic s vivonim (dreidels)
\E Y e Animals that are of a solid color
e Fabric, yarn
e Crayons
e Felt-tip markers
yaya The word y23 means “color.” The word y2y2 means “in the color ___” (for example,
2iN3 yaya. Use the phrase_ yaya when referring to the color of an object, for
example P92 yaya N93. Without the word y2¥3, you would have to match the gender
of the adjective to the gender of the noun (for example, Ny’ N93) which is a bit
advanced for children at this level to learn and use.
e To introduce this word, point to a number of colored items and simply say yay .

Some examples of commands to use when integrating learning for this level:
5% S = P17 Y2y ON YANDD - /N NP

137 Y232 1923 Y)Y - 72 NP
2N ¥asa vavL DNY - ) NP

P99 2N ¥a¥a 1i79y NNY 0019 SOV

This teacher is using mini-chairs of different colors

Want more ideas?
There are photos showing different ways teachers
introduce and reinforce colors
on the bottom of the webpage for Foundational Level 7:
https://www.hebrewthroughmovement.org/level-7.html
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Level 8
Verbs Nouns Adjectives Adverbs Misc.
0P D21 yaya ON? o
n3v2 "N N¥IP 5in2 alal’) PYIY
nJ22 BT NER) O Dipna P
RNV n27(n) (RARN ND
1Y NP(0) 2Ny 2
iapo N©2(7) oI )
12IN0NY N0 1Ny oy
7Y Y2377 minm 127 -5y
9N Y2¥09 PIT0(0) nno
LA Y2 n2770(0)
0177 n9(0)
N7 Yon(n)
nnRY DT\
nny UNY
DM\ o))
DY\ DY
1032
O\ NN
n2
D907
Yoy
vIv
990
192
NIV 1R oy
oo 2VRDD* PN
£ 19N}
nYNBY
N9
oy

*Use ...2 21127 in the contexts of both 1179y2 2117 and V¥Iv21 21M7) - the 2 takes the
meaning of “with.” Also use the 2 when writing “in the book” - 1992 21725. However,
when writing “on” something the preposition is different: N15n Y¥ 21157.

Use the script planning worksheet to help brainstorm what you need to review and how
you will introduce new vocabulary.
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Word to be Options for illustrating the word.Consider objects, actions, photos, etc.
introduced
NYIPY e Model or demonstrate the actions.
..22Y725 e Show clear photos or pictures of someone doing the action. An animal reading

would be fun, too!

)ada i These are all directional words — to the front, to the back, to the right and to the

PPN left. If teaching on Zoom, to the right and to the left may get confusing — you may
10° wish to skip these two words.
ﬂy'g,;{p e Model or demonstrate the actions by taking steps, pointing or jumping.

Note that in Hebrew, the words for “right” and “left” are slightly different from
N1 and NYNNY; they are taught in Level 10.

N9 e Point close to you or point away from you while saying the matching word.
oV
oy This word “with” is hard to demonstrate or model. It may simply be used and

students will eventually get the meaning.

Below are some examples of commands to use when integrating learning for this level.
Note that these are individual sentences, not scripts that follow a flow.

YN ND22 YWY .NRYTR N2

(point) .OY NIV DIPY (point). ND NIYY

NP DIPY - XTI INIDY

2TIP) TINIDY DY NOPY OIPY /2 NYIAP

NDI NNH DTN 19D DOYWY .OTN 1902 NIPY .OTN 19D NNPY
V2 ANDT VIVD NN DN .ANY YIND VIV DY YaAND)
P17 yaya viva anoo

172y2 1992 2NI7) INY DN N2 1I9Y D02
PR ANONI WY NN DR NNR N2
29NN ON — (point) OV XOP?

1731970 T-9Y — (point) 1D XY

ST TN TR NI27 LT DY

NIPY ND 1990 DY 1IN OOYY

57



Jewish Education Center of
Cleveland

Level 9
Verbs Nouns Adjectives Adverbs Misc.
DP? D21 yaya OND N
N3y n¥IaP 9in a2 PYIY
n22 nY7(0) o TN DIpPN2 Al
RINYp) N2IV(D) IPARM TR ND
X112 RD2(N) 20y BVAIN 2
\9po R\l DIN ARIAY; )
12in0NY nRVAIG) INY NINNY oy
-:2Y Y2¥NY EEabiale) 125 na -5y
L BN N2770(0) oY nno
.. ANYY m>(n) oy
DY 1150(0)
N7 ERSI()
LIy DY) DT\
nnp? YN
nnY DM\ o))
NP2 DY\ Y
..22117 V2
O\ NN
n2
D913
N9y
VIV
ghlv)
nad | * AP\
* Mmop \1op
*AYIN\ VI

*Introducing students to adjectives also introduces them to gender differentiation in the
Hebrew language.

All Hebrew nouns have a gender. Most words that end in a Hey are feminine (like n¥yp
or N9¥7). But there are nouns that can be hard to identify as masculine or feminine
because they are “irregular.” For example, paired body parts (like 1?) are feminine. The
challenge in introducing adjectives is that it (the adjective) plus the noun need to be “in
agreement.” A feminine noun is matched to an adjective in feminine form and a
masculine noun is matched with an adjective in masculine form.

To not confuse our beginning Hebrew learners, HTM uses adjectives connected only
with regular nouns. To increase the available nouns to match with an adjective, children
should not only have learned most of the Foundational Levels, but also learned other
nouns from the Holiday, Prayer/Blessing and Synagogue units.
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Care should be taken to use only nouns that are regular (i.e., one should introduce
N217) N9 and not N2¥T) 1IN because the former is regular, while the latter sounds as if
it should take the masculine adjective, but it does not). To learn which nouns are and
are not regular, see Appendix A (page 63).

Remember that YOU are the one matching the noun with its adjective in either feminine
or masculine form. While you will want to begin your lesson in English to explain the
idea of feminine and masculine adjectives, once you start your warm-up, use only
Hebrew. Your learners just have to recognize that the adjective they are hearing means
either big, small or new. Introduce all three words in masculine form first and then
in a later lesson introduce the feminine form.

introduced

Word to be Options for illustrating the word.Consider objects, actions, photos, etc.

AN | o

Point to really big items that are identified as masculine in Hebrew - simply say
2173 (don’t name the item itself).

It would help learners learn the difference between 5173 and Yo7 if you have the
same kinds of objects, some big and some small. Point to the item that is big and
say 21T7). Point to the item that is small and say Yo7.

moep\IvR | .

Point to really small items that are identified as masculine in Hebrew - simply
say Jop (don’t name the item itself).

It would help learners learn the difference between 5yT3 and o7 if you have the
same kinds of objects, some big and some small.

Point to obviously new items that are identified as masculine in Hebrew - simply
say v1n (don’t name the item itself).
Feel free to add the word + .toithe word so the “not new” phrase is ¥n N>.

When you integrate learning, direct students to run, jump, turn, point, lift up, take items
that are large, small and new. For example:

VR NI DY 199D NN DY) 91T) 19D ON N2
MOR MDD DN NXBPY .N2VTY MIDIN DN Y12¥0)

‘D777 N3 ¥2¥3 ¥IN 190 N7

Correct word combinations include:

YOR IV \ D¥TY AN MLP NIN\ NI NN
nyIn N>ATAYIN PITH MR M0\ NI MAN
VTN ND 9D\ YN 19D MLP NP2\ NATY NP7

YN N9 NDD \ YN K2
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Level 10
Verbs Nouns Adjectives Adverbs Misc.
0P mpLl yaya ON? o
nay? n¥IaP 9in a2 PYIY
n22 nY7(0) oiTN | DipH3 Al
RINYp) N2IV(D) IPARM TR ND
N2 N©3(D) 2Ny NINN B,
\9po R\l DIN ARIAY; )
227007 n7Nn(m) NY [ NINNDY oy
L.2Y YOANDY TITRD) 122 na -5y
LIN YWANDY NITI(N) PARERWARE) oy nnn
.2 Y9 M> (D) mopP \ PR Dy
DY \ala) YTN \ UIN
TN n9¥IM)
LIy DY) DT\
nnR? YN
nnY DM\ o))
NP DY\ VY
..22IM27 V3
O\ NN
n2
02212
1179y
D90 \ 19D
Vv
N9\ 193
109 ©Y093
o "IN
n7n
PR 18
INNDY 18

The words in this level enhance the Print-Literacy Strand (see pages 165-178) by
offering richer language to manipulate items in print.

Word to be | Options for illustrating the word Consider objects, actions, photos, etc.
introduced
"79? ® Inadvance, place a variety of items on a table out of order. Place them in order as

you say 7792. These might be a series of books (e.g., Harry Potter), a child’s toy
that is normally put together from smallest to largest, the first few letters of the
English or Hebrew alphabet, etc.
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e Inadvance, mess up an area of the room — chairs are on their side and not in any
order, papers are strewn around, etc.

V92 e Have a variety of cards — flashcard, index card, birthday card, a small piece of
cardstock, a business card, etc. [Note that the Hebrew word for “playing card” is
different from the word being taught here.]

N These have to do with “print” — letter and word.
non e Post some letters and words on the board — spread them out so children can point
to different ones.
e Offer letters and words on cards. Many are available for free download on the
Foundational and Holiday pages of HebrewThroughMovement.org.
e Give each child a page with print in a large font so they can individually point to a
letter or word.

1122 18 During print-literacy lessons, students will be asked to place word cards to the right of

YNnw4ay | left of other words. It would be helpful if you introduce ONE of these phrases in one

" | lesson and then introduce the other later. It will help children connect a “side” to a
word (right or left)
e Point to the left side and then the right.
e Stand in front of the room with your back to the children. Indicate your right side
and then your left side (this helps with the perspective of their right, not yours).

e Move an object from the left side to the right side of another object
Note that when you integrate either of these phrases into a command, you need to add
before the word 7¥. For example: ».0i5¢” Sy P22 783 "N2AY» N2ND NN O

When integrating old words with new use scripts such as the ones, below. For students
to be able to follow these commands, a variety of different cards, letters and words will
need to be placed around the room in advance.

#1

.DYTY TIYINY O DINY — /N NYAP
7.oNIWY NP NYIY

1IN N2PN NN DN

NI NN YOI DY

S NIND DY Yasny

Dy D7) "IN NPHD IR INR?
N7Y

NI9¥IN BY NIY7) NIT IX XopH) DIPY

#2

61



Jewish Education Center of
Cleveland

AANY YIA¥2 OV ON NINP) DIPY — ) YR
D020 NN NNRY

1.9 NIND DY DYV DN XOPY

797 NIND NND 2NY Y2¥1 DX0IN NN DY
1.12Y” NN DY DIV ON N7

1.D12Y” DY Y02 T2 1NIAYY NIND NN OOV

.NAYIN DY N2V 119N HN VXD XY

ey
¢ il ’W;{: \
|\

#3

DD ON NDYY) DIPY —7a NP
1N IND DY VAN

1T IND DY YANDD

1NTOY NP DY YIAYN?

1.0VoY" NP0 DY YIANDT

Give each student a pack of cards with these 4 letters on them, shuffled.

TP2-PIND N VT NIYIN DY MI-9IND N OOv2

7.7 NIND DY ©V)ID DY YAy 092
NP2 NN 7T NIND DY ©VIN NN OXYI

P T¥3 N2YY) N NP YN A2iRDNY
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Appendix A: List of Nouns in the Foundational Language Unit and their Genders

m (O21) 1IN
12P) V3
N3 (Ming7) n27
1 (M150) 1N
AR (D¥IL) VIV
m @)™
N D21
AER (NIND3) N
M) (Mi93) N9
na 0221)?
ARY (MIM>) M>
1Y | (D7) PIATH
M2 | (M) NPT
12p) (M¥7n) NN
ARl (D7) MYIn
= (0>799) 190
123 (©Y) DY
AR) (N12779y) 1179y
AR)) (M19) N9
N2) (Mix12p) N¥IPR
793 (D>YNY) YN
N33 (072Y1 90
QETEY noy)
W1 MDY NV
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The Holiday Unit

P17
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Pages in the Holiday Unit have been designedi&oflat
(i.e., lessons begin on the left side of the page and
continue to the right), allowing for easier reading of the
language progression and teaching ideas.

Theholiday units assume that students have learned
the vocabulary in Foundational Level 5 6r There is a
note above each word chart that says whetheevel5
or 6 should have been completed before introducing
that specificholiday.
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INTRODUCTION

Hebrew Through Movement’s Holiday Units teach vocabulary connected to each of the
Jewish festivals. Bigger ideas — like history, rituals and concepts — are not part of HTM
learning, rather they are usually taught somewhere else in your education program’s
curriculum. Time is short, so in your 15 minute-ish lesson, stick to holiday-specific

vocabulary.

Holiday word lists are offered with "options" - they may be taught in any order or in any
year of learning. Most of the new holiday words are nouns. Terms that are marked with
an asterisk (*) are probably familiar to the students - some of these are common words
(like N9N) and others may have been taught as part of Jewish Life Vocabulary®® (like
1273). That said, teachers may use the HTM approach to introduce any holiday words
they wish. To make sure that children gain a variety of new words, it is important to
make a list of the vocabulary covered in the current year to pass along to next year’s
teacher. A sample form is available on page 189.

This curriculum guide contains charts with ideas for introducing holiday vocabulary, as
well as sample commands for the third part of an HTM lesson — integrating old and new
vocabulary. Know that each holiday may be taught independently of the others. For
example, the Pesah unit can be taught even if students did not learn vocabulary for
Purim or Hanukkah. Teachers new to HTM will find both Shabbat units useful to their
understanding of holiday teaching if they are taught first ... though really, any holiday is
fine as a start.

As you teach the Holiday Units, remember to...
e Seat the students in a semi-circle.

e Use authentic props when possible, but also feel free to use photographs for
some of the vocabulary or concepts. Many photos have been uploaded to
holiday-specific webpages of the HebrewThroughMovement.org website (for
example, scroll down on the Tu BiSh’'vat webpage).

e Start each lesson with a review, then introduce three new words at a time and
integrate new and old vocabulary.

When the three terms are all nouns, first show three different examples for each
term.
o Say just the single word and show the object: 991¥ x3, N2N x3, Y17 x3.
o Then, say the three terms as a group, again three times, but change the
order each time. Physically connect the object with the Hebrew word.
o Finally, demonstrate a set (or two) of simple commands using the new terms.

16 Jewish Life Vocabulary (JLV) is one of the elements of #OnwardHebrew, an initiative adopted by many programs
also using Hebrew Through Movement. https://www.onwardhebrew.org/jewish-life-vocabulary.html
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e Be sure to integrate nouns with verbs from the Foundational Language Unit (i.e.
have the students point to, walk to, run to, touch, etc. the new nouns).

e Model a command several times before asking students to do it.

e Present commands in unique combinations. Be respectful of ritual objects, but
feel free to integrate fun and humor.

e Call on students in small groups, as well as give commands to the entire class.
No one should ever be asked to follow a command by themselves.

¢ Ritual objects may be placed around the room, or teen assistants may hold up
items that children are asked to run, jump, walk to.

TS —

|
|

e Introduce new vocabulary when 2/3 of a group responds easily to earlier
commands.
If possible, when teaching words for food, use artificial items (lacquered props, stuffed
toys, wooden play sets). To prevent food waste, use the real item only when the
children will actually eat the food or say a N273.

Note that all vocabulary in the Holiday unit are
pronounced, translated and posted to the
HebrewThroughMovement.org website, filed by
holiday. For example, for Shabbat see the video

on the left side of this page:
http://www.hebrewthroughmovement.org/shabbat.html
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1 nay
(Students should have already completed Foundational Level 5)
Terms marked with * may already be familiar to your students from other experiences.
Verbs Nouns Adjectives | Adverbs Misc.
Option 1: AHn*
Shabbat ony
foods 1%
0°2)Y N

Option 2: by 193Y 7
Shabbat N Pr710Y VN
candle 219y navy*
blessing
O tion 3: ,, :. ......................................................................
Blpessin ]-_'l : Note: The pronunciation of the word 193

19 ° i switches to 19) at the end of the blessing over  :
over W_' n_e or : wine/grape juice. The two words are exactly the :
grape juice 193 |; same, but Hebrew grammar rules for blessings
(it is helpful to 949 |: shift the vowel under the 3. This happens also
have taught 1937 %99 | With the word Yt at the end of the blessing

Option 1
previous to this
one)

: over bread (see

Shabbat 2)

e I l

Regarding food items:
Where possible, use bread from a toy-set when introducing terms. However, knowing that real food
creates lasting memories, you may wish to treat children to a snack. Remember that any food that
children eat needs to be handled in a sanitary way. Therefore, don’'t place food directly on a table without
a napkin or plate underneath. Don’t allow children to eat food that has been touched with unwashed
hands or placed on someone’s head. [Yeah, ‘thanks, Mom!”]

Option 1: Shabbat Foods

Use the script planning worksheet to help brainstorm what you need to review. The
ives clues for how to introduce new vocabulary.

chart, below, g

Word to be Options for illustrating the word.Consider objects, actions, photos, etc.
introduced
ﬂt__\? e Use a variety of real bread products for which one would say the Motzi —
sandwich bread, rolls, whole wheat, white, etc. These can be in their wrapped
packages. Do not include crackers.
o If there is an early childhood program, see if you can borrow fake/toy bread
products from their housekeeping area.
e Use photos found on the internet.
1 Before teaching this word, check with your director or clergy about the use of “wine”
vs. the use of “grape juice” in this lesson: Is it okay to teach the word for “wine” and
have wine bottles in the room? Is grape juice preferred? Or, may both be used?
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e Use a variety of empty wine bottles.
e Search online for “KidKraft Shabbat set.” Other toy brands will pop up, too.
e Use small bottles of wine that are full.
e Use photos.

Fod x| e Usesmall grape juice bottles, cartons or cans - empty or filled.

e Bonus points for using grape juice bottles from Israel, with Hebrew on the label!
e Search online for “Toy juice bottles” (Melissa and Doug, others, have them).
e Use photos.

Some examples of commands to use when integrating learning for this level:
INPYN SN 22IRDNDI DIPZ — /N NIP

.0NZ Dy Yas8ny

.0N23 ny)?

.DNZD NN DN
LINYY .ONZN oY NJ77

MNIY2) INPYD OY DNZD N Y7

2N 0N DIPY — 2 NYAP
12070 DY 11700 DN XOP?
NZND DY N7V DN X2
NN DY NZND NN OXYI
N7 Y NPNN NN DY

N2¥2) DYDY NP0 NN DY

322 Dy ¥oa%ny — 73 Nap

20 N 01177
30 NN PN
Va0 Yy I NN DY

NBD DY NIY2) INPYD NNN 1220 NN DY
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.DIPY —’a nwap

DY2)Y 0 DY Y1A%n?

LSS

. ]\EQE"
DBY PR DN MY NT

2 0379 WM NN

MIY2 INYYD DY DY 20 12 DVVNNY SN NDYY

.ON2 YN 2N0NY — /N NP

372 T2-Dy DN DY) ONZD NN DY

N9 DY MY

DN T-5Y DX N DY) DY N DN .0P?
2N T-5Y 1120 N DV 12 DY

2 2y NN YR NPN DY

NP DY MY N7YN DY DONY P 22 0N2 12N Y7

Option 2: Shabbat Candle Blessing

Use the script planning worksheet to help brainstorm what you need to review. The
chart, below, gives clues for how to introduce new vocabulary. Note that in previous
editions of the curriculum guide, the plural for candle and candlesticks were introduced.
In this edition, we are suggesting that these two words remain singular; ask students to
take one candle (or candlestick) and then take another one. This is because in Hebrew
blessings the word 9) is used, not N3i9).

Word to be Options for illustrating the word.Consider objects, actions, photos, etc®
introduced

9) e Use a variety of real candles — Shabbat, birthday, Havdallah, decorative.

e Use toy candles. An early childhood program might have some to loan, or search
online for “KidKraft Shabbat set.” Other brands will pop up, too.

e Use photos.

VN9 e Use a variety of candlesticks — parents may be able to donate or loan some. Or
check the early childhood program.
e Use photos.

‘,7’7‘!‘0? e Do the action of striking a match, along with a sound that indicates the lighting.
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e Pretend to light a candle.
e Use photos of people actively lighting a candle.

7737

e Show photos of someone with their eyes covered after Ilghtlng the Shabbat
candles. When you integrate learningsay - .~ L ) L
e Use this phrase before cueing learners into reciting a blessmg For example
4 74 s L% w7 Saythé phraseivith familiar blessings, for * 1
example over Shabbat and Hanukkah candles, as well as bread and wine.

ooy nay

Learners will know this phrase from other contexts. After teaching the blessing over
the Shabbat candles look at everyone and simply say: DY2¥ Nay. There’s no need
to teach it explicitly.

When integrating learning, if you wish to spend time reinforcing various kinds of
candles, start with the sample scripts, below. To directly focus on the Shabbat words
introduced in this lesson, skip down to the commands that begin to the right of the
picture on the next page.

Distribute various candles to children so that each has one: Hanukkah, Shabbat, or

birthday. Say:

. DIPY - N9IN HY 1) Oy NWAp
112N DY 1) DY NPTD ON N7

NP2 DY NIY2) NZT0 T-0Y 12N 7Y N Y7

. N2V DY 1) DY DIPY — NIV HY 93 Dy NP
.N2Y 5V 1) DY NXOpPY

NOP? Nap? Nap?

INYD

N2 DY NIY2) 1030 DY N2V DY 1) DY

Point to the children with a birthday candle and say:

. DIPY — N19n O YV 93 0y NP
. D720 OV DY ) DY

Va0 Y NTHN OV HY 1) DY
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. D720 O 5V 7) DY DIP?

. D720 OV SV 9) DY 22IRDNY

OINYD

(N2TD T-0y) N2IN DY M DY NTIN OV DY 1) DOYY

NP2 DY N2YY

The scripts, below, should be used with different groups.
U 132V 5Y ) 010 NPV IN N7

3D DY XI9PY

NP2 DY NaY Sy 1) o7

JUNID DY N2V DY ) DYDY
.N2av HY 9) DY 22IPON)

AN2N Sy NAY HY 7)) DY

09N DY Yayny
20IN9 DMNY

ANIVN DY VINY DOYY
3 Y7

201092 1) DY

20N TiY by Yasny
201091 1) OOYI

13Y 5Y N PYT07

Work for a while with commands related to the candle, candlestick and lighting.

Then, pantomime lighting the Shabbat candles and say
2V HY N ProTY
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Demonstrate the circling motion (three times around) with your hands before covering
your eyes, then say and demonstrate
DY 0y OIT) DOYY
N2Y DY N VY 7137

Then recite the blessing
2V 5V M) P77 MY NIV NYTR YN ,02190 720 1TON 2 NHN 7IN2

Call on several children to do the following:

Note: The commands, below, break down the steps and model the traditional way to light and bless the Shabbat
candles.

ANV DN N7
0IN91 1) DY
201092 M) TIY OOV
NIY DY N P70
NIV 5Y ) TY PoTY
DY Oy DY) DY
2V 5Y ) DY 7727
After children recite the blessing and open their eyes, say D9¢ Nay.

When this lesson is done, switch to English and ask students to share what they now
understand this blessing says.

Note that anytime blessing or prayer vocabulary is taught, a lesson should conclude
with students reciting the blessing aloud. This helps them cement the meaning of the
vocabulary within an actual ritual.

SHABBAT SAMPLE VIDEOS
Two videos are available for viewing. Both were filmed using vocabulary from earlier
curriculum guides — in those, we taught children the plural for candles (119)) and candlesticks
(©>vINY). However, in this version of the guide we suggest that teachers only use the words
9) and VINI.

While both videos show the teaching of similar vocabulary (mostly Shabbat |, Option 2
words), there are differences in the lessons:
http://tinyurl.com/jy72kty
http://Amww.hebrewthroughmovement.org/shabbat.html
At the end of the second video, a student offers her thoughts on learning Hebrew using HTM.
Keep watching until the very end!
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Option 3: Blessing over Wine or Grape Juice

Use the script planning worksheet to help brainstorm what you need to review. The
chart, below, gives clues for how to introduce new vocabulary.

Word to be | Options for illustrating the word Consider objects, actions, photos, etc.
introduced
19) Note that this word specifically means a “grapevine.” Know that there is another
Hebrew phrase that translates as vine in the general sense (©2Vn NNY). Also know that
the Hebrew word for grape is 23y, not 1931 »19. The Hebrew phrase for actual grape juice
is ©2)y 1. You will not be using either the general word for vine or specific word for
grape in this lesson ... just thought you might want to know the differences.
e Use three different pictures of a grape vine, showing the distinct big leaves and the
grapes. Perhaps include an arrow that points to the vine, not the fruit or leaves.

e When you get to the integration segment, offer some other photos of plants

(flowers, trees, corn stalks), point to them and ask students — N> X 2 —19)?

"9 e Use a variety of real fruits or plastic fruits. Your early childhood program might
have some toy fruit to loan.

o Remember that »19 is singular (and note the vowel under the 9 when the word
is separated from 19310). Don’t use canned fruits that would have multiple
varieties included or more than one item — just one apple, pear, etc.

o Don’t include fruit that grows on a bush or in the ground since on these we use
the blessing that ends NTXM 19 872, This means, do not include any
berries, a pineapple or banana.

e Use photos of fruits.
19)D 299 | Inthis lesson, because we are focused on the blessing, use the full phrase 1930 9 to
' either refer to grapes OR the-fruit-that-grows-on a grapevine OR wine OR grape juice.
e Use real grapes or plastic grapes. If your picture of grapevines is big enough, hold
up the bunch of grapes to the vine.
e Find photos of grapes.
e Use bottles of grape juice and perhaps kosher wine.

Some examples of commands to use with small groups and/or everyone when
integrating learning for this level:

Show a variety of photos of grapevines and other plants. Pointing to different ones, ask

learners:

AP |

J

Place the photos in different places around the room and say:

9 DY YAy MY ON X2 — /) NYAP
1,193 N9V 9X X172
1222 IY)7) 22INDNDY

193 IYN) DDV O YOy
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.19 0P

NDD DY NAYY 319N T-DY 19 DOV

D79 DN XI12) DIPY —7a YA
NP2 NND M9 DY
UNNZY S OND X1I2) XD DY 19 DY
JNNPY NNN 9 DY
193 9N 21 M9 O
19 IND M9 DY
L M19 5N Y280y
192 YN Ya¥Dy
NIYZ 19D 119 HN YI¥07
When reinforcing the phrase 193D »9, make sure that students know to indicate grapes,
grape juice and wine. All are 19310 >19.
123019 YN 22INDNY — /N DYAP
230 119 T D77
193 9N 1930 19 DY YopY
N2YY 193 DN 190 19 DY

Bring out grape juice and serve a cup of it to everyone. Say:
:1937 19 9y 71327 092

9310 279 K12, 02990 TR TN 2 NHN 7172
Drink!

When this lesson is complete, switch to English and ask students to share what they
now understand this blessing says. Since it would be hard to teach the word X933 using

HTM, you might explain to them that the word means “Creator of,” referring to God, the
creator of nature. So here, we are praising God for being the “Creator of the fruit of the
grapevine.” As explained earlier, 19310 19 translates as “fruit of the grapevine,” but we
use the phrase when we make a blessing over wine and grape juice, not before eating
grapes.
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SPECIAL OPPORTUNITY:
If your students have learned to decode Hebrew and complete all of “Shabbat 1” and

Option 1 in “Shabbat 2,” you might like to ask their t’fillah teacher to introduce them to
the story on page 178 of this guide. They have learned all the words via HTM and
should be able to read with understanding. No, it's not a suspenseful story, but the
achievement of being able to read Hebrew with understanding is rather special!
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Terms marked with * may already be familiar to your students from other experiences.

2 My

(Students should have already completed Foundational Level 6 so that they know the word J'\J_'J?)

Verbs Nouns Adjectives Adverbs Misc.
OptIOI’} 1: b)—’ ‘[‘12}7 ﬂ?D* Note: The pronunciation of the word  : »
Blessing DNY |} XN switches to YN at the end of the
over bread/ "7 |} blessing over bread. The two words
) , : are exactly the same, but Hebrew
Hallah N N’S?ﬂ? mpy i grammar rules for blessings shift the
(NO8Y9D) \(‘!N i vowel under the N. This happens also
T : with the word 19) at the end of the
¢ blessing over grape juice or wine (see
_ Shabbat 1)
Optlon 2- ﬂ?‘!:ﬂ* ....................................................
Havdallah oYl
Appropriate for Y3 9N
students that CUN
have learned ; g 4n
i
about and YD >PRn

experienced
the Havdallah
ceremony.
Check
Shabbat 1
Option 3 for
the lesson on

1240°793

Regarding the food items:

Where possible, use bread from a toy-set. Remember that any food that children eat needs to be
handled in a sanitary way. Therefore, don’t place food directly on a table without a napkin or plate

underneath. Don’t have children eat food that has been touched with unwashed hands, etc.

Option 1: Blessing over bread/hallah

Use the script planning worksheet to help brainstorm what you need to review. The

chart, below, gives clues for how to introduce new vocabulary.
Word to be | Options for illustrating the word.Consider objects, actions, photos, etc.
introduced
ony e This was introduced in Shabbat 1 — check there for ideas if you did not do that
lesson.
npyY e Use a variety of small bags, including ones that hold sliced bread.
e Have bread still in its bag — clearly touch or point to the bag, not the bread inside.
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NN NN | o Inadvance, place into bags and boxes a variety of items for which children already
(N’S}D‘]) know the Hebrew. Some examples: kippah, siddur, (toy) Torah scroll, dollhouse-
size chair or table, pencil, outline of a hand or other body part, etc. Pull out each
item and say N>¥in2, or whatever object is being pulled out. In this introduction of
words, do not name the object; save that for integrating learning.
e When integrating vocabulary use the word ) with an exaggerated pull as you take
an item from a bag. No need for deeper work in its meaning.

NN The word ¥In means: land, country OR earth, world. However, in the context of the

blessing for bread ¥a means “the ground.™ The blessing is saying that God brings forth

bread from the ground.

e Take the learners outside and point to various examples of “ground” — an area with
dirt, with grass on it, etc. Point to other things outside and say ¥In &5. When you
get to the integration segment, you can point to the floor and ask Y N X Y )N?

e Show photos of different kinds of earth/land, including fields.

by 4937 | Atthis point, this word is best taught by just using it in context. Anytime you want to

' prompt learners to say a blessing simply say 2y 7727, say the name of whatever
you are blessing (for example: hallah, apple), then start the blessing. Note that the
phrase is first introduced in Shabbat 1.

999Ny Like the verb above, this word is best just used in context in this lesson — when it is

Some examples of commands to use with small groups and/or the entire class when
integrating new vocabulary:

Holding a piece of bread (preferably from a toy set), say and model these commands

oN2 ©N?
.OnN2 TIINY
Hold a n?n (again, preferably from a toy set) and model these commands
170 007
20 TINY
Give some bread and n%n to the students and say
-DONZ N7

AoNN Y DNYN DY N7 OIPY
ANPIVN DR X197

ANZIVN DY DNZD NN DY
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1200 MY 077
22IR0NYY YNIN DY NZND N DXY7

.N20D NN TINY

T

TP ON7 DY
JOpva NN ov?
.DN21D NN NONIND
20D NN NOXINY

.N20D NN ON7

oD NN O

Call on two or three children and say
o2

ANV DN NDF
TPRPYN 1D DNZD NN NOXINY
.DNI0 DY 7137

Prompt the children to say the blessing over bread.
NIND Y2 ON2 ROYIND 027 20 TN 2 NHN T2

Then say:
DN NN D1OND

Make sure that the students do not eat bread that has
been placed on the window or on someone’s head!

Repeat this script using NN instead of OnNY. Then continue with:
0P

ANZWD DN NI72
JPRPYD I NZND NN NONIND

Place enough pieces of NN on a napkin or plate on the table for all the children. Say:
NPNN Y LNY NPT 091

bR ENE phb)
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NIND YR DN NONIND ,0ZIYN 729 IOTON 2 NHN 7172

200 NN 91O

As a non-Hebrew Through Movement activity, ask students what they think the
connection is between N>¥1nY and NO¥IAN.

Option 2: Havdallah

Use the script planning worksheet to help brainstorm what you need to review. The
chart, below, gives clues for how to introduce new vocabulary.

Word to be Options for illustrating the word.Consider objects, actions, photos, etc.
introduced

=R¢~17F] Hebrew has a word for the kind of spice one cooks with (21m). Generally, the word

o w1 is only used for the spices used for Havdallah. It is related to the word

Dya which means perfume or scent.

e Put different kinds of spices in small cups, for example: cloves, cinnamon,
allspice, or even the emptied bag of nice smelling tea (one kind of spice/teabag per
cup). Point to each, one-at-a-time and say D>»a. Offer everyone the option of
smelling the spices.

e Put the spices in a spicebox. Shake the box, point inside and say D nya.
Exaggerate taking a smell then point inside the box and say D nya.

When you get to the integration segment, you could show other spice boxes - some

empty, some with spices inside. In turn, shake each, lean towards it to hear if there are

spices inside, take a smell and identify as 12 ©y2 or N> D1na.

n’),:'\:)‘.':l %393 | e« Put in different kinds of spices in small cups, for example: cloves, cinnamon,
allspice, or even the emptied bag of nice smelling tea (one kind of spice/teabag per
cup). Point to each, one-at-a-time and say ©>»a. Indicate the entire group and say
o1 >yn. Repeat with clusters of 2-3 of the cups.

UN e Show pictures of various kinds of fire — campfire, fire in a fireplace, the flame of a
candle, a building on fire.

e Point to the lights in the room (or perhaps even LED tea candles) and say W 5.
Then, point to an example or two of fire and say V.

YND »IN) | This phrase literally means “lights of the fire,” referring to the light thrown off from

~ | the Havdallah candle.

e Show some of the pictures used to illustrate fire. Point to the actual fire and say
WN. Point to the light around the fire and say Wxn >Ny .

Some examples of commands to use with small groups and the entire class when
integrating vocabulary:

Set up one table with ritual items for the blessings that begin Shabbat (two candles in
candlesticks, wine cup, hallah) and another table with ritual items for Havdallah (a
Havdallah candle, wine cup, spicebox). Also give access to multiple items or photos to
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illustrate the words just learned for Havdallah. Start by pointing to the Shabbat items
and say “Shabbat.” Point to the Havdallah items and say “Havdallah.” Repeat and then

begin to integrate learning:

.DIPN2 229R0N7 .NYTAN DN NI DIPY — /N NP

ANYYD NOD NV NPY SN ARy

ND2 9y N2V OIP2

DAY DN ND27) DIPY — /) NP
.02 Dy yoaxn?

DNY3 0N

NI DY ©NYE OOY)

2 NYIAPY NN YN NNPY

NP2 Yy NavH

DNWa DN 12IRDN YN NNPY) DIPY — /3 NP

02221 NNPYY INIYN DY YN DY
NDI NN YA 29N DXYI) N NYIIAP IN NOPY
INYY .0IpRa 12

T2Y7) XD HN ONY 1377

NDID NNNN 02Y32 239 NNPY) DIPY — /N NP

ANYN 5Y ©9RY 51N DY) INYY O 12
JON DY wasn?

AUND PINR DY Y2877

NPT NNY) NV NNRY

N2¥Y) NP2 YN 22INDN
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Continue with similar commands so that each group has equal turns. If possible the
entire class can be up and responding. Save enough time to be able to do a quick
Havdallah ceremony with the students OR ask the teacher who has them next to do it
(perhaps with the help of the clergy or someone else who is familiar with the
ceremony).

When done, switch to English and ask them what they now understand about the
words.
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199 OV NIV YNNI

(Students should have already completed Foundational Level 5 for the first two options for this unit
and Level 6 for the third and fourth options so that they know the word J’\J_'J?)
Terms marked with * may already be familiar to your students from other experiences.

Verbs Nouns Adjectives Adverbs
Option 1 w9Y 937 non*
High Holiday MYN YNNI HY NN
foods vay
nan
Option 2: YINY? 19Y9*
Shofar calls PAI7)
99 D)
nYpn
>3y
AN
Option 3: 9Ny
Not eating mnyy
(fasting) on 018y
Yom Kippur

Regarding the food items:

Where possible, use bread from a toy-set. Remember that any food that children eat needs to be
handled in a sanitary way. Therefore, don’t place food directly on a table, without a napkin or plate
underneath. Don’t have children eat food that has been touched with unwashed hands, efc.

Option 1: High Holiday Foods

Use the script planning worksheet to help brainstorm what you need to review. The
chart, below, gives clues for how to introduce new vocabulary.

Word to be Options for illustrating the word.Consider objects, actions, photos, etc.
introduced
nyn e Use real hallah braided in any shape but a circle. Some samples may be whole,
others cut. If the hallah is kept in its plastic bag, it can be shared at the end of the
lesson.
e If there is an early childhood program, see if you can borrow fake/toy hallah from
their housekeeping area.
e Use photos found on the internet, especially in use on a Shabbat table.
b\’) ﬂ?o e Use samples of baked round hallah, braided or in another circular form.
YNY e Locate round hallah photos on the internet with perhaps some other items on the
nh table that are obviously for the High Holidays.
vay e Gather real honey in a variety of forms — in jars or as honey straws.
; e Use photos of honey by itself, dripping from a spoon, or perhaps with an apple
being dipped in it. Always start by showing photos that show only honey, before
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using photos with another object in it; for the latter, be sure to point specifically to

Use a variety of real apples of different colors. Feel free to set aside some apples
that you can cut and share with learners after the lesson.

Use fake or toy apples.

Locate pictures of apples on the internet.

oy 727

At this point, this word is best taught by just using it in context. Anytime you want to
prompt learners to say a blessing simply say
whatever you are blessing (for example: hallah, apple), then start the blessing. Note
that this phrase was first introduced in Shabbat 1 and 2.

2y 7727, say the name of

Some examples of commands to use when integrating learning for this level:

Place apples of different sizes and colors, braided and round ni>n and honey on a table.

ANYN DR OND ND27 .DIP? a NAR
2V 5Y NN DY yasnh
MY YUNI DY NZN2 Ny

MWD YNNI DY NN NN

I

JR NPT MVYD YNNI DY NN NNY

N2YY) NDD DN DN NI7

T

LINYY .DVPN2 NN NI .DIPY /) NNAp

V2T ON NOPD) MWD UNY DY NN NNPY
2T T-0Y MWD UNI DY NN oXv)
D3N 7Y Yax07

2T Y YaNDY

JN NP DN AINON7I YIAT DIDH NNPY

JNINIPY VAT DN NNY

N2Y7) NP N \3pY
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.DIPY — /N NP
NPV DX N9 VAT MR ,MYn WNI DY Non nnpY
MYD YNI DY NPN Yy ¥aT DY)
2T -0y MAN DY)
ANYN NN DY) NIV 5V N0 NNR?
NIYY) 22IRDN7 NP2 N NAPY
Before beginning this part, offer everyone a squirt of hand sanitizer and a napkin. Then,
give each student a plate with a small piece of hallah, a slice of apple and honey.
.MI9R NNPY , 025
V272 M9 DY
:NIDNN DY 77137

YD 212 N2, 02D T2 WIDN Y NHN N2

While the children are eating say
DN/ N2 MUY
Have a good and sweet year!

Do a similar script with Nn.

The blessing over bread is:
NN V2 DN XONIND 0197 TR TN NHN N2

Option 2: Shofar Calls

This option teaches the meaning of the blessing recited prior to hearing the shofar. If at
all possible, learners should have been taught to recite the blessing before the HTM
lesson.

It would be helpful to have someone who knows how to blow a shofar join the group so
that the shofar calls may be demonstrated on command (though if there is no one
available, alternatives are offered below). Know that children are not expected to learn
to imitate each of the shofar calls as part of this HTM lesson.
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Use the script planning worksheet to help brainstorm what you need to review. The
chart, below, gives clues for how to introduce new vocabulary.

Word to be
introduced

Options for illustrating the word.Consider objects, actions, photos, etc®

$inyy

Point to your ear and say 11x. While a teen assistant or another teacher in the room
makes a consistent small noise behind their back (light snapping, tapping on the
wall), put your hand to your ear and exaggerate listening. Say and then repeat
yinv? while you listen to find the noise.

Cover your ears, shake your head no and say yinv? N5. Uncover your ears and say
yinY? while showing that you are listening.

Show photos of people with headphones on and an expression that they are
listening.

Turn music on, put your hand to your ear and say yynv>. Turn it off, cover your
ears and say yinyy N>. Repeat for the sound of words (not just music)

FAI7)

In advance of your session, ask a teen assistant or a teacher to be prepared to talk or
make a voice=sound on your signal during the lesson. They should stop talking
when you give them a hand signal like zipping your lips or closing your fingers the
way one would close the mouth of a puppet (the latter like the impolite way a
person signals to another to “shut their mouth”). Label the sounds made with their
voice: Dip. Say 9ip +  when their voice stops Repeat several times

Talk while pointing to the sounds coming out of your mouth. Label then 5ip. Stop
pointing and say i ~ when your voice is silent.

99V 9P

Show a shofar and say 191¢. Blow it (or indicate that someone else should blow it)
and say 193¢ 5 when the sound is heard. Point to the person who helped you
when you introduced 5 — you want them to start making a sound with their voice.
Label it 53p. When the shofar is blown say 191¢ 5ip.

Listen to a shofar and shake your head “no” while saying 19¥ i X5. Then blow
the shofar (or have someone else do it), point and say 19i¥ 5.

When you integrate learning, share different kinds of sounds, each time asking if it
is 197 9ip. Have children indicate yes (thumbs up) and no (thumbs down).

YPn
093y
NN

These are the three different sounds made by the 191¢ on the High Holidays

The first sound is one clear blast and is called ny>pmn.

At the end of the shofar ceremony this blast is lengthened and is called

N7 NYPR.

The second sound is called ©>72v, a broken sound and consists of three short
blasts.

The third sound is called ny»n and consists of 9 staccato-like short blasts.

Use these words to indicate that someone should blow the shofar (or play the sound
from a recording). To hear the sounds of the 191v blasts, with their calls, go to
http://tinyurl.com/I7mtg79. In the lesson, say ny>pn and then share that shofar sound
with the learners. A teen assistant might be open to learning the calls prior to this
lesson or you could simply point to a group of children and have them imitate that
particular shofar call with you.
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It will be hard to create actions that integrate learning with the specific words introduced
in this particular lesson. So, after children have completed the second section of the
lesson (“introducing new words”), say to them 19¥1n Dy 7727 and then recite the
blessing:

29I DD YINYY M) PNIYN NYTP YN DI T2 INTION 1 NN 7172

Immediately say the name of one of the shofar calls (for example ny>pm) and have
someone blow NY>Pn on the shofar. While the shofar is being blown, put your hand to
your ear to show that you are listening.

Repeat the blessing and then offer another shofar call.

Conclude with a conversation in English — what do children understand about the
blessing’s words and meaning?

PS — To add an element of fun, buy a box of Bugles (those shofar-shaped snacks) and
have students point to them as an example of “shofar.”

Option 3: Not Eating (Fasting) on Yom Kippur
Use the script planning worksheet to help brainstorm what you need to review. The
chart, below, gives clues for how to introduce new vocabulary.

Word to be Options for illustrating the word.Consider objects, actions, photos, etc.
introduced

51':2,5? e Use real or fake (toy) food that you eat or pretend to eat. As noted at the end of
Option 2 (above), you could use Bugles, those shofar-shaped snacks.

o Offer photos of people putting food in their mouth and eating. Note that a photo of
someone sitting at a table doesn’t illustrate the idea of eating. Try and also locate
photos that include people eating traditional Jewish holiday foods.

e Show photos of people not eating, do a thumbs down and say 519N N5. These

photos could be of people sitting with food in front of them or Wildly crazy things
like sky diving, playing basketball, etc.
e Mime eating. Indicate that children should mime eating, too.

mnYy e Repeat the ideas given above, but adapt them for drinking.

Q%S? e There’s a difference between not eating or drinking in general and fasting,
especially on Yom Kippur. You might want to explain this before you start the
HTM lesson, sharing that Judaism tells us that if someone cannot fast for medical
reasons or they are younger than B’Mitzvah, then they should not fast.

e Before you begin this lesson, it might be helpful to translate ©yx? as “fasting” and
then keep using it in context when teaching.

Some examples of commands to use when integrating learning for this level:
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Provide for each student a cup of water and something to eat (ideally a food they know
in Hebrew like hallah, apple, or maybe even a Bugle-cracker which you can call a
shofar). Before you begin, make sure that they know that each time you give a
command, you want them to take only a sip or a little nibble.

#2
MINYY — /R N3P

.MON2 NYH7
DIVND NN OINT
2190 SN LNY NI DIPY

219NN NN OOND

Mime that they should pretend!

DIDND NN ION

NopR? Nap2 Nap?

T299) RDD 9N \OpY

#4
INYY — /a2 NYap

9589 — /N ngap

IRYY — 7 NYap
DY) 092

DOND D92

#1

Mime that they should just breteﬁd.

.N20D NN OON

NDI DN 22IM0N)
n2YY

JIRYD

#3
.DWPY —7) Nwap

SI9IY NNRZYINDY DR X2

93V 5OND ND

.17I9D DN 22IR0NY

93V DOND ND

.0¥pRa N377

93V DOND ND

1N NP ON NDDY

199V 5OND

NOYIN Yy NIYY) YoPY
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Show photos of people eating at different Jewish holidays and ask (with a nod "yes" or
thumbs up after each):

1M12)N2 YN

1N2va 5N

DY HN2 YON

105739 )N2 DON

19397 012 DON

With a shake of your finger say:

21392 D2 DINY 919D D2 DONI ND

Pantomime eating and say 95N3.

Pantomime drinking and say niny?.
Put both hands over your mouth and say DN2.
1197 D131 DINY

Repeat the questions with the photos and the Hebrew word niny?.
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Mo

(Students should have already completed Foundational Level 6 so that they know the word m_'_\?)
Words or phrases with an asterisk (*) are ones students probably know from other contexts.

Verbs Nouns Adverbs Blessings
Option 1: (Av>Y) Navy n99* 992 2YY
The 7929 799
sukkah, '
itself
Option 2: by 793% 2999+ | <The palm frond A9 nYrvy by
The lulav MIDN* | <The citron

V1D | <The myrtle
’.‘:Tn%’ <The willow

0990 NYAIN | <The Four
) Species

Option 1: The sukkah, itself

Use the script planning worksheet to help brainstorm what you need to review. The
chart, below, gives clues for how to introduce new vocabulary.

Word to be
introduced

Options for illustrating the word.Consider objects, actions, photos, etc.

nap*

Schedule time in an actual sukkah (most synagogues/educational programs have
them set up around Yom Kippur). If possible, make sure that there a table and
chairs are inside.

Share photos of different sukkot. Photos may be downloaded from the left side of
this webpage: http://www.hebrewthroughmovement.org/sukkot.html.

Besides photographs of an actual sukkah, use pictures of dwellings that are not
(tent, teepee, house, office building, etc.) so when integrating you can ask N9
IND IN YD

Create a miniature sukkah or multiple ones so that small groups can work with
them — consider using a shoebox, a carton, or similar material. If you take this
option, cover wording (like Nike or Amazon) on the original. Cover the top with
branches (7290). If possible, obtain dollhouse-size tables and chairs for children
to manipulate inside the sukkah.

729

This is the name given to the branches or other natural material placed on top of a
sukkah. The word is used only for the “roof” of a sukkah and not the covering of any
other building.

In a real sukkah, point out the 759 and then point out the floor (n9%7).

Show materials used for 700 and if possible ones not appropriate (bricks,
shingle, etc.). Label as 720 and 720 N5.
Point out 720 on a picture of a sukkah.
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1292 NAYY | The blessing for sitting in the N2 is “N2Pa 2WrY 1Y) PNIXND NVYTP WN. ..~ The

1992 aY>y | word a¥y more broadly means “dwelling in,” rather than the narrower sense of

' “sitting.” In this unit, when doing activities in the 12D, verb N21v3 is used because of

its use in modern Hebrew. When saying the blessing, however, ay»2 should be used.

e Sitin a sukkah (or show photos of people sitting in a sukkah). Contrast with
people doing something else in a sukkah (running, jumping) or sitting outside a
sukkah.

e Do the blessing for sitting in a sukkah after children have heard and practiced
N292 N2YY.

To reinforce the meaning of sukkah, as compared to another dwelling:

e Show students a picture of something that is not a N29. Ask N2D? And then
point your thumb downward and say N3P N>. Then, show students a variety of
pictures that include a N2 or another kind of dwelling. Ask them each time with
a thumbs up or thumbs down ?N> X 2 - 12D

If you have access to an actual sukkah, integrate vocabulary using commands like
these:
1290 DX XOPY) DIPY — ) NYAp

NP3 NNy

N2¥7) XD YN 321NN

1INYY NI L7200 DY YIAXNT NI N NIID) DIPY — /N NP
XYY ND .N2DN DY NININ DY XD NIY) DIPY — ) NP
SJ90 DY Yasny NY NI DY NIYY - /N NP

ANPY DN LNY 22INPNDY DIPZ — 72 NP

ANZYD NND N3y

Stand outside the sukkah and say:
17990 ON I — ) NP

When everyone in Gimmel is with you, say:
.07 ON NXOPY — /3 N¥IAp

When everyone in Bet is with you, say:
79D DN NN NIJ7 — /N NP

When everyone in Alef is with you, say:
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290 ) LNy NP27 — BY2
90 SN Y2¥0) NP2 NAYY
2309 NY - 092

1DIPY /N NYAp

'DIP? 73 NI

N292 NIV /N NP

.DIPY N N¥IIPI OIPT 72 NP

11292 NYY /) DA
'N93 NIY? 72 N¥ap
NOP?) DIPY /N NP
N2P2 MY /N NP

1293 27 .N293 NIYY

With everyone sitting in the sukkah, say 7727 and cue children to join you in the

blessing:

11293 2Y7 MY, PRIV DYTP WK 021V 729 WHIN 2 NHN 7113

After the lesson, ask children what they understand from the blessin'g. What is it telling

them?

If you are using one or more miniature sukkot, place dollhouse size tables and chairs
in different places in your room, away from each sukkah. Integrate vocabulary using

commands like these:

12D ON Y2807 — 093
12D DN 1Y

1D -y NV

Be sure students know you mean a miniature table. .JN2¥ DX N222) DIPY — /N NP

ANV 0107
1290 DN NV DY X112

JONID DY INoYND NN DYYY
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MDD YYD IR DYy

Repeat the dialogue substituting the word for “chair” instead of “table.”
If the students know other terms for items that could go into the N2v (like: N9n) repeat
the dialogue with these objects.

Option 2: The lulav

Use the script planning worksheet to help brainstorm what you need to review. The
chart, below, gives clues for how to introduce new vocabulary. It would be helpful to
have a real lulav and etrog when you do this unit. Know that these are expensive and
fragile ritual objects, although cheaper ones can be purchased for educational use. You
may do much of your manipulation with photographs, or with a toy version. However, it
would be powerful for children to actually wave the lulav when you conclude with the
blessing.

Word to be Options for illustrating the word.Consider objects, actions, photos, etc.
introduced
aAno* Note that lulav refers specifically to the individual palm frond AND also to all the

Four Species (D0 nya ) together (lulav, etrog, willow, myrtle). This video
explains how to shake a lulav: https://youtu.be/nTVP3KKkI-O4

e Attain real palm fronds if they grow in your area.

e Use green construction paper cut in the shape of a palm frond.

e Purchase or borrow a toy lulav from an early childhood classroom

e Have one or more assembled lulav sets for children to use.

ManN* Note that an etrog is very very expensive and needs to be handled carefully. If the

' small stem (called a pitom) breaks off, the etrog cannot be ritually used. Before you

begin this lesson, talk to children in English about the specialness of an etrog.

e Have multiple etrogim (plural for etrog); keep them in their box while children
are handling them. Note that in the actual lesson, all the ritual items should be
taught in the singular, otherwise, there are too many words to learn.

e Share lemons plus other citrus fruit. Verbally label these as »17nx N5.

e Use yellow construction paper cut in the shape of an etrog.

e Purchase or borrow a toy etrog from an early childhood classroom.

o1 This is myrtle. In a lulav there are 3 myrtle branches. Note that for this lesson you

' may decide that it is not important for children to differentiate between the hadas and

aravah. See the suggested scripts below for guidance.

e Use photos, a toy/fake myrtle or a real one (they grow in some warm North
American climates).

e Show the hadas in a lulav and outside of it.

N3y This is willow. In a lulav there are 2 willow branches. Note that for this lesson you
may decide that it is not important that children differentiate between the hadas and
aravah.

e Use photos, a toy (fake), or real willow.
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e Show the aravah in a lulav and pulled out of it.
NYIIN The word Ny2qx is the masculine form of the number 4. The Hebrew letter Tav at
0990 the end of the “four” in the phrase 0070 NY27N is because of a grammatical

principle called 11209 (if you are unfamiliar with this part of Hebrew grammar, it is

not important for your lesson). As a phrase, ©>»»70 Nyax means “the four species”

and refers to the combination of the lulav, etrog, willow and myrtle.

e Point to all four of the species together in a complete lulav, either real, “fake” or
in photographs.

Below are examples of three different ways to integrate learning for this option.

For reinforcing the words lulav and etrog:

#2 #1

MY SN M) 0P /N AAp  NNRY) NPYA N TI2%7 P — 72 AP

INYY 22RDNY ,229P0NY ,22IP00N)

N227 HINND NN ©NF NN NNRY

23970 DY 22IN0NY .22 DY

2NN 2990
AIINND NN 0N NY L2739 NN DN
229970 NN TIINY
ANNND DY ONY D2AYY JN9YN YY 293970 NN DY
ANZYD DY NINRD X Y7

B>

NPYD DN XOPD) DIP? — 73 NP

223223 MINNA NYID .90 Dy YraNn)

2T ONOINND) 230D OY NIF7 INND) 27390 NN O1NY
CINYD

ANYD DY NINND) 22970 NN DY) N7V DR N7

2P NDD IN N

For waving the lulav in all directions:

If the students have completed Foundational Level 8 they will have learned the terms for
directions (forwards, backwards, right, left). Alternatively, you can refer to Unit 8 to
teach the directions in a pre-lesson for this one in order to have students wave the 2315
in all directions. Two are missing from that list that would be useful with a lulav:

N2yN7 and NVN?.
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After the children are familiar with the terms for directions, teach them the blessing for
the 2935.
22990 Yy 7729
2219 N20) HY MY, PNI¥NI NYTP WK 02197 729 IO 2 NHN T3
For clear directions on how to wave the 2735 go to http://tinyurl.com/my754sc.
For reinforcing the four parts of the lulav and the Hebrew for “Four Species:”
. D10 D77
2230 T-0Y O OV
.27y D07
2NN T-0Y N2 OOV

N3 D79 DT DY

230 T-0Y NIW) O DY
Point to the 2735 (just the palm leaf) hold up one finger and say: nnx

Point to the X170, hold up two fingers and say: @'HyY

Point to the N2y hold up 3 fingers and say: VoY

Point to the ©179 hold up 4 fingers and say: ¥29N8

Lift up all four species and say: ©%32%99 nYaIN

Lift up one, two, three or four of the items that are part of the 2935 and after each group
say
N2 N2 ,000RD YN

Lift up all four species and say
L0200 NYAIN

Note that the counting, above, is done in the feminine fyanx m‘b\:) D»HY NNX but the four
species number is masculine. The choice was made because most times we countalmathe
feminine form AND it was felt that the shift to the masculd®>?D NY27NX should be easgnough for
students to lear.
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1999 HNPY

(Students should have already completed Foundational Level 6 so that they know the word mj?)
Words or phrases with an asterisk (*) are ones students probably know from other contexts.

Verbs Nouns Adjectives Adverbs Misc.

OPTION:
Dancing
during
Simhat
Torah

"y | NP npnv*
21
napn

Focus: Dancing during Simhat Torah with a flag

Use the script planning worksheet to help brainstorm what you need to review. The
chart, below, gives clues for how to introduce new vocabulary.

Word to be Options for illustrating the word.Consider objects, actions, photos, etc.
introduced
N9 ONNY |« Share photos of Simhat Torah.
e Also have photos of different Jewish holidays for use when integrating learning.
Note: The word nnn is a noun in feminine form. It is related to the adjective nny
(m) that children may know in masculine from the birthday greeting, nnv n77n ov.
9)1 e Have a variety of national or state flags on sticks — American, Canadian, Israeli,
and from your state.
e Use Simhat Torah flags, the kind used as people dance with the Torah.
Py e Dance!
e Print and use the picture cards of people dancing on the Simhat Torah webpage
here: http://www.hebrewthroughmovement.org/simhat-torah.html.
o Show a card of a person or people dancing and say T71p77.
o Show a card of someone not dancing and say Tip17 .
napn This word literally means “encirclement,” as in encircling the synagogue while

dancing with the Torah scrolls on Simhat Torah.

¢ Show photographs of people dancing or parading in a circle in the synagogue
during Simhat Torah.

e Give children Simhat Torah flags and mini-Torah scrolls (the kind given to
young’uns for Consecration) and direct them to move in a circle around the
room. Label it a nopn.

To reinforce the holiday itself, integrate learning using photos that illustrate Simhat
Torah celebrations, as well as ones that do not. Ask for each:

IND N )2 - NN NNHRY
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To reinforce the Hebrew word for flag, use commands like:

#2
D270 ON 22IR0NY — /) NP

JN NN OV D)T NNRY
1INYD 2 NP DN TPIY
2 N¥IAP DY D)0 T-0Y D)TD NN OXYI

N299) RDD YN \OpY

#4
R ipaPARuilPPI - PF)

INYD
D270 0N TPA? ,NY/m 0N N
MDD ON TP, 2T, NIDY NP9

DY TP721 53T 01177 - 1R ,N20n N
Runpg)a

#1
.DIPY — /N NP

9)T YN yasnh

2¥T N NaP?

2T DN 53T NDRY 5)T2 Y2
ONYD TP D)T TIINY

D270 -5y D)7 OOYY

N2Y9) XD N 1Y

#3

9270 T-5Y )T NN NNRY — 7 NP

1TP72) 2¥70 N N7
1INYY

792 5370 NN NNY
2900 ON T2

NIY2) NP DN 177

A n9pn is circling of a space. On Simhat Torah, we do seven Ni9R1 (circles) around
the synagogue. The following script helps organize the class into a N9{?70 around the
classroom (or whichever space you happen to be in).

Give some students a Simhat Torah flag and say:

Give other students a small Torah and say:

Help children understand what a n9@pn is by making a circling motion with your arms
and leading them into a “dancing circle” (perhaps accompanied by a CD of Torah-
dancing-music) around your space. Teen assistants or other teachers in your room can
help move the learners in the direction you want them to go. Say:

19PN TIPI7 , 029

Your commands can include having them dance faster, slower, or completely stopping.
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123N

(Students should have already co;npileted Foundational Level 5)

Verbs Nouns Adjectives | Adverbs Misc.
Option 1: (rany 2
Lighting the by 7927 ke
hanukkiyah vny
Option 2: 2297 12229
Spinning (22919N7)
the s’vivon
Option 3: DaN7 | maab\ haad
Hanukkah nYNAY \ NINAY
foods

A SPECIAL NOTE: Menorah, latke and dreidel are familiar Hanukkah words, but each of these items
have specific Hebrew names that are taught as part of the HTM Hanukkah unit. As a result, a humber of
Hebrew Through Movement teachers have campaigned for these Hebrew words to be used regularly in
their host institution, reinforcing the learning of their students. Whether you choose to encourage a
language-shift is up to you, but we wanted to put the idea in the heads of those who teach Hebrew
Through Movement.

Option 1: Lighting the hanukkiyah

Use the script planning worksheet to help brainstorm what you need to review. The
chart, below, gives clues for how to introduce new vocabulary.

Word to be Optionsfor illustrating the word. Consider objects, actions, photos, etc.
introduced
"N e Point to or lift up different kinds of real candles (Hanukkah, birthday, Shabbat,
Havdallah) or photos of them. Each time label them ).
e At the point of integrating learning, lift or point to a Shabbat candle and say
nav S5y ).
122N Note: Identify this object in the singular - just: 712330 [Do not use the plural
hanukkiyot at this time.]
e Point to, lift up or touch different hanukkiyot (borrowed from other teachers
and/or families or photos). Label each as n?2)n.
‘,7’7‘]‘._1? o Do the action of striking a match, along with a sound that indicates the lighting
(pshhhtt). Say P>27n>.
o Lift the shamash and pretend to light a candle or candles (remember that candles
are lit from left to right). Say P>>7n5>.
e Show photos of a match lighting a candle or a candle lighting a candle. If you use
a photo of a hanukkiyah being lit, be sure the lighting is from left to right.
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vnvy e Ona )N with candles placed in it, including the ., touch the “normal
candles” and say 7). Then touch the wnv and say vny.

Use commands such as these to integrate learning:
) DY YN YNV DN NID 1DIPY — /N NP

) TIY DY yasnh
UNID DY MD NN DY) N2 N7
ANZYD NDD WD Ny D) WD MY PINNT

N2V REIY NIYY - /N NP

ANPYD NND NI NI ANIYD DR NR2Y) DIP - /2 Nap
2NN NN OMNY

MAN2 N DY

NPT 22IPON7 ) TIY NNPY

N2 DY NIY9) 2 NYIIP SY INDYN DY WD N DY

VAN SY NN NN OOYY ) NNPY -7 YA
119701 .0IPNHA NN .0IPY

M2INI ND N OOV INZYD ON N2

) 7Y NNRY

YRV ... NN

When you say 'vnVy ... 10 you could make a kind of magical “poof” sound so that
children get the sense that it’s not just a candle anymore, but now is a shamash.

Then, point to the place in one or more hanukkiyot where the shamash should go. And
point to the candle that is currently in their hand.
M2NI YYD NN DY

Y7
Take out all of the candles from the hanukkiyot and place them on the table.
NOP2) 22IR0NY .2ADN0NY .DIPY DD

INYD
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Indicate that they should walk to a photo of I'hadlik. .” %2102 NY)Y 7.759710”9 SN N2YY
AN ON N

(Do the action of lighting with the sound pshhtt) {72707

D270 SN 22R0NY

INYD

(pshhtt) 12707

ANPYN D1 ONY N27) DWVNIN DY DI DY

DY) TIINY

The next set of commands has children setting up a hanukkiyah and lighting it:
M2 OVI) 1 NDR2

MDIN2 DWYY) M) TIY NNRY
URY NNR?
¢pshhtt). WnRWN NN P9 T07

Say 092 and mime “everyone,” then just start to sing:
123N DY 92 POYTDY M) PNV NYTR IR DWW T2 TN 2 ,NNX TN

NN DY N P27
12N 5Y N T P7TNY
NI YRYD N DY

NIV NDD DN NPT
11093 NNRY

Be sure talebrief this in English afterwards. What ldarnersnow understand when they say the
blessing?

Option 2: Spinning the s’vivon

NOTE: The words in this segment have the same Hebrew root: 1-1-O
:\.;n'r-n?n‘; = to spin around (to turn oneself in circles); students know this word
:l;lb‘? = to spin an object (as in: to spin a s'vivon/dreidel)
112>2D = a spinning top

Use the script planning worksheet to help brainstorm what you need to review. The
chart, below, gives clues for how to introduce new vocabulary.
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introduced

Word to be Options for illustrating the word.Consider objects, actions, photos, etc.

Jgiﬂpn? This is a review word. It literally means to spin around oneself in a circle.
Demonstrate/model the action. As you say the word this time, emphasize each of
the three root letters: 2-2-0.

2100 This word means to spin something around.

Spin a variety of objects (coin, pen, cup, s vivon, etc.) while you say the word
and model the action.

As you say the word, emphasize each of the three root letters: 2-1-0.

]13’30 °

Share a variety of styles of s 'vivon (real objects and/or photos)
As you say the word, emphasize saying each of the three root letters: 2-1-0.

Use commands such as these to integrate learning:

In the room have at least one hanukkiyah on a table and several s’vivonim placed

around the room.

22NN DN AINONY .0IPY - /) NP
MI2IND DN YA

)12°2910 DN 22IR0N7

2122290 N 017077 1120 NNPY
.)12°20 12093 NININ DY 112>20 DY)
.N9¥ID DY 112202 NYIY ND

.D292 NNNY) 1IN DX \112) DIP2

N2

12220 ON YaANDY - /N NP

212229 SN 22PN 0P

.DIPRI XOP?) 11220 0177

- INZ¥D NN 112D 1707

N NYIAP DN NI OIP2 (12 NYIAR) MINY M

23171 520 DY 1120102 NY)?
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LN NP DN NP221 DIP? (12 NYIAR) 1IN DN
STIT) INOD DY 1120192 NY)Y

)12°2970 NN 22707 — )17 DN ,MN TN
N2Y7 .NDI DN 22VRDNYY 112220 NP2

NP0 NNM 1122910 NN 212707

NP2 DY MYy - 12 n¥ap

If your children know how to decode, show them the three Hebrew words on pages109-
111. Read each word to the children and in English ask them what they notice, both
about the spelling of the words and their meaning. They should be able to point out the
common letters. While learners may not know the concept of roots in Hebrew, they
should see what is similar about the words. What connections do they make to the
meaning?

Option 3: Hanukkah foods
Use the script planning worksheet to help brainstorm what you need to review. The
chart, below, gives clues for how to introduce new vocabulary.

Word to be Options for illustrating the word.Consider objects, actions, photos, etc.
introduced
m994Y In the script examples, this word is offered only in the singular. You may, however,
3'1{3’.35 introduce the plural as a separate word.

e Use photographs, toy/fake andsor real examples of a N2>27 (/atke).
e Feel free to use photos of other kinds of food when you integrate learning.

93390 In the script examples, this word is offered only in the singular. You may, however,
J'IWT’JT)SU introduce the plural as a separate word.

e Use photographs, toy/fake and/or real examples of jelly donuts.
e Feel free to use photos of other kinds of food when you integrate learning.

PARIY) e Pantomime eating.
e Show photographs of people eating. You might also want to include some photos
of people doing activities other than eating when you integrate learning.

In advance, place your examples of a 12390 and N2>27 on a table or tables. You may
also post photographs around the room.

Before you begin this section, tell students in English that if you ask them to eat
something, they should just pretend. If you will be offering them food later, let them
know that before you start.

Use commands such as these to integrate learning:
#2 #1
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. DIPY —’a NYap

NP7 DN NIYD DN 1IN
NV DY NP OOV

70 5N NP MY D17

190 T2-5y 122390 DYYY

NIV Y YA¥0I INZY ORI
CINYD .N9¥IN DY 112°20 22102

1112020 55N7 N IND 1712020 DON

1222 DY 112010 DY)

NAY2) XY DN DD N2

102 — ) nynap

N9V DN YYD

N7 DN YANNDY

AN2YD DN X2

029D Dy Y2307

ANYN DY MNIPD Nt 0Ov
D272 NYI7 NPT DN NOPY

4

N2YY) NP I 223RDNY

#3

10IPY — /N NP

MNP YN 13iRpNY

NP2 -5y MNIY DY

15989) 13732 N0RY

15989) 109D NP3

ANDY YY NI MNOY DYy

NDD DY N2Y2) XOPY \ap?

Optional: Distribute pieces of a M22290 and N2>22 to each child. If the children recite the
blessings before eating, prompt them to bless with you:

:TPROD DY 77127
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DIV PN N2 ,D2IYN 729 INTION 1 NAN N2

: ﬂ;l’:_l? oy T‘:,lb

TITND 79 K, 02190 TR TN 2 NN T2
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Vav1 Y’V

(Students should have already completed Foundational Level 6 so that they know the word J'\J_'J?)
Terms marked with * may already be familiar to your students from other experiences.

Verbs Nouns Adjectives Adverbs Misc.
Option 1 M9
Tree and \Y
fruit, plus \yn 9
the blessing
for fruit
Option 2 moan* ;Studlents m(;’;\yh
Lo - ave learned the
]:Sp(_atCIfIC han word for apple
ruits OIN during a Rosh
Hashanah HTM
14 lesson.
NN
"

Option 1: Tree and Fruit, plus the blessing for fruit

Use the script planning worksheet to help brainstorm what you need to review. The
chart, below, gives clues for how to introduce new vocabulary.

Word to be Options for illustrating the word.Consider objects, actions, photos, etc.
introduced
99 e Use actual fruit, toy-fruit or decorative-fruit, or photos. If using photos, make
sure only ONE fruit is in each picture since this word is singular.

e For integrating learning, offer pictures or props that are not fruit - show each and

sayi o~ L’
\y e Go outside and interact with real trees.

e Place a large tree branch in a pot as if it’s an actual tree (i.e., NOT lying down
like a branch).

e Set up posters around the room with various kinds of trees, especially those that
grow in Israel. A set of pictures of trees, fruit and planting trees may be
downloaded from http://www.hebrewthroughmovement.org/tu-bishvat.html.

YD 9 First teach both of these words separately (see above), then combine the two as

. 1. Eifher point to one fruit on a tree OR hold up a fruit to a tree’s branch -

say . . 1. THis will’help children better understand the Hebrew in the blessing
over fruit.
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Use commands such as these to integrate learning:

ANZYD NN M9 DN YI¥NT -3 mﬁjs Y ON ND22) 0P - /N ngaf‘.;
INY2 ANPYN DR 22IRONZ DD Ny2 ny)y

279 NNR? 279 7Y YaND?

NN DY M9 DYDY NI DY M9 DY) 9 NNPY

8Y2 79 NND 22IR0N7 ANPYN NNR M9 DY

Y2 N3P TN DY 9 DY M7 9N 9

N2Y2) \YD DD M9 DY) Y SN 1222 NP2 DY NIYY
#3

YD 9 ONNOPY -7 NP

YD 19 DY yaxn?

Ny 19 NNRY

DT T-0Y 079 DY) N2T0 N NI72
INYD .DIPN2 22IPON7 19 NNPY
NPID DY NN 19 DY) NP DN\

N9¥IN %Y N2V

Consider ending this lesson by giving children some fruit* slices then together saying
the blessing over fruit.
YD 219 NI ,02190 20 INTON /N NN TN

When done, ask the children what they now understand the blessing is telling them.

* Note that according to Jewish tradition, fruit grows from a tree that does not renew its stem AND does
not grow close to the ground. For example, one says this blessing over pears, nuts (except peanuts),
grapes and olives. However, bananas, pineapples, strawberries and watermelon (which are considered
fruits from a scientific standpoint) are blessed using the blessing for vegetables — they grow from the
ground.

TU BISH’VAT SAMPLE LESSON
For a video of an HTM lesson that teaches the vocabulary introduced above,
check out:
https://youtu.be/m2nLfzMR6gw
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Option 2: Specific Fruits

Use the script planning worksheet to help brainstorm what you need to review. The
chart, below, gives clues for how to introduce new vocabulary.

Word to be Options for illustrating the word.Consider objects, actions, photos, etc.
introduced
Nan These are all fruits with which children will be familiar (apple, orange, pear). [If
Mon choosing other “fruits of the tree” do not use a banana; see the note on the bottom of
oIN page 113.]

e Use actual fruit, toy- or decorative-fruit or photos. If using photos, make sure
only ONE fruit is in each picture since the word you are introducing is singular.
Another option - if using a photo with many pieces of fruit on a tree is to point to
ONE fruit at a time. Photos for some fruits may be downloaded from:
http://www.hebrewthroughmovement.org/tu-bishvat.html.

e Use photos of trees with these fruits on them; point to one fruit as you say the

name.
1994 These are all fruits that are considered part of the Seven Species listed in the Bible
NIND (Deuteronomy 8:8) and grown in Israel (pomegranate, fig, olive).
nn' e Use actual fruit, toy-fruit or decorative-fruit or photos. If using photos, make

sure only ONE fruit is in each since this word is singular.

e Use photos of trees with these fruits on them; point to one fruit as you say the
name.

e Regarding the pomegranate: Ask friends, parents, clergy if they might have a
ceramic pomegranate, ritual object (like a hallah cover) or a piece of art with one
or more on them.
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Use commands such as these to integrate learning:

Once children have learned rimon, at
another time they could be shown a
rimon/rimonim from the top of a Torah,
perhaps in a regular lesson about the
Torah or during a large-group tfillah.

NPV SR ORI XN DIPT - NIV NT
TIND NDRZ 19T NNR?
NDID NNM 1117 DY) NP DN I

NI DY MIND DY

N30k bN 3313'\Uﬂb1 D1|7? - 910) 09
Jin7 NNpR2

1030 Y Yim DY

ST NYNY 1197 NN N NP N YaPY

NP NNPT - 2 DYn

MIND NNR2) NP DN 12TNDNY
S0 DN DNPY .M T-0Y MIND DY)
MITYOIN DN DD N7

199D NN M0 NN NPT 2N NNY

N2Y9) NP2 SN NDYY
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(Students should have already completed Foundational Level 6 so that they know the word m_'_\?)
Terms marked with * may already be familiar to your students from other experiences.

Verbs Nouns Adjectives | Adverbs | Misc.
Option 1 2 VDY NN
Purim ANy
objects & ™™
actions nYIN*
AZ22
Option 2 NN
Mishlo-ah M2
manot 120 -118 \ 1927 =23IN | <<note that the
“,” \ 1,2 ‘712,‘7; :(ama}tz under
. o N Is pronounced
n”’? D’b“’b “oh” (e.g., ohz-ney)
Option 3 mNHYNY (VIMNYNN) 799
Purim (NON N22N) NN
characters M3
and mini- nvann
story

A video that demonstrates teaching the word yyy1 and the command
vy07 is here: http://www.hebrewthroughmovement.org/purim.html

PURIM MODEL LESSON

Option 1: Purim Objects and Actions

Use the script planning worksheet to help brainstorm what you need to review. The
chart, below, gives clues for how to introduce new vocabulary.

Word to be Options for illustrating the word.Consider objects, actions, photos, etc.
introduced
ﬂ?ap In a Judaic lesson prior to this one, a teacher should help children identify the
differences between a Torah scroll and m ’gillah — the shape and content.
e Use an educational m 'gillah (not hand-written) or one from the sanctuary.
o  Offer some examples of a Torah scroll —a Consecration or toy Torah, a real one
(respectfully handled in the room), photos, etc.
T This word was taught in Foundational Level 5. If your learners don’t know that the

“Torah pointer” is called a yad, use this as one of your session’s words. If they have
learned it already, use it in the warm-up/review with both meanings (hand and Torah
pointer).

e Arreal hand (yours, the children’s, a doll’s)
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e Avyad, as used to read from a Torah scroll or m 'gillah
e Point your index finger (representing the yad) and show it alongside the yad used
to read a Torah or m gillah
1120%) e Use examples of different kinds of noisemakers for Purim (commercially made;

those made by students in classrooms; and if it’s your custom, boxes of dried food
—which make a lot of noise when shaken - that are then donated)

VYT | e Lift up one noisemaker, say voy1nb and then make a noise with it. Repeat with
other items that make a noise.

Some examples of commands to use when integrating learning for this level:

Place around the room several examples each of a Torah scroll and m’gillah. Note that
the inside and outside of a non-kosher m’gillah (or a picture of one) can be touched
(N2ym2 ny12) but the inside of a handwritten m’gillah should not be so the ink won’t wear
off (N2)P2 NYI7 ND). Give students commands like:

.M ON NI DIPY — 72 NP

7PN NN 007
ANPYN DY NN N DY
D292 NYI2) NI DN NI9PY

NP2 Dy n1vY

NP DY NIY2 OIN) 1YY NNZ) N2 NP2 ,0IPT — 729199 )W

NP2 DY Y7 350D T2-DY DY) N30 DY XY 127 ,0IP7 — ) 1Y
171910 SN VXD NP N2 OMNY )IPNND DN XI11D) DIPY — INMNY 219
NP2 DY NIYY .N7IN2 N2 NN

Place some noisemakers on the table.
ANV SN 22INDNY .DIPY - /R NP

VY N2
YYD NN PN YYD NN D7
AYYNR VY07 YYD NN O

INYD
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AN2YN 5Y 1YY NN DY

QYUY ON NN ¥ RO TN VN 2
YYNR vy

INYD

NY2 W3 VY0

Y

Repeat the above with another group.

You can also work the commands so that each child in that group is holding a yyy1. Call
the names of different characters in the m’gillah:
FUINYNN
Pretend you and the group are about to make noise with the YW¥1 but then pause and say
YN N

noN

Pretend you and the group are about to make noise with the YWY but then pause and say
YN N
=l IA

Pretend you and the group are about to make noise with the YWY but then pause and say
YN N

1YY — 107

Take a m'gillah and a yad (Torah pointer). Ask children to sit or stand with you around a
table. When you say ____ 191, use your name and pantomime ny)7 NY.
AN?YN D N222) ©IPY D22

202 NYI7 NO 02 .N2IMANYII NI - NN
DPNRY - Nn
Pantomime holding the yad and showing that you are not touching the m'gillah. Say

several times:
.N23932 NYI7 N
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Open the m’gillah and point with the yad to the
second verse. Start with the third word and
read slowly to the children. It would be ideal if
you put the m’gillah in front of each child while
pointing to the words so they could see that
this comes from the m’gillah. Hopefully, they’ll
be able to understand part of it, especially if
you repeat the reading as you go around the
children to read in front of each them.

NDD DY UINYNN 7290 NIY7
Just so you know, Nn2¥> means “when he
(referring to the king) sat.”

Option 2: Purim Food and Mishlo-ah Manot

Use the script planning worksheet to help brainstorm what you need to review. The
chart, below, gives clues for how to introduce new vocabulary. If students do not know
what N1 N>VYn are, this mitzvah needs to be introduced in a Judaic class in advance
of the Hebrew Through Movement lesson. Also, students will need to have worked with
the words nn% and NnNPY from Foundational Level 6.

Word to be
introduced

Options for illustrating the word.Consider objects, actions, photos, etc.

Y023

Use real yan->nx (if shellacked they can be handled without crumbling).
Use toy yan-21x (on Amazon search for: “Purim toy Hamantashen” to find doll-
house size ones)
Find or create a picture (or two) of Haman where you can see his ears. Have
pictures of yan->31x (singular yn-11X) that are the approximate size of Haman’s
ears. When introducing the Hebrew for this Purim pastry:

o Point to the treat and say y20-IN.

o Point to Haman’s ear on the picture and say y970-)IN.

o Pick up the pastry and put it on the picture and say y270-IN.

o Reinforce this by pointing to the ear on the picture and say y270-11x. Then,
pick up the treat and say ypn0-1IN.
Repeat the sequence above but using more than one pastry and say
VDN

O

\ )22 91apa
X

Check with your supervisor — would they prefer you to only use juice (N> P2p32) or
is it okay to also refer to a bottle of wine (3> 71272)? Note that the word ¥ refers to
any kind of juice. To make things simple, use it here to refer to grape juice, only.

Use small unopened bottles of wine OR plastic juice bottles that havea “~ » 1 ,
sticker on the front.

Use small unopened bottles of grape juice. [There is no need to teach the Hebrew
for “grape juice” ... though your students may have learned the phrase in a
Shabbat lesson.]
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e Place photos or drawings of bottles of wine and/or grape juice around the room.

M3 MPVYN |«  Find a variety of containers one could use for mishlo-ah manot (baskets, colorful
plates or bags, small boxes, etc.).

e Have one or more baskets filled up with items as if it/they are ready to deliver.
Use the juice/wine bottles, fruit (perhaps ones learned for Tu BiSh’vat), and
VA,

e Gather photos or pictures of mishlo-ah manot in containers

Some examples of commands of how to integrate learning for this level:
Example 1 — Reinforce the three new Hebrew words with commands like:
_oNNM?

N NaP?

2 Ny

0117)?

TN
NN NNRY

Example 2 - Prepare some baskets or containers of N Ni>Yn, making sure that fruit,
M- and bottles of wine or grape juice are in each container. Assign a different
Hebrew letter to each container (for example: /> N NIYYN). Give commands that have
students going to the N1 NIYYN and taking out whatever you tell them.

__ TNRYYN DR DDV YN N2TY
Children can be asked to put these in various places around the room. Or, using the
verb nN?, have children exchange parts of N3 NI>¥N with one another.

Example 3 - Start with containers that have all the same
thing in them (one will have only fruit, one only something
to drink and one only y9-"31x). With your commands
have students move items so that each basket has one of
everything.

Example 4 - Work towards creating ni) ni>¥n. Have
children follow your HTM commands to fill a basket or
other container with fruit, y970->21N and a small bottle of
wine or grape juice. When done, ask students to “give”
NN NIDYN to someone else in the room.

TR NN2) MR NIDYN DR

Or, have them put move the N1 NI>YN to another place:
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.N9NID DY NIND NIDYN NN DY)

D12 NN NN NIZYN NNP NN NIDYN DN XOP?

Option 3: Purim Characters and Mini-Story

Because children will be acting out part of the Purim story in this activity, check with
whomever teaches Judaics to be sure that the students are familiar with the basic
storyline before you introduce this option. Older students will probably remember
enough from earlier years of learning.

Use the script planning worksheet to help brainstorm what you need to review. The
chart, below, gives clues for how to introduce new vocabulary.

Word to be Options for illustrating the word.Consider objects, actions, photos, etc.
introduced

(VINYNN) 9919 |« Show pictures or photos of different kings, real or fictional. Make sure there is
only one king in each picture.

e From a children’s book, show a picture of King Ahasuerus.

e Search on Google images for “Purim King Ahasuerus” — copy and print or use
a digital projector to show the pictures.

‘n:;»?)_: e Show pictures or photos of different queens, real or fictional. Make sure there
(A" PON NIYN) is only one queen in each picture.
o ' e From a children’s book, show a picture of Queen Esther.
e Search on Google images for “Purim Queen Esther” — copy and print or use a
digital projector to show the pictures.

RIAE) e Share a variety of crowns. They can be handmade from paper or aluminum
foil, or from a costume. Some parents may be able to help you with this.
e Point to the crown on the picture of a king or queen.

nvann o Offer a variety of costumes (or obvious pieces of them).
e Show photos of people in costume and not in costume. You can say:
)2 - nvanm
N2 - nvann

e Show the costumes you will be using in the mini-play.

mnNHYY This word was chosen because children may hear the connection between
| nhnnynY and onnwn from the Aleinu prayer.

e Demonstrate bowing.

e Show pictures of people bowing before a king or queen.

For this option you will need to prepare in advance:
e Two chairs as thrones (perhaps throw a blanket over classroom chairs)
e Crowns
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e Costumes for the Purim characters (these could be simply bed sheets thrown over
children’s shoulders as royal robes or clothing).

e A space in the room designated as 7290 9yV (the gate of the king). An ancient
looking stone arch could be drawn or projected onto a whiteboard or wall.

Decide how you will divide the vocabulary and the acting of the “play” for the number of
sessions you have.

When integrating learning for this level, commands can be used with pictures posted
around your room. If your learners completed Foundational Level 10 they will know the
word for picture (N)M); if not, ignore the phrase that is in parentheses.

N 7R3>t V2% ;) R e b [n P BN b ) = P
129 7Y
2910 m>
o )=a)

nvaNn

Commands such as these may be used with real objects:
UNID DY D DY

NP2 Dy nvann 0wl
Have students place objects on other body parts and on other objects in the room.

Choose some commands that surprise learners.

Setting up the narrated play:

Choose children (or teen assistants or another teacher in the room) to be Esther,
Ahashverosh, Mordehai and Haman. Be aware that in most HTM lessons, we do not
call up individuals, after all, this is a social learning model. BUT, this lesson is an
exception. Be alert to quickly support individuals who might not remember specific
vocabulary; we want them to feel good about Hebrew learning. On the other hand, you
may certainly pick several children to simultaneously play each character.

Before you begin, use English to introduce and explain this very different HTM format.
Be sure to show all the children the costumes planned for each of the characters and
tell students that some of them will be helping dress the characters.

Starting the action:
Say to the person who is playing the part of ¥yvNN
290 NP2 ON N222) DIP? - WINYNN

VY ND
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Call on a few children, telling them ©¥p% then say:
AINMYNY T2 7Y NYONDD DR 127

YIMYNKR 7129 HY NYannn N 0177
72990 Y NYBNEN NN DYy
BES

Call on a few other children, telling them 9% then say:
12970 2Y D20 NN NNP?

WINYNX 5Y YNID YY 7200 DY 1020 I DY
N2
N2YY - YINYNN

Say to the person who is playing the part of 9noN
2790 NYD I NPPY) DIPT - 1NN

N2YI NO
Call on a few children, telling them ©p% then say:
12797 2Y NYONDN Y 1227
122270 2¥ NYANDHN NY DN
ONON NIYN DY NYINHND NN DY
39

Call on a few other children, telling them @9 then say:
122997 DY 120 NN NNR?

122970 2¥ N0 N 0107
ANON DY UNID DY N2PNRND DY NI NN OOV

Y

290 Y NP DX NIDT7 - 1NN
290 Ox DHNRYNY

12990 DY RPN SN N77
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122970 5¥ NYD DY N2YY

Say P9 to the person who is playing the part of y7.

Call on a few children, telling them ©¥p% then say:
197 Y Niganmn Y N2

910 5Y nannD N 0NN
910 DY NYANDD N 0OY2

Y

N222,1922 n227 - mD

T T

290 WY ON N7
Point so they know to walk to the place where you created the king’s gate.

INY2

Stand behind Haman and, in a voice as if you are Haman, command the children
not playing other parts:

DHNRYNY

Run in front of Haman and indicate that the children should join you in bowing
down or giving honor.

Then, say to the person playing 2799
DIP2 - 2T

Call on a few children, telling them @p% then say:
22T DY NYANDN DN N2

227 DY NYANDD NN 007
22T 7Y NYANDD N Y7

B>

M227, 1322 ,M327 - 2T M
7220 WY o N377
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Loudly whisper to Haman in English “Do a “power pose.” [This is hands on hips,
legs apart, like a superhero!]. Run behind Haman and, as if you are using his voice,
command:

Inhnnwny
Quickly run behind Mordecai and say as if you are using his voice:
IND NOND
RN N INNDYNY NO
After a dramatic pause say to everyone D92 Xinny!
MODYN N7 2ITIN
Consider repeating this storyline a second time, but this time filming the results —

parents may find it interesting to see what the children have been accomplishing in their
Hebrew class.
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noa

(Students should have already completed Foundati(-)nal Level 6 so that they know the word J'\J_'J?)
Terms marked with * may already be familiar to your students from other experiences.

Verbs Nouns Adjectives Adverbs Misc.
Option 1: \an*
Pesah nyn*
food and 299
items U_ﬁ‘!?
Ny
nnn
NP
Option 2: 11’,:;\31,; \nn*
Four AV;
Questions [In the context of the ﬂg)_g*
Four Questions,
— part one | these two words are
verbs. In this lesson,
HTM uses them as
adjectives.]
Option 3: PIIIN AN N9
Four (Orcanbe ninlnFirh
. introduced with g T T
Questions | Option 4 words) ‘ m>»2
— part two mo9n bon
Option 4: PUIIN AN mp9’
Four Orcanbe "M
. introduced wi -
Questions | Option 3 words) nenn
- part
three
Option 5: | 1°7201 NN PN NON DY
Four 09y9 *nY
Questions
— part four

NP MODEL LESSON AND RESOURCES

http://www.hebrewthroughmovement.org/pesah.html.

A video that demonstrates the teaching of Level 2 (Four Questions) words is here:

As one of HTM'’s older videos, note that the children are referred to as boys and girls.
If you try this lesson, find other ways to divide students into groups.
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For a collection of photocards that illustrate the words in all five Pesah options,
click here http://www.hebrewthroughmovement.org/pesah.html and scroll down.
All are ready to print, ideally in color.

Option 1 — Pesah Food and Seder Plate ltems
Use the script planning worksheet to help brainstorm what you need to review. The
chart, below, gives clues for how to introduce new vocabulary.

Word to be Options for illustrating the word.Consider objects, actions, photos, etc.
introduced

NN Hametz is food with leavening. You may wish to ask your education director or
If you are not clergy for the definition of hametz taught to your learners and what the

introducing the first of | community’s most common family customs are. Some may understand hametz

:Qsesgﬁtzg%‘gat'zons only as bread. Others may know cereal could be hametz, but that there are kosher

below), introduce yop | fOT Pesah cereals, cookies, etc. Choose your props accordingly.

with Option 1, here. [ Boxes of easily-recognized non-Pesah 'dik brands of pasta, crackers, cereal,
etc. (for example, Barilla spaghetti, Ritz crackers, Oreo cookies, Cheerios
cereal).

o Real bread slices, a bagel, cookies, etc.

e Photos that illustrate hametz (check the HTM “Lesson 1 photocards here:

https://www. hebrewthroughmovement.org/pesah.html).
e Hametz toys (search Amazon under “Toys and Games” for “pretend bread”).

nYn e Real matzah (squares/pieces).
Ifyouarenot e Box of matzah (unopened).
;ﬂgg%ﬂcr'rgug;fig;zt o' '« Photo of matzah (check the HTM Lesson 1 photocards here:
lessons, (see Option https://www.hebrewthroughmovement.org/pesah.html).
2; scroll down), e Matzah toy, for example this: https://www.amazon.com/My-Deluxe-Soft-
introduce 720 with Seder-Set/dp/B0000TS8Z6/.
Option 1, here.
M9 These are all items found on the seder plate. To illustrate each, consider using:
J R ¢ Actual food that one might find on a seder plate.
np'ﬂi_-_\ e The seder food photos found on this page:
ggﬂg https://www. hebrewthroughmovement.org/pesah.html.
nYa
"N
Dk} While this word generally means “bowl” in Hebrew, it is the term used for a seder

plate. The full phrase may be any of the following: 77910 n1y¥? OR NP NP

OR 9791 9% myp. However, just saying nqyp is fine for HTM.

e Bring in a variety of seder plates (parents or other teachers might lend you
some that aren’t too fragile).

e Share photos of seder plates. Check the photos here:
https://www.hebrewthroughmovement.org/pesah.html.
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Some examples of commands of how to integrate learning for this level:
Note that the use of yn2¥Wn assumes that you have a table set up with the supplies the

learners need. It's a specific table, not any in the room.
#1

ANYN DR NAPD) DIPY — /N NP
- \PN DY Y2807

p

J
>

ny

=
) =

>2375

19%Y5 .22IR0NY .22V PDN)

NP 5y N2YY) 19170 Dy yasnh

#3 #2

ANV S 22IRON DIPY — 3 NP ANDYD YN DD \IN9) DIPY — /) hap
17 0177 XN 007

NN T-5Y ) OV NP DY \nn o

NDI NNH DY) I N¥N NNPY NN DN NN DN NIYY

.D1PN2 LN N

N\

NN T-0Y DY DY)

DY DY NIYY ANZYD DD NIYI) N7Y DN ORD N277

For this next segment, children set up a seder plate — either use a number of real seder
plates and food items OR pictures of plates and their foods. If the students can already
read Hebrew, put the Hebrew names of the food on the plates and ask children to put
each food’s picture in the correct space on the plate. The script, below, is for groups of
children working with a central plate. You may modify the commands so that children
put food on their own seder plate (see the photo at the top of the next page).

#2 #1

ANV 9X N299) DIDY - 3 DA ANV 9) N299) DAPY — /N DA

09725YYa¥N?  INPYN DY NWPN NN DY) WP INRY

. WP DY DY) D913 NNPY 0N DY Yasno
B\ RlUP) DWPD DY DY) NN NNRY
1292
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#3
NN S N DIPY -3 Agap

DY NP DY YaNmo
WP 9Y DY) N3 NP2 MPY NNRY
N2Y2

Continue with words for other ritual foods
introduced in the lesson.

Following HTM commands, children could help set up a seder table in your room OR
tables for your program’s model seder. If the students have already done the Shabbat

unit you can add items such as V19 and 7). Suggested commands include:
NP DN N7
NP NNPY
AN T-0Y NP DY)
NN DN NI77

N NN NNR?
nwp
nYa
29m
N
N0
(m-2y) (o) 0NN Doy
N0 P
WP nY3a
‘\i'\);
N
N0

When everything is on the table conclude activity by saying:
NDYIN? NV

Options 2, 3, 4,5 —The Four Questions

Each of these four lessons have been uploaded to the Hebrew Through Movement
website, along with printable “photocards” and a poster of the Four Questions you may
post in your room. Everything may be downloaded and printed from here:
https://www.hebrewthroughmovement.org/pesah.html.
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Example of one of the downloadable HTM photocards for seder plate items:
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Example of one of the downloadable Four Question posters:

mMoP9n Y93y
PN NN
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(Students should have already completed Foundational Level 6 so that they know the word J'\J_'J?)

MNRYYD O

“Israel Independence Day”

Terms marked with * may already be familiar to your students from other experiences.

Verbs Nouns Adjectives | Adverbs Misc.

Option 1: FALF N2
Making an \E ¥
Israeli flag Hyq*
PR
Option 2: HNY*
Images of 23910
Israel 1594y
T
Option 3: HNY*
The Map of PN
Israel ',-,g,_'g
=RFA AR
1IN 0N
NN
NN

Option 1: Making an Israeli flag

Use the script planning worksheet to help brainstorm what you need to review. The
chart, below, gives clues for how to introduce new vocabulary.

Word to be | Options for illustrating the word.Consider objects, actions, photos, etc.
introduced
FAlak) Children may know these words from Foundational Level 7 (it focused on colors).
\E¥) Teach or review them using clear examples of the colors.

e Point to objects that are each of these colors and label them as such.

53‘{[ Children may have been introduced to this word during a Simhat Torah HTM lesson. If
that’s the case, this is a review.

e Share a variety of flags. They can be fabric or plastic flags (small or large), flag
stickers, or printed from images.google.com. If possible, include a Simhat Torah
flag.

e Share photos of flags in use — in front of buildings, in an auditorium (or sanctuary),
in a parade, etc.

Your education program might be willing to purchase enough small flags that each
child could take one home. Israeli flag stickers shared with children are also an
option.

7792 |« Offeravariety of examples of a Star of David — on a necklace, on the cover of a

prayerbook, on an Israeli flag, etc.
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NI

Children have probably heard the word “Israel” multiple times, but perhaps not its

Hebrew name 5. That is why it is introduced in this lesson.

e Use a map of Israel (check with your director to see which version is preferred for
your setting).

e Share photos of life in Israel; these could be the same ones used for cities in Option
2, plus others that are not “big city” but could be known to your students (like a
“sister city”).

There is a chance that your learners will connect the Hebrew name of Israel (L +)

with the Sh’ma or Mah Tovu. However, these are found in our t fillah and refer to the

People of Israel, rather than the country. Some learners might also remember that

Jacob (from the Torah) had two Hebrew names, one being Yisrael. Just be aware that

some confusion may arise from the multiple meanings. You may want to ask a Judaic

studies or t fillah teacher to address this in more detail with your learners.

In integrating the learning, for each student you will need a sheet of white paper, two
precut strips of blue paper, a precut Star of David, plus a glue stick. This lesson is best
done where children have a designated seat, ideally at a table.

Before starting, give everyone a gluestick and tell them ny)2 N>. Also, in advance
spread enough blue Stars of David around the room, one per learner.

One k’vutzah at a time, give students commands similar to these so they will each have
a sheet of white paper:

10PY
22 DNR2Y INPYN D XapD

Hold up one finger so they know to take one piece of white paper

NIYI) NP ON Y

Call on two students (e.g., Kelly and Micah) to come to you. Give each student enough
blue strips so they each can give one to their classmates (all students should end up
with two blue strips).

0P —NPNMOIP
170D SN 7
[Give “Kelly and Micah” multiple blue strips.] .5N2 NNPY
$20DY SN2 NN "D IN ORY NOPY
PP SN2 NN2 9P
20DY SN2 NNY NP

Hold up one finger so they know to give one strip of blue to “Sammy.”

Then direct them to the next student (Hannah).

MmNy YNd NnY *Hvp
.MNY SN2 NN NYM
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Give a hand signal so Kelly and Micah know each needs to continue giving one strip of
blue to each student. Then say:

Y2 NP SN 12INON7
At this point, all the learners should have a glue stick, one sheet of white paper and two
blue strips.

Stick your own white sheet on the wall (or board) so learners can see where you are
gluing each item. Be sure to say and then model the actions so that learners know
where to put their items on the paper. As you demonstrate the specific actions, feel free
to use the word N2 (“like so”) without explanation.

ANPYD HY 122 DOV
122 — 1290 5y 5ho Doy

Use the glue stick and demonstrate gluing the first blue strip towards the top of the
paper; make sure to leave enough room for the star in the middle.

Use the glue stick and demonstrate gluing the second blue strip towards the bottom of
the paper.

Then say:
.DWPY — N NP

YT ON YOANDY
TN IR
YN DY DY) TT PR D07
NIY2) NPID I XOpH
Repeat for the other k’vutzot with variations in running, jumping, etc.

Then say:
122 —132 %Y DY) MT 0 NNRY — 022

Use the glue stick and demonstrate gluing the star in the middle of the paper.

Point to your flag and say:

1oNY? 03T
Point to the children's flags and say:

1N 03T

N 9)T D07

12771 0P

N0 N7

XY N222

ANZYN DY SN 9)T DYy
NP Yy NIYY

1292 NNNY
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Here are flags made during a Zoom class. The commands were modified to fit the
realities of what children had at home:

Option 2: Images of Israel

Use the script planning worksheet to help brainstorm what you need to review. The
chart, below, gives clues for how to introduce new vocabulary.

Word to be
introduced

Options for illustrating the word.Consider objects, actions, photos, etc.

Y

Children have probably heard the word “Israel” multiple times, but perhaps not its
Hebrew name 5x7v». That is why it is introduced in this lesson. If learners have
completed Option 1 they will be familiar with the word.

e Use a map of Israel (check with your director to see which version of the map is
preferred for your setting).

e Share photos of life in Israel; these could be the same ones used for cities in Option
3, plus others that are not “big city” but could be known to your students (like a
“sister city”).

See the note in italics in Option 1’s N7 vocabulary box.

NN

This word is being introduced because it will help students identify that you are
looking for a picture of something, not the object (or location) itself. If children learned
the word nynn in Foundational Level 10, this will be a review.

e Pointandsay+ :while gointing to a chair. Then point to a picture of a chair and
say X932 Dy n»nn. Say the word nnn by itself, pointing to different pictures so
learners hear the word clearly.

e Have photos or pictures of items in your room that children already know (like
chair, table, door). Point to pictures/photos and label them as a ny»n. Point to real
items in the room and say N)n» N>. When integrating learning, use
pictures/photos of items your students recognize and say ___ 5¥ n»nmn.
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N2y

e Offer word cards printed in Hebrew.

e Show examples of Hebrew being used or displayed in everyday life, especially
from Israel (as compared to more ancient Hebrew in a siddur/prayerbook or bible).
Consider sharing photos of Hebrew on Israeli store windows, in newspapers
(downloadable from the internet OR brought back from someone’s trip to Israel), in
books, etc.

e Have photos of other languages being used in everyday life. Ask:

IND IN J2 — 12y
If possible, share apples-to-apples examples such as the same children’s book in
Hebrew as in English. Ask: 'N> X 2 — 172y

71

Children may have been introduced to this word during a Simhat Torah HTM lesson. If

that is the case, this is a review.

e Share a variety of flags. They can be fabric or plastic flags (small or large), flag
stickers, or printed from images.google.com. If possible, include a Simhat Torah
flag.

e Share photos of flags in use — in front of buildings, in an auditorium (or sanctuary),
in a parade, etc.

Your education program might be willing to purchase enough small flags that each

child could take one home. Israeli flag stickers shared with children are also an option.

Before you begin your lesson, place examples of Israel (maps or photos), flags and
Hebrew around the room. Some examples of integrating learning for this option:

Offer examples of maps of Israel and other countries, as well as photos of Israel/other
countries. Ask:

IND N2 - DN

Offer examples of different flags. Ask:

IND N2 DN D)7

Offer examples of Hebrew and words/letters in other languages. Ask:

IND N 12 — M2y

Then, begin working with small groups of learners:

DY — ) Nwap

INIY? DY 1PN DN Y2307

SNRIYI OV MINM DN NOPY

DN NN DNZI INYY? SV NInD NNRY

INYY NDI DN 22IR0NYY INIY? DY NINR TINY
NDID NN HRIY? DY MINn DY)

NOYIN YY NIYY
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92y 5Y MINH DN 212IR0NY — /N NP

592 SV NN NNRPY

¢ / 1INYY 2 NXIAP DN ONY NI
. A \q(e \ : H g :

g m var W cuse D

|[Recie

(owﬁ Roses | ﬁfe,‘
A :ad V'a\&sn

y \mwm

2 NN T-DY N2 OV NHNH DY)

NI 93T ON XD

NPNRN DY RPI TN NN X112 INIY? 93T NNRY
N2 OV

ONYI DY - NDD NN INY)I D)1 OOY)

N9¥IN Y N2YY

92y 5V NHNH NNPRY —’a NP
(Point to the Hebrew pictures that K'vutzah Gimmel put near Bet)

151992y SV NHINH O1NY

9N SN XOP2) UNIN DY 1592 DY NMINH DY)
19Xy .0ipR2 221RON7

NIV D)) INIW? DY NNDT DY KPD DN OXY N7
INIY? D)1 Dy 1992y DY NHINH DOYY

IINYD NOPY

702 NN2) IRIYN ,ORIY? 93T, 192y INRY
N2¥IN DY NIV

.DIP? D72
NY2) NP DN N7

Option 3: The Map of Israel

In this activity you will have the children walk, jump, and spin to reach the different cities
in Israel. Note that children under third (and maybe fourth) grade probably do not know
yet about the scale/size of maps; they also may not understand that a map represents a
large area of the world.
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For this lesson you will need a large map of Israel that clearly marks the four major
cities. You may draw an outline map with chalk or make it with masking tape. It might
be on the floor, a parking lot (both of these options allow children to walk from city-to-
city) or on a large sheet of bulletin board paper tacked to a wall. An oversize printed
map of Israel is also an option.

Use the script planning worksheet to help brainstorm what you need to review. The
chart, below, gives clues for how to introduce new vocabulary.

Word to be Options for illustrating the word.Consider objects, actions, photos, etc.
introduced
NI Your children will have been formally introduced to this word if they previously
' completed Option 1 or 2, above. If not, they probably have heard the word “Israel”
multiple times, but perhaps not 5x7>. That’s why it is introduced in this lesson.

e Share photos of recognizable places in the four cities (see below, in the row with
the cities listed).

See the note in italics in Option 1’s X7 vocabulary box.

NIy This word is being introduced because it will help students identify that you are
' looking for a picture of something. If children learned the word N in Foundational

Level 10, this will be a review.

e Have photos or pictures of items in your room that children already know (like
chair, table, door). Point to pictures/photos and label them as a ny»n. Point to
other items in the room and say nynn N5,

e You might also point and say x93 while pointing to a chair. Then, point to
a picture and say o2 Y¥ nynn. Repeat with other words learners know.

nan e Show several examples of maps, even the foldout kind if you can find one!

e Share a map of Israel (check with your director to see which version of the map is
preferred for your setting).

o Create an oversize map of Israel (see the note at the beginning of Option 2). Mark
the location of each of Israel’s four big cities. Feel free to add your community’s
“sister city” if you have one.

ﬂ??\g)ﬁ? e Share photos of recognizable places in the four cities. For example:
AN OD o Y’rushalayim (Jerusalem) — the Kotel (Western Wall), a wide city view
9% including the Dome of the Rock, people on Ben Yehudah street.
NYIN o Tel Aviv —the coastline, the city itself with its distinctive towering
o buildings and highways.
o Haifa — the harbor with a view that includes Mt Carmel, the Baha’i
Gardens.
o Eilat - the beach, a view of the mountains behind the city.
Wikipedia could be a good source for finding photos — each city has multiple ones
available for free use. Label each photo with the name of the city in Hebrew and
in English transliteration (write Y rushalayim instead of Jerusalem).
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To begin integrating learning, use your hands to point to the large map and say Nan.
Point to each of the labeled cities and give their name in Hebrew. Walk over and pick up
one of the city photos you placed around the room, say its name (for example, 2>ax 51),
then walk over to Tel Aviv’s location on the map and put the photo on top of (or close to)
the city. Repeat with different cities, picking up a photo and putting it on the correct
place on the map. Then involve your learners with commands like these.

oy —7a nynap

. NP DN YANNDY

19D D Xapo

. N9RN DY NYNA NYI?

NPN DY NPNH NP2 N2

930 DY NPN DY NN DY

19NN YN NopYH

.1992 NN DY NN DY MINRH DY
PN DY YYD

N2Y2) (or N71N) NN DN A2IMONT

Create similar scripts for the other groups and cities, each time asking children to take a
photo from the city you mention and put it on the map in the correct area of the country.
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T
(Students should have already completed Foundational Level 6 so they know the word mj?)
Terms marked with * may already be familiar to your students from other experiences.

Verbs Nouns Adjectives | Adverbs Misc.
Option 1: YN
Arriving at YN DY
Sinai after =13 N34
7 weeks 9350 99
N>
NP>
noo™
MY
Option 2: bv 1y
Offering "9 (just use,
the First 0’9992 don't teach
Fruits explicitly)
(Bikkurim)

If the students have already learned the synagogue unit, its vocabulary can be
integrated with the Shavuot activities.

Option 1: Arriving at Mt. Sinai after 7 Weeks (5:#AaV¥) in the Desert

This option is in the form of a “picture story” where the teacher and children manipulate
pictures to tell a story. It could also take on the form of a play where two children are
assigned to play the role of Moses (they could wear a white bedsheet around both of
them as a robe), two children to play the role of God (hmm, the costume is for you to
decide) and the area set up to include a place you call Egypt (include a map and/or
Egyptian flag), a location for Mt. Sinai (have a picture of mountains), and a desert in
between. Children will need to have some previous familiarity with the People of Israel’s
escape from Egypt led by Moses, as well as the connection between Pesah and
Shavuot (seven weeks of wandering in the desert until the Israelites reached Mt. Sinai
and received the Ten Commandments/Torah).

Use the script planning worksheet to help brainstorm what you need to review. The
chart, below, gives clues for how to introduce new vocabulary. NOTE: the chart on the
next page offers ideas only for using pictures, not props for creating a play. That is up to
the teacher to figure out. A collection of pictures for this HTM lesson may be found here:
https://www.hebrewthroughmovement.org/shavuot.html.
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Word to be Options for illustrating the word.Consider objects, actions, photos, etc.
introduced
nvn e Offer some art work that specifically shows Moses in Egypt or leading the
People of Israel out.
e Have a paper doll of Moses that children can move around their paper.
53‘1'\?? oy e Offer art showing the Jews in Egypt or at Mt. Sinai.
e Share photos of groups of Jews, perhaps celebrating holidays, perhaps
members of your synagogue or educational program.
e Have a picture of several Israelites together, “dressed” as if they had just left
Egypt. Children will move this around their paper.
02981 e Show a map of Egypt.
e Show some recognizable pictures of Egypt (hieroglyphics, the pyramids, etc.).
)0 9 e Use artwork of Mt. Sinai.
e Show some photos of mountains located in the Sinai Desert.
e Draw a picture of a mountain with Moses standing on it.
=y 9* If these words are familiar to learners, they will not have to be explicitly taught.
g You will need a way to represent the Torah that God gives to Moses on Mt. Sinai.
- ¥
noo™
myay*

To integrate vocabulary, give everyone a “map” showing Egypt and Mt. Sinai, a paper
“doll” of Moses with his hands up (to eventually hold the Torah), a picture of 4 people (or
more) dressed in biblical clothing that you will call the People of Israel and something
that represents the Torah that was given on Mt. Sinai. It would be helpful to have a
similar set of materials that you or a teen assistant could use to demonstrate the action
via a wall or whiteboard.

Tell a story like the following and have children move their items on their paper the

same way you do.

D1¥N DY YA¥NY — 092
.D7¥02 DY) SN DY NNRY
D8N NYN DY) NYN D107
290 ND D80

1290 20 N

-D1¥9R DNIY? DY DY NP7 - NYN
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1NDY

JOND VXY D 170 DN DN N7 — INIY? DY) YN
22D 0 T-DY TN DY) NYN DOV

(P10 0 5y NYN DY - 092) LD I DY NI — YN
1M - Ynvo 092

YN NP NN — M

DONYY DYY MYIND DY N277 NYN

(SN DY T-DY NYN OV - 072)

HMYIIY

Option 2: Offering the First Fruits (Bikkurim)

For this activity you will need baskets and a variety of artificial or real fruits (ones on the
list of the Seven Species would be great!). In advance of this lesson, children would
need to understand the significance of bringing ©»73532 on Shavuot; check to see if the
Judaics teacher has covered this before using Shavuot’s Option 2. [See
https://pjcc.org/jewish-life/jewish-holidays-explained/shavuot/ctions/ for a brief
description of how bikkurim wasl/is celebrated in Israel.]

Use the script planning worksheet to help brainstorm what you need to review. The
chart, below, gives clues for how to introduce new vocabulary. A collection of photos for
this HTM lesson has been posted here:
https://www.hebrewthroughmovement.org/shavuot.html.

Word to be Options for illustrating the word.Consider objects, actions, photos, etc.
introduced
bo e Use a variety of baskets that are big/strong enough to hold fruit. These may be

borrowed from other teachers or parents.
e Offer photos of different baskets, some with bikkurim in them.

12 ® Use plastic/fake fruit, photos of fruit or real fruit. Because this word is singular,

make sure that only one fruit is used each time you say 9 - the exception
would be grapes, which might be a bunch of them.

09992 e Show photos of baskets filled with bikkurim.
e Show photos of people (especially children) bringing bikkurim.
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To integrate vocabulary, have several baskets and much fruit. Use commands such as
the following that are directed to a k’vutzah or to a small group of children:

279 DD NYYN DN NYY
2032579 DY) DO DN I

N9YIN Y NIYY

272 T NNRZY INZYD DN XOPY .07
29379 DY) DD DN 12IRDNY
AN?Y NND N2Y2
Continue adding fruit to the basket. When it is full command a few children:
DD DN YANN; 0IPY
20 N 1222
Y2 NY)7
DD DNY
219N -5y 973192 ©XYH) 11PN DN NIYY .02 NN NNPY
NDI DY Nnavo

Offer commands that have other children pick up and move the bikkurim to different
locations in the room. You may also have them take items out of one basket and put
them in another.
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Appendix B: List of Nouns in the Holiday Unit and their Genders
NOTE: With the exception of N2y all the Hebrew holiday names are defined as masculine.
This is because, whether stated or not, holiday names are preceded by the Hebrew
word »n. For example, while we often use the names NJyYn YN or NI NNNY alone, in
reality, their full names are: MWn YN 2N or NIM NN HN. Thus, holiday names are
treated as masculine.

Also, with few exceptions, the HTM curriculum utilizes nouns only in their singular form.
The plural words noted below are just for your information.

1 M3y
32 122
2P (Mizn) N2n
123 ”
123 on?
= R
123 N
123 N2720 )
AR (O>1NINY) LVINY
=k (179) 9
AR) VTR
32 nv
2 nay

n3i2) N
n3P) o
(pl) 923 DRy
n3i2) n2720
(p1) I3 YN MTIND
(pl) 923 DRYIOPN
n3i2) mpY
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Y195 0% NIYH YNI

N Va7
m (nivn) N2n
= 193 DY
= M%ip) Sip
N MYN YN
N D272V
= (MNI791V) 19
N1 (D>Man) Man
n3w) YR
n3i2) YIn
121 D211 NY2IN
Y| (ORI
N (©071D) O
N (©2710) 299
3 (N2Y) N2V
124 700
n3i2) (niay) N2y
N N7IR NNRY
N 937
n3i2) nopn

map

NN NNNY
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n3R) n2n
n2R) (MP230) M2
n2R) (M2>27) NP7
N (M99) M
01| (D212°20) 112029
IR | (MPN9D) MN9Y
121 vny
121 21N
121 n
121 0IY2 170
ARk (D3Y) XY
1N (1¥79) "9
1N 1999
n3R) g
1Y (O>Man) Man
N3R) | (RD-2IN) WN-1IN
121 2 p1ap3
121 \*n P1apa
N (0N3) M3
n3R) (M) N2
121 (0220) 727
121 VINYON 721
n2R) (M>21) N1
n3R) NN NN
I NN NILYN

23N

LAYV

=R}z
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793 D9
723 (019y) ¥

NARY | (Mvann) nvann

no9
2P (D7) NY32
(=172 NN
na) nn
= AAI
n3i2) noen
(p) 721 (PR MpY
AN 02
g (Mi>>2) N2
2P (M) N¥N
ARl RIRTA)
2P (MWR) NP
MNPSYD O

n3i2) NN
APl (0237) 937
n3i2) nan
n3i2) D2V
n3i2) ELSI%
AN T
1273 (Mman) N
N ™Iy
n3i2) I 0n
N3 (M»NH) NPINDH
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NP

TORER D22
=) 0 N
aEN mm
N (O70) 0
N N DY
N noa
REN (N19) 119
0 niyy
1272 nin
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SYNAGOGUE UNIT

The Hebrew Through Movement Synagogue Unit offers three potential foci:

e the place where we worship

e the Torah scroll and its garments, and

e other ritual objects found in the sanctuary

These may be taught as independent units or integrated with holidays, such as Rosh
Hashanah.

Most of the new words in the Synagogue Unit are nouns. Therefore, you will need to
combine them with verbs from the Foundational Unit (i.e. have the students point to,
walk to, run to, touch the new objects). Examples and sample scripts are included.

As you teach the Synagogue Unit, remember to...
e Seat the students in a semi-circle.

e Use authentic props when possible, but be prepared to create picture or prop
alternatives if you cannot be in the synagogue or use real objects on a given day.

e Start each lesson with a review, then introduce three new words at a time, and
integrate new and old vocabulary.

When the three terms are all nouns, first show three different examples for each
term.
o Say just the single word and point to or show the object. 112 x3,
YUTPD-PINR X3, TNn ) x3.
o Then, say the three words and touch the objects (or photos) three
times, but change the order.
o Finally, demonstrate a set (or two) of simple commands using the new
terms.

e Be sure to integrate nouns with verbs from the Foundational Language Unit (i.e.
have the students point to, walk to, run to, touch, etc. the new nouns).

e Model a command several times before asking students to do it.

e Present commands in unique combinations. Be respectful of ritual objects, but
feel free to integrate fun and humor.

e Call on students in small groups, as well as give commands to the entire class.
No one should ever be asked to follow a command by themselves.

e Introduce new vocabulary when 2/3 of a group responds easily to earlier
commands.
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Synagogue Objects
(Students should have already completed Foundational Level 6)
Terms marked with * may already be familiar to your students from other experiences.

Verbs Nouns Adjectives Adverb | Misc.
S
Option 1: Y IDYT | VPN PN
The LA NT? btk
synagogue N2+
itself and 99 9)
the bimah
Option 2: 4% | < Jorah pointer
The Torah Yry93 | < Jorah cover
and its (D3) Y4 | < €rown
garments 1\?‘-\ < Breastplate
Option 3: .2 90NNy MN1o*
Other ritual VN
objects in nryry*
the ndpo*
synagogue Poron*

Option 1: The Synagogue itself and the Bimah

Ideally, this option should be taught on the bimah of the synagogue, with access to the
objects in their home/place.

Use the script planning worksheet to help brainstorm what you need to review. The

chart, below, gives clues for how to introduce new vocabulary.

Word to be Options for illustrating the word.Consider objects, actions, photos, etc.
introduced
T ¢ If you have access to the sanctuary, plan on showing or pointing to the actual
Yrun objects. In addition, share photographs of these items in other synagogues;
@hp); 1'1')3‘-_; remember to always show multiple images of any HTM word.
jiﬂy‘n ¢ If you do not have access to the sanctuary you might:
' o Project a photo of your worship space and point to the various items.

o Place photos of the items around your room, including ones that show the
full bimah and ones that show each of them separately. [Go to
http://images.google.com and do separate searches for: Ner Tamid, Torah
and Aron Hakodesh.]

o Create a picture of a sanctuary using posterboard or a large sheet of
bulletin board paper (or brown craft paper). Make sure the students can
see the items from wherever they sit in your space.

m‘bg? Both words may be introduced here for if one goes up (ni>y2), there needs to be a
(n7172) way to get/go down (n772). However, the reason for introducing N5¥? is to create a
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connection between going up onto the bimah and having an aliyah (my) — both words
have the same root N-5-y meaning to “go up.” In this HTM lesson, simply introduce
nivyY and ask the children’s Jewish studies or ¢’fi/lah teacher to make the
connection between the two words.

e Walk up the bimah steps and say n>y?.

e Walk down and say n777.

To integrate learning if you are in the synagogue, use commands such as these:
119220 DY MYy DIPI

.DIPH2 LXY 22IPDN?

N1

.10°20 Dy MY VXY NI
NTPD-YIIN SN Y aN8n9

VTP DN 127

117N DY) N WTPD-PIN DY T DY)
TR N ON YYD

1INV .NNAN DY DIPNI XOP?

NTPD-NIN ON N — (Point to yoursel) NN

(Take out a Torah scroll) .ﬂ'liﬂ ﬂDP?

(Use a hand motion to show that the children should follow you as you walk) J'Db? D?D

(Use a hand motion to make sure children follow you down the steps) ﬂ7'\?

(Walk around the synagogue with the Torah and children following, as in a regular Torah service) J'Db?
.10°20 5y Mvy?

NTPN-IIND NI DYWY — NN

[ND DY N3Y7) N1 072

If you cannot be in the synagogue, use pictures or handmade props and give
commands that have children place pictures of items onto a picture of a synagogue.
You might have one picture for the group to use together, or give each child pictures of
a synagogue and the items that go on the bimah to be used individually.
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TRD M DY YNy

MTPD-11N2 NYYY

17N ONY

SRR ) T-0Y NN DY)

102320 DY UIPN-11IN OXY7
YTPD-IIN DY) NI IR
MTPN-YIINA DY) MR TIY NNRY
NTPD-NIN T-DY DY) PR 7) DINY

Note that in English, the correct term for more than one Torah is not “Torahs” or
“Torot” but rather “Torah scrolls.” In Hebrew, the phrase is N7in >799.

Option 2: The Torah and its Garments

In this lesson, students will learn how to dress a Torah listening only to Hebrew. It
would be helpful if a Judaics teacher taught them about the origin of the items that cover
a Torah scroll — they are reminders of what the Kohanim (priests) wore in the tabernacle
in the desert while wandering and later in the Temple in Jerusalem.

Use the script planning worksheet to help brainstorm what you need to review. The
chart, below, gives clues for how to introduce new vocabulary.

Word to be | Options for illustrating the word.Consider objects, actions, photos, etc.
introduced

1 This is the pointer used to read the Torah without actually touching the page.

e Show the 7 in its various sizes and styles. When you first introduce the 72, place
your hand next to it to show the Hebrew connection between the name for a hand
and this ritual object.

e Use photos of a 1> by itself, in use during a Torah reading and/or hung on a
“dressed” Torah scroll.

Drun This is the Hebrew word for coat, as well as the fabric-covering placed on a Torah
' scroll.

¢ Point to and touch the covering on a Torah scroll.

e Use photos of Torah scrolls with covers and without.

(A12) 1934 | There are two kinds of “crowns” on a Torah scroll — one fits on each of the handles and
is called a Y97 (the Hebrew word for pomegranate) and one fits over both handles and
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looks like a crown (752 is the Hebrew word for crown). Use the word (and the object)
that matches what you find on top of your synagogue’s Torah scrolls. If a mixture,
choose the word 1117 - it’s one your students may use again in an HTM lesson.

e Point to, touch and/or hold different crowns.

e Use photos of Torah crowns by themselves or on top of Torah scrolls.

N This is the word for a breastplate, like the breastplate worn by the High Priest during
biblical times and at the Temple in Jerusalem.

e Point to, touch and/or hold different breastplates.

e Use photos of breastplates by themselves or on a covered Torah scroll.

To integrate |learning, use this script (below) that involves the entire group, not just a few
children.
Option 1 - Use one real Torah scroll (or perhaps a mini-one, like for Consecration)
that you ask a child (or teen assistant) to hold. If it is possible to use more than one
Torah scroll and its objects, more children will be able to help out in k’vutzot. If you
use this option, remember that since there is only one scroll, you have to add the N
- NRN.
Option 2 - Give each learner a picture of an undressed Torah scroll and images for
each of the objects that dress it. While offering the script commands, have children
dress their own Torah scroll.

Start with an “undressed” Torah tied with a wimple (the band/belt that holds the Torah
scroll together). Call on groups of students to put the items on the Torah scroll
according to your directions (Option 1) or adapt the commands and have the children
“dress” their own picture of a Torah (Option 2).

#2 #1

.DIWPY,) AR .DIP7 /2 NYap
ANPIYD DN N2 NIV DN N2
YN NN YN NP2

7R DY YN oYY 17PN ON N2YY
Sanlp) 7R 5Y DYn DYy

N2y
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#4 #3
.DIP7 /2 N¥ap .DIPY —/N NP
ANPIVD ON X2 N®D ON X3P
197 N0RY 319 NP
(Hold up one finger — they should take just one) (Hold up one finger — they should take just one)
7P ON NOPD 17N ON N7
.7R DY IR DY .7IR DY 1IN DY)
1297 129y

#5 - If you are in a space with an ¥TpD-117K, end with this:

Dp7 — 022
NTPD-IN ON NN 190 DY NOYY
NTPN-IING NN 19D OOY)
N®D N N7
D2vYo NO

[Close the YTPD-1IN]

n2YY

Option 3: Other Ritual Objects in the Synagoque

In Foundational Language Unit 5 the students learn 7> and ¥N9; both can be helpful in
introducing y2°97.

Use the script planning worksheet to help brainstorm what you need to review. The
chart, below, gives clues for how to introduce new vocabulary.

Word to be
introduced

Options for illustrating the word.Consider objects, actions, photos, etc.

1o+
YvnIN*
nHo*
oYY
20n*

Learners may know these words from usage during ¢ fillah. The last 2-3 words may
be more familiar to children who are part of a community that davens regularly, not
just on Shabbat. If your students have not yet learned about ritual objects you wish
to use in an HTM lesson, ask the Judaics or ¢ fillah teacher to spend some time on
these. OR, before you begin the lesson give a sentence of explanation in English:
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e that the blessing for the m>9v mentions the n>X>¥ because it is the special part
of the prayer shawl. n>3>¥ are the longer strands of string on each of the four
corners.

o that the wnin is the Torah in book form. It takes its name from the number 5
(vnn) because there are five books in the Torah.

e that the wN1 Dw P29m is placed on the forehead near the hairline and that the
T2 ¥ PHam is placed on the non-dominant arm. [If use of = 1 isndt a regular
part of children’s experience, you may wish to ignore these items.]

.2 9VYNNY | One wraps oneself in a tallit.

e Demonstrate different kinds of wrapping without using any nouns — like
wrapping paper around a present, wrapping a shawl around oneself, wrapping a
napkin around a fork and knife.

e Demonstrate the action of wrapping oneself in a tallit.

To integrate |learning, create scripts with commands like these (note that these are not
set up as a script, just independent commands):
JPN T-OY vIN OXYI
00 DN
TN D7
UNID DY UNT DY PDon oI
10 9Y T 5V Po9n DV
ANV DN NTO DY NIYY
JPYOX2 YOYNNY

T02V1 qUYNNY

The following activity tells students how to put on a 19V using only Hebrew.

Pick up a m9v and demonstrate how to put it on. [A description of how one puts on a
M9V is here: http://tinyurl.com/ljhp8z3]

Say the phrase n>¥>¥2 quyNNY and demonstrate the act three times (note that you
don’t need to follow the formal procedure in the video; the idea is to simply demonstrate
the verb quynny?).

After doing the action of wrapping oneself in a tallit, demonstrate these commands:
112730 Ny NIPY

TPYND QOYNNY M), PIIYHNI VYT WK 0290 799 WX 2 NHN T2
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NPV ,NRY)

No need to translate this word, just kiss the tallit twice — once on either side of the
atarah (the neckband) and then say:

D907 DY MV DY

“Swish!”
(This is a highly optional sound effect, but a rabbi who teaches HTM says her children love the “swish!”)

JPXOX2 YOYNNY

Call on children in groups to follow the commands.
NN N NP2

90 DNY
1112720 NN NIPY
TN QOYNNT INN) ,PDIYNI NYTP WK, D27 29 INTON 1) NHN TN
NPV NPV
(D29m210 5y MHL DVY)
“Swish!”
JPXOXRI qUYNNY
(pause)
JPP00 NN TIINY
ANIVYN DY MYV NN OIYI

NIYI) DD DN 17
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PRAYER UNIT

(Students should have already completed Foundational Level 5)

Teachers are encouraged to use Hebrew Through Movement techniques to open
children’s understanding of prayers and blessings. Just as the blessing for n9V is
enriched by children acting on and understanding 1>¥>82 q9UYNNY (see the Synagogue
Unit, page 156-158) and just as the blessing for lighting Shabbat candles is enriched by
children acting on and understanding N2y ¥ 7) 92707 (see Holiday Unit, pages 71-
74), so too may our other prayers, blessings and rituals be enriched by HTM.

The difficulty of Hebrew prayer vocabulary and the length of most prayers/blessings,
means that with HTM, students will not be able to learn the Hebrew of an entire
blessing/prayer. However, by choosing key vocabulary, the meaning can be introduced.

Assistance for teaching many Hebrew blessings, prayers and rituals is found on the
Hebrew Through Movement website: http://www.hebrewthroughmovement.org/prayers--
blessings.html. Teachers are free to download curriculum guides for Sh’ma and its
Blessings, the Amidah, and a few select other prayers.

GENERAL PRINCIPLES FOR TEACHING PRAYERS WITH HTM

HTM prayer and blessing lessons are more impactful when students simultaneously
focus on them in a tfillah class and/or as part of a worship service. To encourage this
synergy, there are ideas for teaching prayers and blessings using Hebrew Through
Movement on the main HTM website, here:
http://www.hebrewthroughmovement.org/prayers--blessings.html.

In addition, the Jewish Education Center of Cleveland developed an integrated tfillah
curriculum called “jPrayer” (http://jecc-jprayer.weebly.com/). jPrayer includes lessons
that focus on:

1) the meanings behind specific prayers and blessings

2) sound-to-print decoding, and

3) the Hebrew Through Movement curriculum
Teachers and education directors are encouraged to consider the complementary
nature of HTM and t’fillah teaching, whether taught by the same teacher or a colleague
working with the same group of students.

Hebrew Through Movement teachers who wish to create their own teaching scripts will
find guidance in this section of the curriculum guide. Before creating a teaching script,
the teacher needs to consider which Hebrew words or phrases are best learned via
Hebrew Through Movement, for example, those that can be illustrated with an object,
picture or word card. In addition, it is important that the word-choices introduce
students to a prayer’s meaning. Not every word in a prayer or blessing needs to be
introduced via Hebrew Through Movement. A blessing the length of Ny932) is too long
to teach in its entirety to children pre-Bar/Bat Mitzvah age, though select words and
phrases are appropriate. However, the Hebrew of a shorter prayer, like ¥V, could be
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explored more fully. Know that there are four lessons for the Four Questions (linked
from the HTM Pesah holiday unit) that teach almost every word for this annual ritual.

Each prayer lesson begins with a general Hebrew Through Movement review/warm-up,
after which new vocabulary is introduced (three words at a time using props or photos),
and then integration of old and new learning. In addition, when using Hebrew Through
Movement to teach tfillah the lesson ends with the recitation of the blessing or prayer
being learned; this helps children immediately connect new vocabulary with the Hebrew.

PRAYER RITUAL VOCABULARY VIDEOS
These principles may be seen in these videos for
e The Shabbat candle blessing:
http://www.hebrewthroughmovement.org/shabbat.html

e Four words of the Four Questions:
http://www.hebrewthroughmovement.org/pesah.html

e The Sh’ma: https://youtu.be/nONrCh3LHRS - this HTM lesson also
demonstrates the Sh’ma to reinforce print-literacy.

e The blessing for fruits and blessing for vegetables (2 different videos):
https://www.hebrewthroughmovement.org/miscellaneous-prayers.html

Examples of activities for teaching prayers with Hebrew Through Movement
The Holiday, Synagogue and Print-Literacy sections all offer clues for teaching prayers
and blessings, each from a slightly different perspective. In this section we offer activity
ideas for globally teaching a prayer, using yp¥ as an example. Below are sample
activities for

e sight recognition of the prayer in context

e vocabulary acquisition (learning without direct memaorization)

e understanding of the prayer’s ideas

e reinforcing decoding

e global understanding

Example 1 (sight recognition of a prayer, in context): If your learners have completed
Level 8 of the curriculum (where students learn the word, Xi7{9), open a Torah and
siddur to the ynVv. In a Judaics class or in tfillah, students should already have been
taught the special “look” of ynV, whether in a Torah or siddur. Say:

1.YRVY DY YAYND?
rr.y)_g\{)n ﬂ?’)_ﬂi_l :n)_);?
T2 1YY RV

NP2 YNV RIVPI
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Example 2 (vocabulary acquisition — ynV)
The Hebrew command “to listen” (y1n¥?) is formally introduced in Option 2 of the Rosh
Hashanah/Yom Kippur HTM lessons. Create a series of commands that use yinv¥? and

Yinyy No.

Example 3 (understanding of ideas - 9N¥)

The word 5X¥? can be introduced to students in a Hebrew Through Movement lesson using
photographs of Jews doing different things, and with gestures indicating all the students in the
room are INY).

Before or after this particular activity, it could be helpful to explain in English that S
has three general meanings today: the People of Israel (Jews), the land of Israel
(where Abraham and Sarah walked), and the State of Israel (the country where Israelis
live). In this prayer, it means “all Jews.” The word 57 is also introduced in the HTM
lesson for Yom Ha’atzma-ut.

Example 4 (vocabulary acquisition and sight-word recognition - 711> and 1>72N)

God is a hard concept to teach — one can’t point to God or show a photo. Even if one wanted to
use nature as an example of God’s power in the world, students may indeed wonder if the word
1)’0'32__3 refers to the tree in the center of the picture, or perhaps to the stream that’s running
beside it. But, students could still learn 7N and ﬂJ’ti‘Jz__g through movement if they are each
given word cards with these two God-names to touch, pick up, etc. For example:

i’ Sy yasnh

TAPToN"a Ny
"anion” oy
"M TINY
Example 5 (vocabulary acquisition — TON)
To teach the Hebrew word for the number 1 (T0¥), it would be appropriate to use the

numeral on a flashcard in a Hebrew Through Movement lesson, mixed in with other
nouns and verbs the students know.

“.I'DN” b}_’ )_J’JXD?

“.hn:\z;{”:l J'\)_J}?
TN 199 O

STNN 9 NNRY
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Students could be asked to do surprising things with a flashcard, just like they do with
props of nouns (put it under the table, on someone’s head, under the door).
Alternatively, one could teach the numbers 1-2-3 to the students by putting the
numerals on flashcards and integrating similar action-commands. Students could also
be asked to sort cards each with one to three different pictures, placing those with one

item under TNN. If given a number of objects that are masculine in form (see the
vocabulary lists at the end of the Units), students could be asked
STHN 799 ©07
TN VIN NNPY
ANPIVD DY THN NINN DY

Example 6 (reinforcing decoding)
Give each student a set of cut-up cards for the first line of the prayer. Ask them to sort
the cards in a variety of ways, or show you the card(s) with “x” letter in it, etc. This kind

of example is more fully explored in the Print-Literacy Strand, starting on the next page.

Example 7 (global understanding)

After using Hebrew Through Movement to introduce students to individual words or
phrases of a prayer or blessing, it is important to recite the entire prayer. Students often
have an “ah-ha!” moment at this time — something that they have sung, read or recited
without understanding suddenly takes on meaning. [For a student explaining her new
understanding of the Shabbat candle blessing, see the very end of
http://www.hebrewthroughmovement.org/shabbat.html.] A Hebrew Through Movement
prayer lesson can be followed (or even preceded) by a “regular” lesson (i.e., non-
Hebrew Through Movement) on the prayer and its meaning.
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PRINT-LITERACY STRAND

In part-time Jewish educational programs, students generally are taught to decode
Hebrew — this is the process by which students break the code (literally) of a language
that is foreign to them. They do this by identifying the sounds of a given word or
phrase, letter-by-letter and vowel-sign by vowel-sign. Decoding happens without
meaning-making - the language being decoded is not understood. On the other hand,
reading is a learned literary process through which a person gains meaning from
the printed word.

Hebrew Through Movement gives students the opportunity to listen to and understand
Hebrew words and sentences, building vocabulary that is central to Jewish prayers,
rituals and life. HTM creates enthusiasm for Hebrew learning (and that's a HUGE
accomplishment!), but ideally it also lays a foundation that will help children tackle the
printed page. With an HTM background, children could learn to read some Hebrew
words, instead of just decoding ones they do not understand.

The print-literacy strand integrates into other units; material in this section may be
woven throughout many of the Hebrew Through Movement units (Foundational,
Holiday, Synagogue, and Prayer/Blessings). Teachers need to decide what will benefit
their students and themselves.

INTEGRATING HEBREW THROUGH MOVEMENT INTO THE LEARNING OF
PRAYERS AND BLESSINGS SOUND-TO-PRINT

Hebrew Through Movement complements the learning of Hebrew blessings and prayers
in a variety of ways.

e Students move, helping the brain create stronger memories of the meanings of
core vocabulary, as well as of the correct pronunciation and rhythm unique to
Hebrew.

e Students read. The printed page begins to take on meaning as compared to
senseless decoding.

e Students begin to recognize words by sight and better learn to identify letters and
vowel signs.

This section includes a variety of activities that help students use what they know about
prayers and blessings from their “recitation experiences” (chanting, reading and singing
aloud). Because the students need to have the sounds of Hebrew in their ears before
tackling print (sound-to-print), it is important that they have had prior experiences
hearing the blessings and prayers recited many times, whether in worship services, in
class, or while driving the car. The activities, below, were developed for children
who have already learned the AlefBet and Hebrew vowel signs, even “just” as
beginning decoders.
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Depending on the learning and activity, teachers will need to gather or prepare different
kinds of learning materials including sets of cards consisting of individual blessing
words, blessing phrases and the complete blessings.

The Jewish Education Center of Cleveland’s Teacher Center has many of these
collections in card-size and large format (200pt font), as well as pictures. Check
http://JECCMarketplace.com.

The activities, below, were designed for learners who completed at least through
Foundational Level 6. However, Foundational Level 10 (new to this edition of the
curriculum guide) teaches vocabulary that could enrich work with print literacy. It is
worth checking out (and maybe teaching) prior to planning print-literacy lessons.

Sample activities for decoding blessings

The following activities provide students with opportunities to decode blessings over
wine, fruit (from trees) and vegetables (from the ground). The activities offered may be
adapted to a wide variety of blessings and prayers.

Activity 1: Recognizing and identifying phrases the teacher reads
For the blessing that’s being focused on, students will each need a set of cards
consisting of:

e Phrase cards

e Word cards

e The full blessing

The scripts for this activity help students recognize by sight (based on their knowledge
of the AlefBet) the common words used in the blessings over wine, fruit of the tree and
fruit of the ground: ... »19 NYI2 ,02¥N 2N INTON 2 NN TN

For the script below, each child (or a team of two) will need one of each card listed
below. These may be large like you see in the photo, or smaller.
e Phrase cards
o M NN T2
o DN TN IION
o 39N 9 N2
e Word cards
o \¥D
o NHTND
e The full blessings
O 1930 279 N2 DZIWN 720 NTON » NHN TN
o \¥D 19 N2 DRI TR VTN » NN TN
o MHTNM Y XN DIWR 720 WY » NHN T2

It would be helpful for children to sit on the floor during this activity so they have room to
mix-up and spread the cards out.
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19 NHN TN D0
RIE R F S5y )_”-;ga‘?
NP 9272 NYIY PYIY

AN DY 1 RN I DOYI

AR Ale AaNGLU
‘;CLKKC{«L S

RAL Addnan 10N 799 905N DIND

a9yn” by Yasny

JIPAYNI NYID VYY)

LRI 199 905N — NIPY

Indicate the students should be able to see the 1.9 NN V2N NND BN 199 990OR DOV
first card, too. Photo, above.
SOD TR INAON PN P — NKITPD

93D Y19 N2 O7)7

19997 DY Y2807

290 299 N — NIPY

102D 70 1AIN NND NJIVD DY 719)0 219 XY DY
s NITPY) N0 DY YAy

21930 919 N2 DYIFD 791 11N » DPN T

’n\wan Drm?
This time, the last 3 words for the blessing for fruit should cover up 1907 DY 1NYN DOYY PYOIY
the last 3 words of the blessing for wine.
:X1IP) 12720 Y Yaynd

YD 099 N2 DDIYD 7919 1NON NN T2
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IIRTNDY DI
rr}(?an j)_) nﬂ’;‘!z_g:an D’\’_)? ])\?3)_)

:NYIP2) N2722 NY)H?

- =7

DTN 19 N2 DRID 70 TN » NHN T2

Follow up this activity by calling on small groups and then individual students. Be sure
to intersperse unexpected or unusual commands like:
DIPD DN XI9PYY 7 NRN 71N DY

Activity 2: Matching blessing phrases with actual items
Each student needs a set of blessing cards and a set of pictures that match what the
blessing is for (example: a picture of wine would match the blessing over wine).

Sample Script, Version 1: Students match the picture of the food with the print
version of its blessing, or with vocabulary/phrases within the blessing.

Hold up an object or a picture and say the Hebrew word:
Picture: wine
m
73930 119 N2 172D N D77

73930 719 N2 D2WN T2 TN M NN TN N0 DY 7137

Picture: Apple
man
7.NY7 219 NI 19730 T 0177

.Y 29 NI D2IYD 29 IPTION M NHAN 71727 MR DY 7127

Picture: Parsley, potatoes, anything that grows in the ground
Especially appropriate at Pesah. T\)P]’

7 DNRTND M9 N2 NIAD NN D"]D?

T T
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7RG 279 N2 D297 T2 INTON > NHN TN MPPD JY 1127

Sample Script, Version 2: Students match the picture of the food with the print
version of its blessing, or with vocabulary/phrases within the blessing.

Hold up a blessing card. Ask the students to read to themselves the phrase on
the card and then hold up the matching picture.

OPTION 1 - Tell students the Hebrew name of the matching object and then
prompt them to recite all the words of the blessing. The formula of the script will
e 112720 NN RYIP?
L APTON M NHRN T2
D7 PYY
0oy 729
LATON M NHRN T2

An example is:
NY 299 NYYRY 12730 N RIIRY

YD 279 NI 02IYD 720 TON M NN TN
.MI9R DN 1YY
:MIDND Y 7129

YD 279 NI D2 729 INTION M AN 72

Repeat with the other blessings.

OPTION 2 - Hold up an object (for example, an apple) and say ... 5y 727
Wait to see if any students name the object (“m791”), and if not, name it yourself

oy 7727
non
mpY
2
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12720 MY ©IN7

Ny 1127
nan
nipY
»

..1172 : 12720 NN KIPY

Repeat with the other objects and pictures.

Activity 3: Reading blessing cards and matching them to corresponding pictures or
actual objects

This activity offers individual students the opportunity to read words and match them to
objects or pictures. The rest of the class is given an opportunity to agree or disagree
with the student’s selection.

In advance, print the blessings that students know and cut them into cards. In addition,
place on a table or on the wall objects (or pictures of objects) that match the various
blessings. For example, if working with the blessings noted earlier, have an apple, a
picture of a wine bottle and a vegetable or two.

Ask students to take turns choosing a blessing card (without looking) and then to match
the card to the corresponding object or picture.

For example,
.DIPY — /N NYNIP

1272 NNPY — NPT 901 <<Choose two children from Alef
112720 NN NIIP? - 'N NP

...2Y YANNOY NMDANIIYD DN DN NI
(Make a motion over the items so they know they should pick what matches the blessing)

Point to both the blessing card and the objects that the students indicated, and ask the
other k’vutzot to respond yes or no in Hebrew.

(Together, recite the blessing that was picked) ...5373 - D?%D
IND IN )2 <<Point to the item(s) that were picked and ask

All three of the activities above may be repeated with other blessings the students are
learning.
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Sample activities for working with the print-versions of prayers

This curriculum guide has already noted ways for

URY = T

Hebrew Through Movement to assist students in 1235 -
learning the meanings of words in blessings and prayers -
(see the Prayer Unit, earlier). But Hebrew Through =
Movement can also be used to help students practice e —p

decoding/reciting full prayers. = 1=

In the section that follows, examples of activities are
provided using Sh’ma. Again, itis assumed that
students will have had prior experiences hearing the prayer and reciting it.

Activity 1: Reviewing Hebrew letters and words

Each student will need a mixed-up set of word and phrase cards, printed in an easily
readable font. Say a word or phrase and have the students move the cards according to
the Hebrew Through Movement commands.

.n”)_::w'n D)-]D?
.n”’g\?n N)'\Pt’) n”)_::w'n 5y )_))3;0?

ANIVD DY eRY DY

INIYY DY

JONAYI NIIPDY YONYI DY Yasnh
I Ny

SPRYY NNR INZIVD DY 1INYY DOV

INIY? ¥V - NIPD

I D09

SN RIIPDY N DY Y aANNI
21913 NV

S9N NNN NIIVD DY 1N DY)
N0 DNV WY NIPD

. NIIPDY 1y NIND DY Y a807
Make hand motions to indicate you want them to read the word with the Ayin.
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Keep repeating this pattern until children have the entire first line of the Sh’ma on their
desks, one word under each other. Say:
*N2X9ND D2 NN NIPD
* If the custom in your setting is to cover your eyes when saying Sh’'ma,
then add this command before the final command.

DYYN Sy T DY

=PYY VYY)

**|f this verb has not already been taught,

follow the Hebrew Through Movement procedure for introducing a new verb
before you begin this activity.

Repeat this activity for the second line of Sh’'ma.

Activity 2: Putting the individual word card or phrase cards in the proper order.

In advance of this activity demonstrate putting a prayer or blessing in order — use the
word 7707 to describe the activity of “putting in order.” [See the instructions for teaching
970Y in Foundational Level 10.]

Give each person in a k’vutzah one card that has a word or phrase from a blessing or
prayer. Make sure that there is only one of each word given to the students.
.DIPY — 2 N¥IIPA DD

Indicate they should take their word card .0970 DN N2YY
12720 DN ITD?
.12720 NN NYIPY

N30 TN VYT VYY)
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SIGHT WORDS - If you are interested in using HTM to teach/reinforce sight words, be
sure to fully read this section carefully. The choice of words and learning activities are
potentially different from the learning of sight words in English or other languages.

In English, sight words are common words that children are taught to instantly recognize
without sounding them out, for example: other, said, is, with, the, and. In this Print-
Literacy Strand, “sight words” are introduced as common HTM and prayer Hebrew
vocabulary, thus a bit different than how children might know the term from elementary
school.

Children who have experienced Hebrew Through Movement can learn to recognize
words by sight without knowing the sounds of each letter or vowel sign.'” Deliberate
teaching of Hebrew sight words may start at any point after children have completed
Level 3 of the Foundational Unit of Hebrew Through Movement; this gives them the
necessary oral base. While one could introduce sight words at any age, the sweet
spotis once children have learned the AlefBet, even if they cannot yet fully
decode; this might be in fifth grade or later. The challenge for introducing sight
words earlier is that Hebrew is a relatively “boxy-print language” — very few letters go
above or below the line, making it harder to create a visual image of the word, as
compared to English.

Below are six steps for teaching Hebrew sight words. The pace and number of
sessions will vary with different groups. Note that all word cards for this curriculum may
be downloaded and printed from each Foundational and Holiday unit’'s webpage on:
http://www.HebrewThroughMovement.org.

Step 1

Choose three cards, each with the Hebrew word for a command that is well-known to
students.

e Hold up one word card*® while saying and performing the command. Indicate that
students should perform the command, too.

e Repeat this with the other two word cards, randomly alternating all three.
e Repeat several times.

For example: Hold up the card with the word D7 and say the command.

Switch to n2%2. Hold up the card and say the command.

Repeat with a third word card 718Y7.

17 For many children, the word “Cheerios” on a cereal box becomes a sight word at a very young age,
though yes, the bright yellow box offers a strong clue.

18 Some teachers find it easier to post the words to the wall or board and point; it saves fumbling for
specific words.
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Step 2
e Hold up each of the cards from Step 1, without giving the oral command.

e Watch to see if most students respond to the card.

e |f the children do not respond, repeat Step 1.

Step 3
e When most of the children respond to the sight words, post them on the board and
point to them instead of giving a verbal command.

Step 4
Introduce three new word cards
e Repeat Steps 1-3 with the new word cards.

e Continue to introduce three new word cards until most of the students recognize a
total of 9 -12 printed words by sight.

Step 5
After the students recognize approximately 9 -12 sight words, begin to play games with
the cards in a non-HTM Hebrew class since instructions and play will be in English.

e The “What-Goes-Together” Game. To play the game, put a selection of 9 -12
word cards on the board and/or distribute 9 -12 word cards to groups of children.
Give children time to work in small groups, finding a way to group the cards into piles
of “what goes together” that makes sense to them. Note — there are no right or
wrong answers to this. Give the directions vaguely enough so as to allow the
students (not the teacher) to find different ways to categorize/group the words.

Ask students to share which words they put together and explain why they chose to
group the cards in the way that they did. Or, alternatively, ask other students to
guess why they think the word cards were grouped together as they were. Itis
common for the students to identify possibilities that the teacher had not noticed.

Examples of groupings could be:

Words that end with the same letter

Words that have the same vowel signs or vowel sign patterns
Words with a specific number of letters (2, 3, 4, 5)

Words that are actions, names of students, objects

Etc.

Repeat this activity a number of times so that students discover different ways of
categorizing the cards.
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e Memory. Have two of every Hebrew word card for each group of students playing.
Alternatively, create cards so that half have the Hebrew and the other half has a
photo representing the word®®. Place all the cards upside down on the table and
have each student turn over two cards during his or her turn. If the cards match, the
student keeps the two cards and takes another turn. If the cards do not match, the
student returns the cards to the table, upside down. [Note: You may play this with
students creating matches and the teacher or an assistant reading the Hebrew. Or,
you may ask the students to read the cards that they turn over and then match. The
goal is not to have the children “break their teeth” over the reading of the words, but
to read smoothly and/or notice similarities in words.]

Step 6

Students hold up a selection of HTM verb cards and give the directions to their
classmates. When children easily identify these words, new groups of words should be
introduced in sets of three. After initially working through the steps above, new words
should be intermingled with words to which the students were exposed earlier.

AND MAYBE A “STORY” — Hebrew Through Movement students who have learned to
decode can be given something to read with HTM words they know. While such stories
are not great literature, children are surprised and pleased that they can read Hebrew
and understand it. See the next page for a Shabbat story that may be shared with your
learners. For them to gain full meaning, children should have completed the all options
in “Shabbat 1” and Option 1 in “Shabbat 2.”

1% For verbs, consider taking photos of your students doing the actions. Or, the JECCMarketplace has
HTM photo word cards that may be downloaded (JECCMarketplace.com — search for “Hebrew Through
Movement: Verb Picture Cards”).
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"DiYY nayY
ANPIVD DN NJ77) O
201N 1) OOYI
201192 7) Ty DOYY
ANPIVD DY DY) P ©ID NNPY

AN DY NN DYDY

/29 59 7 P7107

— 7737
7.2V DY N) PO7T0Y M) PRIYN NYTR IR DIV T20 IPNON » NN TN

MDYy Nay”
Y ©Y9 PnNpPY

— 737
7.19)7 019 K12, 02997 729 IVTON 2 NHN 772

nn;w_)n \))7‘?)3 » NN O
nggg)?r_‘?n

A2 NINYY

nbna nyyy

— 7729
PNIND Y2 DN NOXIND 02N T2 ITION 2 NHX 7172

ANLIVN -5y NDD DY NaYY

10OV NaY
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SCRIPT PLANNING - AN OVERVIEW

The worksheet on the next three pages was designed to guide you through the script
planning process with the three parts of an HTM lesson.

Many teachers find the first page helps them decide which words to focus on and how
to choose which vocabulary to review during the warm-up.

If you choose from the vocabulary brainstorming charts offered throughout this
curriculum guide, you might not need to use the chart on the bottom of the worksheet’s
first page (page 182). However, the “Introducing New Words” chart (bottom of page
183) offers an opportunity to write down your final choices for illustrating each word.

Feel free to make photocopies of the three planning sheets on pages 182-184 of this
guide or download and print this file: https://tinyurl.com/HTM-scriptworksheet (yes, you
want to “make a copy” when prompted).

Need more guidance? This short video explains how to use the planning sheet:
https://lyoutu.be/EWqvGRS7ECI. In addition, Module 8 of the online seminar takes new
teachers through the planning process. Feel free to jump back into the seminar to check
it out!

To make future lesson planning easier, be sure to save your scripts/planning sheets
from year-to-year.

Have fun with your planning!!
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Today's Lesson Focus

SCRIPT PLANNING WORKSHEET

Words that will be introduced (if @ verb has o preposition, include it)

PLANNING FOR REVIEW/WARM-UP - Place on the web words you could review during the warm-up:

1)
2)

3)

Racenthy Complement new
introduced words

Meed reviaw Mot used in
(mat yer 2/3] awhile

PLANNING FOR NEW WORDS - Brainstorm using this chart

Word to be introduced

Options for illustrating the word. Consider objects, actions, photos, etc
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PLANNING THE SCRIPT - some feachers find it heloful to fill out the two charts REVIEW,/WARM UP (middle of this
page| and INTEGRATING OLD AND NEW WORDS (bottom of this page). Others create senfences without them

Feel free to shift the named-purpose of any column. Far example, If you don’t need an adverb then omit the column,
but if an adjective is needed then odd one).

Adverb Verb Conj. Noun Preposition Verb Who

DI n177 ! N7 N Yiap? 'N ¥

Don‘t forget to include some novel-commands. In the margin, feel free to note any prop(s) you may need,

REVIEW/WARM-UP
Adverb Verb Conj. Noun Preposition Verb Who
ar noun wipreposition or misc (make sure it's
as needed form maore than 1

personj

INTRODUCING NEW WORDS

This specific chart helps you finalize the way you will introduce your new words.
NOTE: When the three terms are all nouns, the first thing a teacher does is show three different examples for each
term, while saying just the single word as the object is shown. For example: Yir x3, M9 x3, 171 x3. The second step is
to say the three terms, again three times, but changing the order each time - connect the physical object or picture
with the word. Finally, demonstrate & st [or two) of simple commands using the new terms.

The word Three illustrations Any notes
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INTEGRATING OLD AND NEW WORDS
Adverb Verb Conj. Noun Preposition Verb Who
ar noun wipreposition or misc {person or
as needed form group)

If this lesson has a connection to o prayer or blessing, plan on singing/reciting it at the end of the session.
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ASSESSMENT OVERVIEW

So much that happens in part-time Jewish education is not evaluated; we teach, but do
not check often enough for student understanding. Because Hebrew Through
Movement uses physical techniques, it is easy enough to assess students by observing
their responses to Hebrew commands. In addition, there are ways to watch the progress
of specific groups of students, as well as evaluate one’s growth as a teacher.

This section includes a number of forms that will help you keep tabs on progress:

Words Learned this Year — Page 189 offers a chart for teachers to track learning
from week-to-week, offering a perspective on the group’s pacing. The form would
be helpful to next year’s teacher, providing a list of vocabulary already covered.

Goal Progression (page 191) — The list of goals, divided according to the three
phases of HTM learning, helps a teacher see when and how to make future
lessons more sophisticated. These goals are also discussed on pages 18-19.

The HTM Teaching Rubric: Integrating the Learning Principles (pages 193-195) —
This rubric helps teachers see how well they are integrating the learning
principles that shape good HTM teaching. For a deeper discussion of the
principles, see pages 9-12. And for an explanation of the rubric, see pages 22-
23.

HTM: Three Levels of Certification (pages 196-197) — There are three levels of
certification for HTM teachers, all based on greater understanding and
application of the Teaching Rubric (pages 193-195). This document explains how
to achieve each of the levels.

Other assessment techniques are encouraged, as well. Feel free to enter into
discussion with HTM teachers regarding the use of these materials on the Hebrew
Through Movement Facebook group “Hebrew Moves Me.”
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Class or Group

Hebrew Through MovementWords Learned this Year

YEAR

Teacher’s Name

Grade Level(s)

Week of
(note the
date)

Level
Number or
Unit Name

New Verbs

New Nouns

New Adjectives/ Adverbs

Other Vocabulary

Notes
[Use the back of this page for
additional comments]

NOTE ON BACRuestions, comments, is&®$, successes! (date each entry
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Teacher

Hebrew Through Movement Progress

Group of Students

Year

Novice

Emerging

Proficient

Phase 1 The students are able to:

Follow single commands

Follow two commands

Interact with objects

React correctly to some holiday and
synagogue-based vocabulary

Reverse roles with the teacher and begin
to offer commands of their own

Phase 2 The students are able to:

Follow more complex commands

Integrate holiday and classroom themes
with HTM commands

Respond 12 (thumbs up) and NY (thumbs
down) to simple questions or commands

Speak sentences that the teacher did not
teach or previously use*

Integrate Jewish Life Vocabulary with
Hebrew Through Movement commands
(optional)

Phase 3 and beyond The students are able to:

Extend all of the above, with the addition
of print literacy activities

Follow more complex chains of
commands

Respond to commands that include
masculine and feminine adjectives

Expand role reversal

Use their Hebrew Through Movement
knowledge of Hebrew to better
understand Jewish prayers and rituals

* When students are given the opportunity to internalize language patterns they will say things that are
new — that is, they will say things they never heard the teacher say.
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For an easy-to-print PDF of this chart: https://tinyurl.com/HTM-teaching-rubric

The HTM Teaching Rubric: Integrating the Learning Principles

With thanks to Ted Dreier for his leadership in developing this form and then sharing!

Goal for the lesson observed

Scoring the rubric — Circle the actions or practices observed, whether in the Roses or Thorns columns.

Note budding (developing) practices in the middle column.

e Roses are identifiable actions or practices that a teacher does really well.
e Buds are identifiable actions or practices that are just beginning to take shape.

e Thorns are identifiable actions or practices that need improvement.

Thorns

Buds

Roses

Use of
English

Use of English
throughout the lesson.
English used for
translating and giving
commands; questions
answered in English.

English use is rare and
appropriate (only when
absolutely necessary to
manage the group).

Use of space

Space is used
ineffectively and/or with
little thought.

Props are not
organized or not easily
accessible in the
space.

Space is used
appropriately and to the
students’ advantage.
Props are easily
accessible within the
space.

Supporting art/
pictures/words are
hung around the room.

gender for groupings or
gives attention to the
same specific learners.
Ignores teen assistants
or teachers in the room
when giving
commands.

Creativity Little or no spontaneity Creates interesting
observed. ways of introducing
Repeated use of the new words.
same commands and Creates unexpected/
vocabulary unusual ways to review
demonstrations. known material,
Introduces games and including songs and
non-HTM learning activities outside of the
structures during the core lesson.
core lesson. Uses games
appropriately and with
intention, usually after
Groupings Consistently uses Uses a variety of

groupings ("2~ NP,
students wearing a
specific color) regularly.
Includes other
educators & teen
assistants.
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Sequencing The 3 segments of an Three clear segments
HTM lesson are not to each lesson: warm-
obvious: warm- up/review, introduction
up/review, introduction of new vocabulary,
of new vocabulary, integration of old words
integration of old words with new.
with the new. If working on
If working on vocabulary from
vocabulary from prayers/blessings,
prayers/blessings, does concludes lesson with
not conclude lesson the group reading/
with the group reading/ chanting the Hebrew.
chanting the Hebrew.

Introduction More than three new Aims to introduce three

of New yvords con5|stently_ new vv_ords per set (but
introduced at one time sometimes there are

Words/Terms OR only one word exceptions).
introduced. Uses hand motions,
Does not check for pictures, props and eye
comprehension of new contact when first using
words new words.

No application of the Combines new vocab
2/3 rule (that new with previously
vocabulary is introduced mastered words.
ekl Appropriate application
understanding of previous of the 2/3 rule.

vocab). Hebrew is pronounced
Not all vocabulary is correctly and is
pronounced correctly, grammatically correct.
or grammar is incorrect.

Classroom Teacher has low Teacher has lots of

climate energy, stands/sits in energy and movement,

one place, no voice
modulation, closed off
demeanor,
uncomfortable with
“noisiness” or
movement in the
space.

Little or no positive
Hebrew feedback to the
students.

Social learning is not
encouraged.

Teacher is constantly in
motion, always
demonstrating actions
when giving commands
so students do not
have a chance to
independently
demonstrate
proficiency.

smiling and excited
about HTM.

Learners are reinforced
with positive Hebrew
feedback.

Social learning is
encouraged.

Teacher gives
commands, but delays
demonstrating actions
once students show
they know the meaning.
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Use of Props

Little to no use of
props/images.
Props/images are
similar in form.

Props are disorganized
or not accessible.

Variety of props on
hand (size, shape,
color).

Props are organized
and easily accessible.

Preparation

Clearly unprepared with
planning, materials
and/or set up.

Reads directly from
script.

Arrives late to class or
not ready when
students arrive or class
is ready to begin.

Clearly prepared for the
lesson: planning,
materials and set up.
Learning is smooth —
the script is available
for reference, but it is
obvious that the
teacher has tried not to
read from it directly.
New words and
concepts are reviewed
and integrated.

Ready to teach when
the students arrive or
class is scheduled to
begin.
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HTM: THREE LEVELS OF CERTIFICATION

The Jewish Education Center of Cleveland is excited to offer three different certificates
for Hebrew Through Movement teachers. These provide a professional development
pathway for teachers and offer directors a method of identifying teachers who are
gualified to teach HTM.

Note that application for a certificate is never “pass/fail.” A teacher who receives
feedback that not all the required elements were observed, should practice teaching a
few more lessons and then create another recording. Our goal is to help each teacher
achieve certification — this can take time as the teacher improves in their practice.

HTM CERTIFICATE OF COMPLETION — Awarded to educators who successfully
complete the ten-hour online seminar. This certificate is granted when the person’s
learning facilitator reports to the Jewish Education Center of Cleveland that all learning
assignments have been successfully submitted/completed and the teacher has shared
a video of a lesson with three or more students not familiar with the new words being
introduced. The video (which may be recorded on a smartphone) needs to show:
e Alesson divided into three parts (review/warm-up, new words, integration of old
and new)
e The introduction of three new terms
e The lesson being taught 99% in Hebrew using HTM command-sentence patterns
(i.e., not normative, conversational Hebrew). English use is rare and appropriate
(i.e. only when absolutely necessary or to manage the group).
e The appropriate use of props, if called for in the lesson.
The teacher also needs to submit a reflection. Further details are offered in Module 10
of the online seminar.

NOTE: From the point that a teacher receives his/her certificate of completion,
directors/supervisors are encouraged to regularly observe their HTM teacher(s), using the
official HTM rubric as a basis for conversation and professional growth. The goal is to support
teachers in developing the skills outlined in the “roses column” on the far right, leading them to
full HTM Teacher Certification (described in the next section, below). The rubric is on pages
193-195 of this curriculum guide AND available for download from the homepage of
http://HebrewThroughMovement.org.

HTM TEACHER CERTIFICATION — Awarded to educators who earned a certificate of
completion for the ten-hour online seminar AND
e Have taught HTM for six months or more since achieving their Completion
Certificate.
e Demonstrate proficiency in these HTM teaching principles:
o Thelesson is in Hebrew. English use is rare and appropriate (i.e. only
when absolutely necessary or to manage the group).
o Hebrew is pronounced correctly and is grammatically correct.

o A script has been developed, but the teacher is not consistently reading
from it.
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o There are three clear segments to each lesson: warm-up/review,
introduction of new vocabulary, integration of old words with new.

No more than three new words per set are introduced.

New vocabulary is combined with previously mastered words.

Social learning is encouraged; children look to each other for support.
The teacher gives commands, but delays demonstrating actions once
students show they know the meaning.

o O O O

To achieve Teacher Certification, the HTM teacher needs to submit to their
previously assigned learning facilitator the following:

e Avideo of a full HTM learning session (it may be recorded on a phone).

e A completed rubric by which the teacher has evaluated/reflected on teaching
in the submitted video (see pages 193-195 of this HTM curriculum guide or
download a copy from the homepage of http://HebrewThroughMovement.org).
Note that “all roses” is not expected at this point of a teacher’s development,
though the items noted above need to be apparent.

e A paragraph or two that reflects on the teaching and learning in the submitted
video.

e A note from the education director/supervisor that affirms six months of HTM
teaching AFTER the teacher completed the online seminar.

HTM MASTER TEACHER CERTIFICATION — For educators who earned HTM Teacher
Certification AND
e Have taught Hebrew for two years or more since achieving their Completion
Certificate.

e Demonstrate proficiency in all HTM teaching skills

To achieve Master Teacher Certification, the HTM teacher needs to submit to
their previous assigned learning facilitator the following:
e Avideo of a full HTM learning session.
e A completed rubric that evaluates/reflects on teaching in the submitted video
(see pages 193-195 in this curriculum guide).
e A paragraph or two that reflects on the teaching and learning in the submitted
video.
e A note from the education director/supervisor that affirms a minimum of two
years of HTM teaching (two years is counted from the completion date of the
online seminar).

To protect the security and safety of children and adults who are recorded on behalf of teachers
seeking certification, the submitted video is only viewed by the teacher’s online seminar facilitator. The
video of a teacher seeking Master Teacher certification will be viewed by all the facilitators of the online
seminar and the #OnwardHebrew director. These videos are never published or posted by HTM.

Questions? Contact OnwardHebrew@gmail.com
Ready to apply? Send your video and documentation to your previous learning facilitator.

197


http://hebrewthroughmovement.org/
mailto:OnwardHebrew@gmail.com

Jewish Education Center of
Cleveland

For continued conversation
and teacher-to-teacher assistance,
we invite you to join the
Hebrew Through Movement
Facebook group, “Hebrew Moves Me”

Hebrew Moves Mel A group for Hebrew Through Movement i) Nachama Home Create ;.2
Hebrew Moves Me! §*= - |
A group for Hebrew |

Through Movement
@ Public Group

About

Discussion

Members

Events

Videos

Photos

Files

Joined v =+ Notifications A Share | +-- More

Group Insights

Moderate Group
# Write Post (8§ Add Photo/Video [=4 Live Video ﬁ More ADD MEMBERS Embed Invite

Q + Enter name or email address =]

Search this group
S @ Write something MEMBERS 849 Members
Shortcuts

M IFCE Nualinnn Hahrow ® 5l M‘ _&3

On Facebook search for:
Hebrew Moves Me! A group for Hebrew Through Movement
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